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Summary
The HistoryMakers Institute was a program designed to increase students’ knowledge
and appreciation of the role of African Americans in history. Designed during spring
2003, it was implemented during summer 2003 and the subsequent academic year.
Forty teachers were recruited to participate representing 20 Chicago public elementary
and high schools. Ten elementary schools and ten high schools were identified to
participate, including schools responding to an invitation for participation mailed to all
Chicago public schools and schools specially invited by the Center for Urban Education.
All the schools primarily enroll students from poverty area communities, and most were
primarily African American schools, although three of the schools also enrolled Latino
students.
The program included five components: development of a curriculum guide and
resources to integrate The HistoryMakers in the core curriculum at upper elementary
and high school in language arts and social studies; a week-long teacher workshop
during summer to educate teachers about the importance of developing students’
understanding and appreciation of that history; implementation of instructional activities
by teachers; classroom visits by individual HistoryMakers to provide opportunities for
students to learn first-hand about their experiences; quarterly workshops to reinforce
teacher involvement and provide opportunities for teachers to collaborate on
implementation strategies.
The objectives of the program for teachers included:
1. Increased knowledge of The HistoryMakers resources
2. Ability to integrate The HistoryMakers in the core curriculum in social studies and
reading instruction correlated with Illinois Learning Standards.
3. Increased knowledge and use of effective strategies for teaching reading in the
content areas correlated with Illinois Learning Standards.
The objectives for students were to be accomplished through the teacher’s instructional
work and through classroom visits by actual HistoryMakers. The student objectives
were:
1. Expanded knowledge of a diversity of African Americans significant to history.
2. Appreciation of the qualities and influence of individual African American
HistoryMakers.
3. Transfer of that recognition to an increased appreciation of their own potential as
individual decision-makers to determine their own futures.
The evaluation was based on an Improvement-Focused Model for Program Evaluation,
and essentially is a formative evaluation in that the analysis of data was designed not
only to identify program outcomes but also to provide a basis for recommendations for

implementation and improvement.1 That model was selected because the program
was an innovation and would best be implemented using a formative evaluation
approach. In formative evaluation, the program is adjusted as results of the program
are collected and analyzed during its implementation. The emphasis is on improving
the program as it is in operation not waiting until its completion. So although there are
summative conclusions about the program’s impact based on data collected during its
implementation, the Improvement-Focused Model also provides a basis for
recommendations for improvements in this specific program and other programs that
are designed to impact on students through teacher development combined with
classroom presentations.
The basis for the evaluation was an analysis of daily reports by teachers in the Summer
Institute, workshop evaluations for the Institute and workshops during the academic
year, assessment of teachers’ unit plans and student work, and a comparison of pretests and post-tests of students. The evaluation was conducted by an external
evaluator in that the DePaul Center for Urban Education is an organization external to
The HistoryMakers. However, because the Center actually prepared and implemented
the Institute and then conducted the evaluation, the evaluation was conducted by an
internal evaluator to the program. An external evaluator, an independent research
psychologist, was contracted for one element of the evaluation, the content analysis of
data on student learning outcomes.
The teacher workshop and results indicate that the teachers achieved the objectives for
the Summer Institute. Of the participating teachers, only two had prior experience with
The HistoryMakers, and all participants completed the workshop with specific plans to
use those resources. The unit plans teachers made demonstrated that they had
integrated The HistoryMakers into English (high school) or social studies (high school
and elementary levels) correlated with Illinois Learning Standards. The activities that
teachers designed for the units all correlated with Illinois Learning Standard 5A, which
requires students to be able to locate, collect, analyze, and synthesize information and
ideas in response to a topic, question, or issue. Using a “big question” approach in
which students were to analyze the decisions, actions, and persistence of individual
African Americans in history, the units and activities involved students in a thoughtful
analysis of the choices individuals made, the challenges they overcame, and the
progress that they achieved through determination and resilience.
There were four sources of data for the analysis of student learning outcomes:
Student work, which was provided by teachers at workshops and during site
visits and informal meetings with teachers.
Student reports on visits to classes by individual HistoryMakers
Comparison of Pre-test and Post-test results
Anecdotal reports by teachers on student learning
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The analysis of student learning indicates that two of the objectives were achieved. The
pre-test and post-test comparison definitely provide evidence of substantial change in
student knowledge of a greater diversity of African Americans who have been significant
in history. The pre-test data indicate that students generally had what has become a
traditional knowledge base of important African Americans, including George
Washington Carver and Martin Luther King, Jr. The post-test data indicate that students
had learned not only about individuals who are themselves actual HistoryMakers but
also had increased their knowledge of other individuals who are not common to the
annual recognition of African American history. Students also demonstrated an
understanding that individuals in their community represent the same kinds of
determination and persistence that they learned were essential to the histories of
individuals who have made progress, qualities they came to appreciate not only in
HistoryMakers but also in community members. The theme of determination to make a
difference was clear in students’ work, which included profiles they created as well as in
their responses to the HistoryMakers presentations to their class. Students recognized
that HistoryMakers had influenced others through their determination.
The third objective, developing an appreciation of their own potential as determined
individuals, is tentatively identified as achieved, although a longer-term study would be
needed to assess the impact on students’ self-concept. The achievement of such an
affective outcome is measurable in the short term, but the immediate impact of a
program on self-concept is vulnerable. However, students responses to pre-tests and
post-tests in which they were asked to cite adjectives that described themselves
indicate a shift to a more positive self-concept. Teachers indicate that students gained
a greater appreciation of the value of individuals in their own community as leaders and
of their own potential to achieve progress. Will students’ expanded appreciation of their
own potential be temporary or sustained? Only a long-term analysis will answer that
question. In the long run, other variables in addition to this program would impact on
that self-concept development. So such a positive outcome will be determined only
longitudinally, a study beyond the scope of this evaluation, and compounded by
intervening variables.
Improvements in the program were made on a continual basis during implementation
through formative evaluation. Modifications included:
provide a variety of models for integration in additional to unit planning so that a
teacher could infuse the approach within existing units rather than requiring one
unit;
incorporate individuals from the community as well as recognized HistoryMakers;
link the program to existing Black History Month and Women’s History Month
programs.
One finding of the teacher workshops which is consistent with research on teacher
professional development is the impact of collaboration among teachers. The teachers
interviewed at the program completion in spring indicated that they had benefited not
only from the work with the project resources but particularly from the opportunity to
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collaborate. That importance of ongoing collaboration is an area to be strengthened for
further implementation.
The summative evaluation, a review of the entire program’s impact after its completion,
indicates achievement of objectives and lasting impact on teachers’ work. That final
outcome is particularly significant since teachers have continuing impact on students
each year. During August 2004, teachers who participated in the program were
interviewed to determine whether they are planning to continue to implement the
program’s elements during the coming school year. Of the teachers interviewed, 100%
indicated that they plan to incorporate this approach in their curriculum. While those
responses are limited by teacher availability for interviews, the positive response by
teachers to the Institute and the commitment they expressed this August to continuing
the implementation are indicators that the Institute has achieved its objectives for
teachers and through them will continue to impact positively on students.
Narrative: Components and Outcomes
The following sections provide an analysis of the implementation of the program and the
results represented by data which are provided in the appendixes. A substantial
amount of data was collected, and the appendixes include several kinds of data. The
analyses of the data indicate positive outcomes for teachers and students. As
indicated above, this evaluation also includes recommendations for improvement so
that this report not only provides a basis for assessing the value of the program to
teachers and students but also guides improvements for the program. The emphasis
on Improvement-Focused evaluation was based not only on the model used for this
program evaluation but also because formative evaluation was applied during the
program so that improvements were made on a continual basis.
The report follows the order of the Appendixes:
Appendix 1: Teacher Professional Development
Appendix 2: Implementation Activities
Appendix 3: Student Learning Outcomes
Each section provides a discussion of the materials provided in the appendix and
analyzes the impact of the program in terms of the category of that appendix.
Teacher Professional Development
The analysis of teachers’ comments and workshop responses supports a general
conclusion that the program impacted positively on them and achieved the objectives
for teachers:
1. Increased knowledge of The HistoryMakers resources
Evidence: unit plans incorporating these resources
2. Ability to integrate The HistoryMakers in the core curriculum in social studies and
reading instruction correlated with Illinois Learning Standards.
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Evidence: Activities in which students apply skills of reading and concepts of
social studies in interpreting The HistoryMakers.
3. Increased knowledge and use of effective strategies for teaching reading in the
content areas correlated with Illinois Learning Standards.
Evidence: Pre and post-tests of teachers and unit plans.
Appendix 1 includes the plans for the Summer Institute and adjustments made in the
plan based on the first week’s Institute. Instead of having one large institute including
all 40 teachers, two workshops were scheduled so that the workshops could have a
smaller number of teacher participants and so that the Program Improvement
Evaluation approach could be used to improve the workshop for the second group.
The workshop included three basic kinds of activities;
1. Presentations and activities led by the Center for Urban Education, the
Chicago Metro History Fair, and The HistoryMakers organization
2. Teacher Development of Unit Plans
3. Use of on-line curriculum resource area
Each day at the conclusion of the three-hour afternoon workshop, teachers reported
insights from the session and recommendations for improvement, so that the formative
evaluation of the workshop could influence the activities during each week as well as
between the two week-long Institutes. In addition to analyzing those insights,
attendance was analyzed to determine level of teacher commitment. With one
exception, there was 100% attendance, which indicated a clear commitment to the
program. The one exception was a teacher who was reassigned during the workshop
and who was therefore unable to continue the workshop series.
The workshop outcomes were analyzed through three bases: teacher pre-test and posttest; teacher-developed units; teacher evaluation of the workshop, using the Illinois
State Board of Education standard form for the evaluation of workshops designed to
increase teachers’ ability to teach effectively to meet Illinois Learning Standards. The
workshop evaluations, included in Appendix 1, are consistently positive with high ratings
in every category. That the teachers indicated that they learned how to correlate
instruction with standards is particularly significant given the importance of those
standards not only to the program but to schools in the state.
The pre-test and post-test results are significant in terms of teachers’ development of an
understanding of the teaching of reading in the content areas. Teachers gained an
understanding of Illinois Learning Goal 5, which was a priority for the workshop, the goal
that represents reading in the content areas. They also shifted in terms of how to
assess reading. Table 1 indicates a shift in the priority for how to assess reading.
Responses a, b, and c are the ways in which a teacher would customarily assess
student reading comprehension. Response a is the easiest for a teacher to grade and
the least effective in terms of providing information about student competence.
Respond d is the most challenging for teachers to grade and students to complete.
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That five teachers shifted from a, the most traditional, to d, the most demanding in terms
of teacher reading of student work as well as the work required by students, is
particularly significant in that the workshop stressed performance-based assessment.
That most teachers had selected respond d on the pre-assessment probably relates to
the recruitment of teachers who had self-selected to participate in a challenging
workshop and the majority of whom had worked on projects with the Center for Urban
Education in the past. However, that 6 shifted to choose c, including 5 from the easiest
assessment method, is significant.
Table 1: Changes in Pre-Test to Post-Test Ranking of Assessment Methods
Question: Which is the most effective way to assess student reading?
Choice
a. Give them a test on a
reading selection they
have not read previously.
b. Ask them to
summarize a reading
selection they have not
read previously.

Pre-test
7

Post-test
2

3

2

c. Ask them to
synthesize a reading
selection they have not
read previously with a
selection they have read
before.

10

9

d. Ask them to represent a text in another
format.

20

26

An outcome for teachers not listed on the objectives but central to The HistoryMakers is
an expanded understanding of the diversity of individuals who represent African
American history. Students are influenced by teachers in many ways, including the
individuals teachers choose to feature as students learn history as well as the kinds of
themes that teachers develop for the study of history and literature. Analysis of the
individuals listed by teachers as representative African Americans who would inspire
students indicates a greater shift in the teachers’ development. The pre-assessment
listing includes individuals who are with few exceptions very familiar. For example,
George Washington Carver is listed twice on the pre-assessment, and DusSable is
listed there, but not on the post-assessment. The post-assessment includes three
citations of Tyrone Davis, whose biography was featured during the second workshop.
The inclusion of Tyrone Davis and deletion of Carver indicate a shift not only in the
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knowledge base of the teachers but in their understanding of what kind of
representative of African American history is most likely to inspire students. The chart
includes one listing that is boldfaced because it is a very significant shift. That a teacher
indicates that his or her own biography can be inspirational is of great significance given
the role of the teacher in ongoing work with students.
That only one teacher cited Harold Washington in the pre-assessment is surprising
given his importance in Chicago’s history. That three of six teachers shifted from citing
Martin King to the identification of other individuals is important when the prevalence
each year of the recognition of Dr. King is considered in comparison with attention to
other individuals who also are significant to history and would expand students’
understanding of that history. That Harold Washington is listed three times may be a
result of the focus on his work during the workshop. That other HistoryMakers also are
featured in the post-assessment is evidence that the teachers have learned not only
more about how to teach about African American history but also about that history
itself.
Implementation Activities
Appendix 2 provides details on program implementation. The Center for Urban
Education has substantial experience with summer workshops that establish a
foundation for improved instruction but do not result in actual implementation. The
plans made in summer often disappear as changes take place during the school year.
One change anticipated and experienced was in the changing of positions of teachers
within schools and transfer among schools. For example, one upper grade teacher who
participated in the Summer Institute was reassigned within her school to a primary
grade, and she supported upper grade teachers by sharing resources but was not able
to involve her students directly in the initiative as she was adjusting to teaching an
unfamiliar grade and the program resources were designed for upper grade and high
school. Charts included in Appendix 2 detail project participation and status of
implementation. As indicated in the reports, implementation varied across the schools.
The obstacles confronting implementation require ongoing support, and a series of
workshops had been planned for the school year. However, due to variables beyond
the control of the project, the workshops were not scheduled until January. The support
for implementation therefore was limited. The Day of Education became an opportunity
for teachers to participate directly in an inter-school activity, and many of the
HistoryMakers Institute teachers joined that event. The Center for Urban Education
designed a set of materials to help teachers link that event to the ongoing themes and
correlation with the core curriculum. The Center also prepared guides to facilitate
classroom visits by HistoryMakers. As implementation difficulties emerged, the Center
worked with the Historymakers organization to respond to them immediately and to
supplement program resources so that the teachers could continue to implement the
program effectively.
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Table 2: Identification of Individual African Americans to Inspire Students
Pre-Test Persons Cited
Angelou, Maya
Angelou, Maya
Angelou, Maya
Angelou, Maya
Angelou, Maya

Post-Test Persons Cited
Angelou, Maya
Angelou, Maya
Angelou, Maya

Bethune, Mary McCloud
Brooks, Gwendolyn
Brown, Willie

Bakeman, Vincent (HistoryMaker)
Baker, Dusty, manager of the Cubs
Boyz 2 Men
Bridges, Ruby
Bunches, Ralph
Clay, Cassius (Muhammad Ali)

Carver, George Washington
Carver, George Washington
Douglas, Fredrick
Dunkin, Kenneth
DuSable, Jean Baptiste Pointe

Davis, Tyrone
Davis, Tyrone
Davis, Tyrone
Dunkin, Kenneth

Flowers, Michael

Ewell, Raymond
Ewell, Raymond
Ewell, Raymond

Garvey, Marcus
Grandparents
Guardians

Gillespie
Giovanni, Nikki
Guardians
Guardians

Hurston, Zora Neal
Hemphill, Gloria Owens
Hemphill, Gloria Owens
Jackson, Jesse Jr.
Jangles, “Bo”
Jordan, Michael
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
The HistoryMakers Institute
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Pre-Test Persons Cited

Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X

Post-Test Persons Cited
Lewis, Ramsey
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
My own history
Owens, Jesse
Owens, Jesse
Owens, Jesse
Parks, Rosa

Parks, Rosa
Robinson, Jackie
Rudolph, Wilma
Rudolph, Wilma

Simmons, Russell
Tubman, Harriet

Tubman, Harriet
Tubman, Harriet
Tubman, Harriet
Washington, Harold
Wells, Ida B.
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Communication is difficult when teachers are working in schools. Access to phones is
limited, and teachers do not consistently use electronic mail. Teachers have to respond
to many demands on a daily basis, and long-term plans sometimes have to be changed
to respond to immediate priorities. For example, one school received its ISAT scores in
August and found the results so discouraging that the school administration decided
that enrichment programs such as the HistoryMakers would have to be eliminated so
that everyone could concentrate on only reading. That the school’s administration did
not recognize that reading in the content areas about individuals who are inspiring
would motivate students to think critically as they read was an indication of a limitation
that all programs face.
During the course of the school year there was attrition by several teachers and two
schools. The two schools that were no longer participating were notified that if they did
not participate actively they would not receive the support of the HistoryMakers for
classroom visits. Those two schools opted out. In discussions with individuals from
those schools it was determined that school-wide priorities had prevailed over the
curriculum enrichment. In both instances, the shift was related to a concern to increase
achievement test scores.
Implementation at all schools was diverse in two ways: kinds of activities; schedule for
implementation. Kinds of activities varied in that in some schools teachers took
leadership in identifying and involving local individuals as HistoryMakers, organized
inter-class projects, and made the HistoryMakers a feature each quarter. In other
schools, teachers set up activities that used methods introduced through the
HistoryMakers but did not explicitly use the HistoryMakers resources or organize special
projects until Black History Month. It was during Black History Month that most schools
developed concentrated focus units on The HistoryMakers. The impact ranged from
the increase in the variety of activities for that month, including featured HistoryMakers
in classroom visits and assemblies, through the creation of profiles by students of local
individuals who they now perceived as HistoryMakers. Through the HistoryMakers
model, one school refocused its annual Black History Museum to embed the themes of
The HistoryMakers. Participants and visitors to that event indicated that it was more
substantial and well prepared than ever, and the teachers who had participated in The
HistoryMakers cited the program as a vital catalyst for that progress. The organization
of assemblies for four schools through which students were able to hear first-hand from
Christine Farris was of particular significance in that students were able to learn much
more about the many dimensions of Dr. King rather than limiting their knowledge to the
usual annual programs that reiterate the events of his life. Teachers commented that
through this very special visit they themselves gained a much greater understanding of
Dr. King’s life and lifetime.
Student Learning Outcomes
The purpose of the program was to enable students to learn more about the history of
African Americans, to go beyond the customary annual celebration of just a few
individuals, to understand the struggle, determination, and achievements of many
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individuals who are significant to an appreciation of African American history. The
program had three related objectives for student learning outcomes.
1. Expanded knowledge of a diversity of African Americans significant to history.
2. Appreciation of the qualities and influence of individual African American
HistoryMakers
3. Transfer of that recognition to an increased appreciation of their own potential as
individual decision-makers to determine their own futures.
To determine the achievement of these objectives, the program evaluation primarily
used three sources of data:
1. Teacher reports on student learning
2. Analysis of pre-tests and post-tests of students
3. Student learning reports on sessions presented by HistoryMakers to their classes
In addition, analysis of student work provided by teachers was included in evaluating
the impact on students, but because of the diversity of activities to which students
responded it was not possible to generalize about impact across classes. The pre-tests
and post-tests were completed by five classes, post-tests were completed by more
classes. The pre-tests were only given to five classes so that there would be a basis
for comparison but so that the pretest itself would not have a test effect. The post-tests
were given in May and June so that the Black History Month activities would not have
an immediate impact on the outcomes. Since the students would have been completing
tests during April and May, it was projected that the impact of the program would have
been diminished in terms of immediate recall of information so that the test results
would more validly reflect the kind of knowledge and insights that students had retained.
Due to end of school year activities, however, not all classes completed and submitted
the post-tests.
Achieving Objective 1: Expanded knowledge of a diversity of African Americans
significant to history.
There is clear evidence that students gained a substantial knowledge of diverse
individuals in African American history. Teacher reports on student learning indicated
that students found the HistoryMakers program more interesting than the usual Black
History studies, particularly during Black History Month. Teachers also indicated that
their students found it easy to relate the theme of the program to individuals not only
well-known in African American history but to individuals in the community. In fact,
several teachers noted that students began to identify individuals in their own families
as important to African American history as they represented the same kinds of qualities
that were celebrated in more well-known African American leaders.
The pre-test and post-test results of students indicate that just as the teachers had
begun their workshop with a limited knowledge of African American history in terms of
representatives who included more than the customary listing of persons celebrated
annually during Black History month, students had the same limitation. In fact, the
students’ pre-test citation of important individuals in African American history reflected
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the very same kinds of listings as the teachers. The post-test results indicated that
students, just as the teachers had, increased their knowledge of individuals who are
diverse representatives of African American history. They also have gained insights
into the kinds of actions that these individuals took to make a difference. For example,
while a pre-test statement about Dr. King indicated that “As a Civil Rights leader,
demanded freedom and changed the world with his I have a Dream speech,”
the student’s post-test explanation of his influence indicated that he “Shares with all that
violence is not the answer.” That shift from an event to a statement of the belief, the
idea, that Dr. King shared is an important change from reporting what has been heard
repeatedly to what is the basic message Dr. King wanted to communicate.
The pre-test and post-tests of students provide clear evidence that students increased
their knowledge of African American history and particularly that they have expanded
their understanding of the diversity of individuals who have been significant in that
history. A simple comparison of the individuals cited by students as significant African
Americans, which is reported in Appendix 3 for individual classes completing both the
pre-test and post-test as well as those completing the post-test only, indicates the same
kind of shift by students as was noted by teachers. The listing of important individuals
on the pre-test includes two surprises—George Bush and Mayor Daley are listed by
students at one participating high school. The post-test data indicate that individuals
who had visited classes are now remembered as significant and also that knowledge of
the traditional individuals usually celebrated during Black History Month has been
expanded to include a variety of individuals in many different roles in history.
Achieving Objective 2: Appreciation of the qualities and influence of individual African
American HistoryMakers
Reports on classroom visits confirm the importance of the HistoryMakers’ participation
in direct dialogues with students. Those reports that are included in the appendix
indicate that students gained insights into the lives of their visitors, the qualities that
those lives demonstrate, and the influence that these individuals have had on others
through their positive relationships. Table 3 presents excerpts from one class visit
report. It lists statements from individual students, statements that communicate clearly
that students gained an understanding of the qualities of this individual and the
influence she had on others because of those qualities. Actually, as is clear in Table 3,
the HistoryMaker had an immediate impact on the students. They themselves
experienced how an individual can influence others through the qualities they convey
through their communication and the experiences they cite in clarifying with students
what has been important to their progress.
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Table 3: The HistoryMakers Student Session Report HistoryMaker: Patricia L. Hill
Class Number: E10
Date: November 10, 2003
How does that theme (presented during the visit) relate to you and your life?
It relates to me in a good way and the effect that it has on me and my life is to build up
the confidence to follow my dreams.
This theme relates to me and my life because I don’t have to let anyone boss me
around. I can stand up for myself.
It relates to me because she did very good things that made her life. I would want to
have a good job.
It relates to me a lot because Patricia is a great role model to encourage her young kids.
She really wants people to do the right thing and not go to jail.
That I should do what she said, say no to gangs.
That theme relates to my life because you might want to be picked first for a country.
I would like to be a police officer.
One of the jobs she discussed is teaching and I want to be a teacher.
It will relate to my life because I am trying to make my dreams come true.
My life is interesting and her life was interesting.
It relates to me that I will follow my dreams.
She is interested in things like me.
The theme relates to my life because I hope to be successful someday.
The theme relates to my life because I never got arrested or did bad things.
It relates that I could do the same with my life.
It relates to my and my life because I want to do something good in my life, so that’s
why I am so good in things.
She had a hard time through her lifetime and tried very hard to work them out.
That theme relates to me because I am in elementary school and I want to go to a lot of
colleges.
That theme relates to my life because she is telling me you can do anything, just try it.
She has had hard times and me too, and she like to run like me.
I want to be a lot of things but my mom wants me to be something to, and I only want 2
or 3 kids.
That theme relates to me and my life because I want to do the things that she did, and
she helped me by talking to me.
I know what is right and wrong.
How did this visit make you feel? Check more than one—check each one that tells how
this visit made you feel.
19 interested in history
17 hopeful
16 positive
1 optimistic
12 determined
17supported
23 glad we had the visit
23 wanting to learn more
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Achieving Objective 3: Transfer of that recognition to an increased appreciation of their
own potential as individual decision-makers to determine their own futures.
“Instead of selling and influencing my peers, I went to high school.” That is the
statement that a student wrote about himself on the post-test. That student was
responding to the questions:
Identify an important African American who influenced others;
Give an example of a decision that person made.
Just as one of the teachers listed herself as an important African American on the posttest for teachers, one of the students identified himself on his post-test. The kind of
decision the student cited is exactly the kind of decision that Patricia Hill and other
HistoryMakers have made and would share with students. Choosing a positive course
of action, staying with that course with determination: those are lessons that students
learned from the HistoryMakers. That they learned gained these insights is evident to
some extent in their responses to the post-tests, such as those listed by the Johnson
School students about the way the ideas they heard from Patricia Hill relate to them.
That they will keep this vision is uncertain because they face great challenges, just as
that student who could have been selling instead of going to high school does. The
HistoryMakers has inspired their teachers and directly has influenced the students. The
achievement of Objective 3 was demonstrated through the post-tests. The application
of that outcome can have incalculable positive impact on these students’ futures.
General Recommendations for Improvement
The implementation obstacles were overcome through adjustments in the program.
The following recommendations are based on those adjustments and also on the
developments made at the beginning of the program to respond to needs teachers
identified during the teacher workshops. The recommendations for improvement for the
specific program include recommendations that would be relevant to any educational
initiative designed to improve students’ learning in what is a crowded curriculum.
• Provide a variety of models for implementation so that a teacher can incorporate the
program flexibly.
• Emphasize the correlation between the program and the requirements of the core
curriculum and annual assessments of student learning
• Schedule a workshop early in the school year to follow up on summer professional
development
• Organize continuing workshops or other teacher collaboration and support activities
in advance of summer workshop so that teachers can schedule their participation
• Communicate with teachers primarily through written communication
• Provide validation to teachers of their work by featuring it in communication with
participating teachers
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Conclusions
The evaluation of the HistoryMakers Institute is positive. The program impacted
teachers by increasing their own knowledge of African American history and ways to
personify that history that increase student understanding and appreciation of this
heritage. It impacted students as teachers were enabled to link that history to the core
curriculum with correlations to Illinois Learning Standards, particularly increasing
student reading comprehension abilities. The impact of the HistoryMakers themselves
is extremely positive and in fact incalculable. How will the direct dialogue with an
individual who personifies the determination that enables progress affect a student?
That is a power of the HistoryMakers that cannot be measured with pre-tests and posttests. That is an influence that is represented in the kinds of statements students wrote
about their visitors, and one that may be a significantly positive factor in the students’
lives. The program has succeeded in its immediate objectives, and only the future will
bring opportunities to determine the long-term impact. However, it is clear from the
students’ appreciation of their visitors and of the diversity of individuals they now
recognize who have made a self-determined difference that the students now realize
there is much more to African American history than an annual event.
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Professional Development Priorities, Week II
Learning Logs: Week II, Session 1
Learning Logs: Week II, Session 2
Learning Logs: Week II, Session 3
Learning Logs: Week II, Session 4
Questions about Tyrone Davis by Teachers: Week II, Session 1
Questions to Develop Themes by Teachers: Week II, Session 2
Four-Quarter Integration Plans, Week II
Unit Plans, all teachers combined
Pre- and Post-Test Comparison of Individuals Cited to Inspire Students
Pre- and Post-Test Comparison of Ranking of Assessment Methods
Evaluation of Teacher Workshop, 8/26/03
Evaluation of Black and Women’s History Month Workshop, 1/24/04
Evaluation of Analyzing History Learning Progress Workshop, 5/12/04
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Appendix 1, continued
Individual Teacher Unit Plans
List of Themes of Teacher-Developed Unit Plans
Joyce Adams, Pope School
Marcia Arrington, Harlan Community Academy
Charanjeet Baez, Nobel School
Patricia Boughton, Harlan Community Academy
Patricia Brekke, Second Chance High School
Claudia Burks, Shoop Academy
Eva Bynum and Kiisha Bynum, Jenner School
Michelle Calhoon, Manley Career Academy HS
Ed Carter, R.A. Black School
Anna Chambers, Morgan Park High School
Steven Cota, Roque De Duprey School
Mary Anne Dubach, Castellanos School
John Dudley, Collins High School
Barbara Flynn, Harlan Community Academy
Dolly Irizarry, Clemente High School
Mary Kennedy, Morgan Park High School
Sarah Lindsey, Manley Career Academy HS
Catherine Majeske, Morgan Park High School
Saliou Mbaye, South Shore High School
Sharon Ponder, Byrd School
Jacqueline Pondexter, Burnham/St. Kevin School
Rhonda Pretlow, Johnson School
Barry Rapoport, South Shore High School
Mitzi Slack Reid, R.A. Black School
Marie Robinson, Pope Elementary
Nancy Salas, Second Chance High School
Paulette Savage, Lincoln Park High School
Dan Schiessl, Byrd School
Bernadine Thomas, Johnson School
Juanita Thurman, Lincoln Park High School
Angela Turek, Collins High School
Deidra Turner, Bethune School
Carlos Vazquez, Castellanos School
Antonio Viviano, Nobel School
Doris Watkins, Burnham School
Bill Wilborn, Bethune School
Charmaine Willis, Shoop School
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Appendix 2: Implementation Activities
Program Implementation Report, August 2003
Standards and Performance Descriptors for HistoryMakers Classroom Visits
Teacher Preference Survey for HistoryMakers Mentor Plan
Student Session Report for HistoryMakers Classroom Visits
Sample Confirmation Fax for Day of Education
Day of Education Curriculum Guide
Chart Used to Input Teacher Responses to Implementation Follow-Up Calls, September
2003
Teacher Implementation Follow-Up Calls as of October 2003
Memo to Harlan Community Academy Teachers Regarding Program Discontinuation at
Harlan, 10/31/03
Chart Used to Input Teacher Responses to Implementation Follow-Up Calls, November
2003
Teacher Participation Status, Updated November 2003
Overview of Program Implementation Status, November 2003
Implementation Progress Survey, January 2004
Agenda for Black and Women’s History Month Workshop, 1/24/04
Black History Month and Women’s History Month Curriculum Guide
Questions for Christine King Farris from Morgan Park High School
Teacher Participation and Implementation Chart, May 2004
Teacher Participation and Implementation Chart, June 2004
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Appendix 3: Student Learning Outcomes
Student Pre-Test and Post-Test Analysis
Teacher Directions for Student Pre-Assessment
Chart of Distribution of Post-Tests to Teachers Not Attending Workshops, 5/22/04
Analysis: Student Pre- and Post-Test Evaluations for Classes Taking Both Tests
Data: Comparison of Pre- and Post-Test Responses for Individual Classes Taking Both
Tests
Class E1
Class E2
Class E3
Class E4
Class HS1
Class HS2
Compiled Results: All Classes
Reports on HistoryMakers Visits to Classes
Student Session Evaluation: Harry Porterfield, Class HS7, 10/28/03
Student Session Evaluation: Howard Brookins, Class E5, 11/6/03
Student Session Evaluation: Patricia Hill, Class E10, 11/10/03
Student Session Evaluation: Useni Eugene Perkins, Class HS2, 11/24/03
Student Session Evaluation: Christine King Farris, Class E7, 2/13/04
Student Session Evaluation: Christine King Farris, Class E8, 2/13/04
Student Session Evaluation: Christine King Farris, Class HS5, 2/13/04
Student Session Evaluation: Blanche Manning and Johnny Washington, Classes HS4
and HS5, 2/17/04
Student Session Evaluation: Earl Strayhorn, Class HS7, 2/25/04
Student Session Evaluation: Christine King Farris, Class E3, 3/2/2004
Student Session Evaluation: Howard Brookins, Class E3, 3/2/04
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HistoryMakers Education Institute
CUE Schools
School
Teacher
Bethune
Bethune
Black
Magnet
Black
Magnet
Byrd
Byrd
Byrd
Chavez
Chavez
Clemente
Clemente
Clemente
Collins
Collins

Street Address

City/State/
Zip
Deidra
8405 S.
Chicago, IL
Turner
Aberdeen
60620
Bill Wilborn 1517 N. Austin
Chicago, IL
60651
nd
Mitzi S.
219 E. 142 St.
Dolton, IL
Reid
60419
Edward
3500 W. 82nd
Chicago, IL
Carter
Place
60652
Karl Colbert 4701 N. Beacon
Chicago, IL
#206
60640
Dan
1423 W.
Chicago, IL
Schiessl
Argyle#3N
60640
Sharon
1949 S.
Chicago, IL
Ponder
Springfield
60623
Patricia
8530 S. Kilbourne Chicago, IL
Brekke
60652
Nancy
3127 S. Lawndale Chicago, IL
Salas
60623
Dolly
5053 W.
Chicago, IL
Irizarry
Hutchinson
60641
David
1616 W. Balmoral Chicago, IL
McKoski
#1W
60640
Thomas
3712 N.
Chicago, IL
Rees
Broadway #585
60613
John
3719 N.
Chicago, IL
Dudley
Southport #201
60613
Angela
2439 N. Sawyer
Chicago, IL
Turek
#25
60647

Home Phone

Email Address

773-783-5232

DTSG1999@yahoo.com

Week of
Participation
July 7-11

773-237-4189

No email address at this time.

July 7-11

708-841-2303

Msrrab105@yahoo.com

July 14-18

773-476-8201

ecarterrab@yahoo.com

July 14-18

773-907-4921

classicackcc@aol.com

July 7-11

773-784-0933

schiessl@sbcglobal.net

July 14-18

773-522-5277

Pondersharon@hotmail.com

July 14-18

773-767-1774

patriciabrekke@Yahoo.com

July 7-11

773-254-5653

Nasa76@hotmail.com

July 7-11

773-427-2050

dondollyrj@sbcglobal.net

July 14-18

dmckoski@hotmail.com

July 14-18

847-858-6156
(cell)
773-388-0820

Trees84@comcast.net

July 14-18

jbhdudley@yahoo.com

July 7-11

773-469-7365

angelaturek@yahoo.com

July 7-11
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School

Teacher

Street Address

Harlan—
School no
longer
involved
Harlan—
School no
longer
involved
Harlan—
School no
longer
involved
Jenner

Marcia
Arrington

9111 S. Damen

Barbara J.
Flynn

Jenner
Johnson
Johnson

Lincoln
Park
Lincoln
Park
Manley

City/State/
Zip
Chicago, IL
60620

Home Phone

Email Address

773-233-2813

Marrin9111@aol.com

Week of
Participation
July 7-11

4525 W. Lincoln
Blvd

Richton Park,
IL 60471

708-747-2894

bjflynn@ripco.com

July 7-11

Patricia
Boughton

9854 S. Calhoun

Chicago, IL
60617

773-978-5411

pboughton@sbcglobal.net

July 7-11

Eva Bynum

8017 S. Campbell

773-471-3854

Kiisha
Bynum
Rhonda
Pretlow
Bernadine
Thomas

8017 S. Campbell

Chicago, IL
60652
Chicago, IL
60652
Chicago, IL
60640
Chicago, IL
60637

Paulette
Savage
Juanita D.
Thurman
Michelle
Calhoonreplacemen
t for P.
Horton

2334 W. Harrison
St. Apt. 2
1613 W.
Greenleaf Unit C
825 W. Cornelia

5315 N Clark
#258
6149 S. Vernon

Chicago, IL
60612- 3563
Chicago, IL
60626
Chicago, IL
60657

July 14-18

773-498-9858

kobynum@yahoo.com

July 14-18

773-771-2011

rpretlow@aol.com

July 7-11

Johnson 773534-1829
Home 773493-3588
312-335-1037

Teada@yahoo.com

July 14-18

July 7-11

773-761-6881

No email address-doesn’t
want one right now.
dougmom@hotmail.com

773-425-9616

mscalhoon@yahoo.com

July 14-18

July 7-11
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School

Teacher

Street Address

Manley

Sarah
Lindsey
Anna
Chambers
Mary
Kennedy
Cathy
Majeske
Charanjeet
Baez
Antonio
Viviano
Joyce
Adams
Marie
Robinson
Steven
Cota
Jahn
Phillips
Claudia
Burks
Raquel
Dailey

1140 N.
Winchester #2R
9117 S. Wabash

Charmaine
Willis—
replaced by
Raquel
Dailey

10100 S.
Sangamon

Morgan
Park
Morgan
Park
Morgan
Park
Nobel
Nobel
Pope
Pope
Roque De
Duprey
Roque De
Duprey
Shoop
Shoop
Shoop

1631 W. 102nd
St.
10619 S.
Longwood
1404 N. Karlov
4960 N. Marine
#614
8506 S. Ingleside
3445 S. Rhodes
#209
1929 N.
Monticello, 2F
3900 Edgewater
Dr.
1004 W. Vermont

City/State/
Zip
Chicago, IL
60622
Chicago, IL
60619
Chicago, IL
60643
Chicago, IL
60643
Chicago, IL
60651
Chicago, IL
60640
Chicago, IL
60619
Chicago, IL
60619
Chicago, IL
60647
Hazel Crest,
IL 60429
Chicago, IL
60643

Chicago, IL
60643

Home Phone

Email Address

773-384-2237

sarahalindsey@yahoo.com

Week of
Participation
July 14-18

773-264-7871

Sororamc1@msn.com

July 14-18

773-238-2134

knndymry@aol.com

July 7-11

773-779-4009

July 7-11

773-395-2668

Canhelo4@aol.com

July 7-11

773-784-2937

Flyredboy@hotmail.com

July 7-11

773-651-1594

anitaaadams@yahoo.com

July 7-11

312-791-1724

Marierobinson01@aol.com

July 7-11

773-782-3067

elcota@yahoo.com

July 14-18

708-206-0157

jahnp@earthlink.net

July 14-18

773-468-2321

Cloud12275@yahoo.com

July 7-11

Cwright122@yahoo.com

Not involved
in summer
institute
July 7-11

773-233-2645
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Independent Schools
School

Teacher

Street Address

City/State/Zip

Home Phone

Burnham

Jackie
Pondexter
Chandra
Price

9335 S. Clyde
Ave.
20151 Dolphin

Chicago, IL
60617
Lynwood, IL
60411

773-721-2998

Doris
Watkins
Carlos
Vazquez
Mary Anne
Dubach

7732 S. Indiana

Barry
Rapoport
Saliou
Mbaye

839 N.
Vanderburg
MAIL
RETURNED TO
SENDER
FROM THIS
ADDRESS:
7337 S. Shore
#1103

Burnham
Burnham
Castellanos
Castellanos
South Shore
South Shore

3741 W. 86th
Street
3759 N. Wilton

Email Address

Week of
Participation
July 14-18

708-418-4440

No email at this time

Chicago, IL
60619
Chicago, IL
60652
Chicago, IL
60613

773-994-4174

camsham@sbcglobal.net

Not involved in
summer
institute
July 14-18

773-248-1373

madubach@hotmail.com

July 7-11

Gary, IN
46403
Chicago, IL
60649

219-938-5619

Brap838@mac.com

July 7-11

773-620-2377

salioumb@hotmail.com

July 7-11

773-735-4536

July 7-11
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The HistoryMakers Institute Plan
Detailed Agenda for Presenters/Facilitators
The following plan is designed to accomplish the following outcomes for participating
teachers:
• Develop competence in integrating The HistoryMakers into core curriculum
• Establish plans for implementation of The HistoryMakers with correlated Chicago
Reading Initiative and State Goals and Standards.
• Develop school leadership plan for implementation of The HistoryMakers project.
• Improve teachers’ capacity to teach history and literature with themes that
reinforce students’ self-concept
• Improve teachers’ ability to plan for effective learning from classroom
models/presenters
• Increase teachers’ ability to incorporate state goals and standards of language
arts and social studies into The HistoryMakers-based instruction
• Establish teachers as school leaders who will implement the instructional model
and influence their school through plans they organize
The Institute will incorporate and provide for the development of the following goals and
standards in conjunction with The HistoryMakers:
Language Arts Goals:
Goal 1—Read with understanding and fluency
Goal 2—Relate literature to the individuals, societies, cultures that produce it
Goal 3—Writing to communicate
Goal 4—Listen and speak articulately
Goal 5—Locate, collect, organize, analyze, synthesize and communicate
information and ideas in response to a question or topic.
Social studies teachers would identify priority social studies goals and standards in
addition to the language arts goals. Recommended goals are:
Goal 14—Government
Goal 15—Economics
Goal 16—History
Goal 18—Social Systems
Note: Goal 17, Geography, probably will not be an emphasized goal in the initiative, but
it will be infused in that all The HistoryMakers materials relates to place as well as time,
and the social characteristics of a place is an area to be considered in each unit, but the
emphasis will be more on social history than geography.
The Institute will emphasize the use of Performance Standards and Performance-Based
Assessments based on the Illinois Learning Goals.

Preliminary Plan of Topics and Instructional Activities
Monday:
The HistoryMakers Vision
Learning Standards Emphasis:
Language Arts: Goal 5 and the core curriculum
Social Studies: Teachers will identify relevant Social Studies goal area to develop—they
will not be able to develop all the social studies standards with adequate attention. The
social studies goals 14, 15, 16, 18 will be previewed so that teachers can choose one of
those goals to develop during the Institute.
Topics:

The HistoryMakers: The Vision and Opportunity
Institute Preview: Standards, Goals, the Core Curriculum—The
HistoryMakers Integration
Methods of research and your curriculum: How Goal 5 can be developed
with The HistoryMakers resources that complement your curriculum.

Materials:
• Agendas
• Pioneers in the Struggle
• Pre-assessment
• Learning Log (to be completed daily)
• ISBE Performance Indicators for Grades 6-12 Social Studies and Language Arts
• Bio of HistoryMaker featured in video
• PQROST guide (one page—also to be included in Unit Planner)
• Will need VCR for 4 pm
Agenda
1:30
1:35
1:40
1:50
2:15
2:30
2:50
3:00

Welcome--HistoryMakers representative—if not available 7/7, Linda Layne “subs”
Institute Staff introduce themselves briefly
The institute preview—standards, integration, and assessment—CUE (BR)
Pre-assessment of teachers
Break
Teachers introduce themselves and identify one priority for their students’
learning—facilitated by CUE—Linda Layne
The HistoryMakers vision—representative of The HistoryMakers
Interpreting history/oral history: CMHEC
Good historical questions
Group develops three good historical questions

4:00

P and Q—using a BIG question to learn from oral/written statements—CUE, BR
and Linda Layne, view HistoryMaker video with ONE question.

4:20

Learning Log

Homework:
Interview someone to get answers to important question(s).
The HistoryMakers Institute Presenter/Facilitator Agenda
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Tuesday:
Listening to Learn
Learning Standards Emphasis:
Goals 2 and 4 and the core curriculum
Social studies goal(s) selected by the teachers.
Topics:

Listening across generations (goal 4)
Oral history and community research
Reading the past (Goal 2)
Unit plan with central theme correlated with The HistoryMakers theme

Materials:
• Becoming a HistoryMaker Curriculum Guide
• Unit Planner
• Bio of HistoryMaker to join the session (week 1: Ray Ewell; Week 2: Gloria
Hemphill)
•
Location/Access note: Will need to be in computer lab for part 2 to access web.
Agenda
1:30
Part 1: The focusing question—CMHEC
a. Groups discuss responses to the historical questions.
b. Whole group discussion on historical questions.
c. Whole group discussion on historical periodization.
2:30
Part 2: Preview the role of the mentor/model—CUE—BR and Carolyn Hale
a. HistoryMaker is introduced, the structure of the mentor/model is introduced
b. Teachers interview the HistoryMaker.
c. Teachers discuss role of mentor/model and what kinds of preparation and related
documents/research would help make the mentor/model classroom session effective for
their students in terms of the central idea
3:00

Break

3:15
Part 3: The Reading History Connection—Introduced by CUE, planning by teachers
facilitated by CMHEC and CUE
Teachers begin to plan what to include in their units for first quarter.
Preview of IBM Learning Village will take place informally during this time. Computer
lab will need to be accessible.
4:15

Learning Log

Homework:
Preview the resource Becoming a HistoryMaker and begin to plan unit for first quarter.
The HistoryMakers Institute Presenter/Facilitator Agenda 7/9/03
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Wednesday: Connecting Reading
Learning Standards Emphasis:
Goals 1, 2, 3 and the core curriculum
Social studies goal(s) selected by the teachers.
Topics:

Integrating reading fiction, biography, non-fiction texts—developing a
Forms of writing; complementing reading with writing.
Using writing to assess, clarify, synthesize learning

Materials:
• Assessment guides
• Directions and passwords for accessing IBM Learning Village
(TOM REES TO PREPARE TUESDAY.)

Agenda
1:30

Session Preview

CUE

1:45

Planning Units
Teachers will work as teams:
Elementary language arts
Elementary social studies
High school English/Reading
High School Social Studies

2:45

Groups present ideas from their planning

3:00 Individual or small group planning continues, participants visit computer lab for
pre-orientation to Learning Village—this orientation will be informal and participants will
go there individually and receive preliminary orientation.
4:00

Insights

4:15

Learning Log

Homework:
Use The HistoryMakers web site to identify possible persons to have students profile for
the unit.
Preview the IBM Learning Village (optional)

The HistoryMakers Institute Presenter/Facilitator Agenda
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Thursday: Writing to Learn
Learning Standards Emphasis:
Goal 3 (writing)
Social studies goal(s) selected by the teachers
Topics:

On-Line Curriculum

Materials:
• Oral History Materials (provided by The HistoryMakers)
• Plan for Day of Education (October program plan--from The HistoryMakers)
• Disk with unit planner on it (template—also to be posted on Center web page)
Location note: The entire session will take place in computer lab. Teachers may
however return to workshop session room to work “off-line” on planning.
Activities:
1:30

Update on Planning Progress by Teachers

2:00

IBM Learning Village--Chris Tarbert, IBM

Facilitated by CUE

Teachers will work on unit planning in the lab.
4:15

Learning Log

Homework:
Think about what you will need to implement the work during the school year.
Take disk and put your plans on it.

The HistoryMakers Institute Presenter/Facilitator Agenda
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Friday:

Making It Work: how will it work, what will we do, how can The
HistoryMakers support your progress.

Learning Standards Emphasis:
Goal 4 (listening and speaking articulately)
Social Studies goal(s) as selected by teachers
Materials:
• Post-assessment
• Institute Evaluation Forms
• Copies of Pre-Assessments
Carmen: Note that you need to prepare the following—
one copy of each teacher’s pre-assessment, in alpha order for
return at end of assessment
Topics:

Goals, plans, projects: organizing for effective integration.

Agenda
1:30

Status Update

CUE

1:45 Oral History
The HistoryMakers
How to do Oral History – demonstration and discussion
2:30 The October Day of Education—Discussion of Plan (distributed on Thursday,
discussed informally with individuals on Thursday, discussed by group today)
2:45

Break (discussion of plan for October continues informally during break)

3:00

Assessment through Performance based assessment and the unit plans—how
they exemplify performance based assessment and what that assessment
indicates about the Institute
CUE

3:10

Post-assessment

3:25

Analysis of pre and post-assessment differences—demonstration of a way to
enable students to learn from their assessments

3:45

Next steps—clarifications, identification of accessible resources, preview of the
ongoing support for the program’s implementation

4:10

Institute Evaluation

4:20

Final Messages

CUE

CMHEC, HM, CUE

The HistoryMakers Institute Presenter/Facilitator Agenda
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the

HistoryMakers Education Institute
TM

for Chicago Public School Teachers
Sponsored by the Chicago Public Schools and the MacArthur Foundation
Participating Organizations:
• The HistoryMakers
• Center for Urban Education and Assessment, School for New Learning, DePaul
University
• Chicago Metro History Education Center
• Chicago Public Elementary Schools: Bethune, Black Magnet, Burnham,
Casellanos, Byrd, Chavez, Jenner, Johnson, Nobel, Pope, Roque de Dupre,
Shoop
• Chicago Public High Schools: Clemente, Collins, Manley, Morgan Park, South
Shore
• IBM Learning Village
Through the one-week Teacher Institute, teachers will:
• Plan implementation of The HistoryMakers resources with core curriculum
correlated with Chicago Reading Initiative and State Goals and Standards.
• Develop plans to teach history and literature with themes that reinforce students’
positive self-concept
• Prepare plans for effective learning from classroom models/presenters
• Use performance-based assessments to identify and strengthen student
competencies
The initiative will continue during the school year, including the development of plans
and programs for Black History Month. However, the basic emphasis is on the
development of integrated instruction so that the HistoryMakers resources and
approach can be incorporated into instruction in reading, writing, and social studies.
During the school year, teachers will have the opportunity to participate in continuing
professional development through a workshop on August 26th, 2-5, quarterly workshops,
and A Day of Education, October 23rd. Substitute teachers will be provided to enable
teachers to participate in that event.
Individual HistoryMakers will visit schools to discuss their experiences with students
both to expand the students’ knowledge of recent African American history and to
inspire students.
Teachers will receive $500 for participation in the Summer Institute and will receive
CPDU credits for all workshops.
The Center for Urban Education and Assessment will provide ongoing facilitation for the
initiative.

Monday:

The HistoryMakers Vision

Topics:

The HistoryMakers: The Vision and Opportunity
Institute Preview: Standards, Goals, the Core Curriculum, HistoryMakers
Goal 5 and Your Curriculum

Agenda
Welcome, Preview, Pre-Assessment
Break
1. What’s Important to Participating Teachers?
2. The HistoryMakers Vision
3. Interpreting History
4. Focusing Learning with a Big question
Learning Log
Homework:
Interview someone to get answers to important question(s).

Tuesday:

Listening to Learn

Topics:

Listening across generations to read the past (Goals 2, 4)
Oral history and community research (Relevant Social Studies goals)
Unit plan with central theme correlated with The HistoryMakers theme

Agenda
1. Updates
2. The Focusing Question
3. HistoryMakers—Personifying History
Break
4. Planning a Focused Unit
Learning Log
Homework:
Identify resources from Becoming a HistoryMaker for inclusion in your instructional
units.

The HistoryMakers Institute Agenda
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Wednesday: Connecting Reading and Writing
Topics:

Integrating Reading (Goal 1) and Connecting Writing (Goal 3)
Using writing to assess, clarify, synthesize learning

Agenda
1. Updates
2. Using Primary Sources
Break
3. Assessments and Standards-Based Planning
4. Learning Log
Homework:
Use The HistoryMakers web site to identify possible persons to have students profile for
the unit.
Participants also have the opportunity to preview the IBM Learning Village

Thursday: Curriculum Connections
Topic: On-Line Curriculum
Activities:
1. Updates
2. IBM Learning Village—special presentation and facilitation by Kristina K. Tarbert,
Consultant, Education Industry National Practice, IBM Business
3. Unit Planning
4. Learning Log
Homework:
Think about what you will need to implement the work during the school year.
Friday:

Making It Work

Topics:

Goals, plans, projects: organizing for effective integration.

Agenda
1. Updates
2. Oral History and Your Students’ Learning
Break
3. Performance-Based Assessment
4. Next Steps
5. Institute Evaluation
The HistoryMakers Institute Agenda
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The HistoryMakers Institute Plan
REVISED
Detailed Agenda for Presenters/Facilitators
The following plan is designed to accomplish the following outcomes for participating
teachers:
• Develop competence in integrating The HistoryMakers into core curriculum
• Establish plans for implementation of The HistoryMakers with correlated Chicago
Reading Initiative and State Goals and Standards.
• Develop school leadership plan for implementation of The HistoryMakers project.
• Improve teachers’ capacity to teach history and literature with themes that
reinforce students’ self-concept
• Improve teachers’ ability to plan for effective learning from classroom
models/presenters
• Increase teachers’ ability to incorporate state goals and standards of language
arts and social studies into The HistoryMakers-based instruction
• Establish teachers as school leaders who will implement the instructional model
and influence their school through plans they organize
The Institute will incorporate and provide for the development of the following goals and
standards in conjunction with The HistoryMakers:
Language Arts Goals:
Goal 1—Read with understanding and fluency
Goal 2—Relate literature to the individuals, societies, cultures that produce it
Goal 3—Writing to communicate
Goal 4—Listen and speak articulately
Goal 5—Locate, collect, organize, analyze, synthesize and communicate
information and ideas in response to a question or topic.
Social studies teachers would identify priority social studies goals and standards in
addition to the language arts goals. Recommended goals are:
Goal 14—Government
Goal 15—Economics
Goal 16—History
Goal 17--Geography
Goal 18—Social Systems
The Institute will emphasize the use of Performance Standards and Performance-Based
Assessments based on the Illinois Learning Goals.

Preliminary Plan of Topics and Instructional Activities
Monday:
The HistoryMakers Vision
Learning Standards Emphasis:
Language Arts: Goal 5 and the core curriculum
Social Studies: Teachers will identify relevant Social Studies goal area to develop—they
will not be able to develop all the social studies standards with adequate attention. The
social studies goals 14, 15, 16, 18 will be previewed so that teachers can choose one of
those goals to develop during the Institute.
Topics:

The HistoryMakers: The Vision and Opportunity
Institute Preview: Standards, Goals, the Core Curriculum—The
HistoryMakers Integration
Methods of research and your curriculum: How Goal 5 can be developed
with The HistoryMakers resources that complement your curriculum.

Materials:
• Agendas
• Pre-assessment
• Learning Log (to be completed daily)
• ISBE Performance Indicators for Grades 6-12 Social Studies and Language Arts
• Bio of HistoryMaker featured in video
• PQROST guide (one page—also to be included in Unit Planner)
• VCR
Agenda
1:35
1:40
1:45
1:50
2:10
2:20
2:30

Welcome--HistoryMakers representative
Institute Staff introduce themselves briefly
The institute preview--CUE
Pre-assessment of teachers
Break
The HistoryMakers vision—representative of the HistoryMakers
Overview of Unit Planning, teachers introduce themselves and identify one
priority for their students’ learning—facilitated by CUE

3:00

Interpreting history/oral history: CMHEC
Good historical questions
Group develops three good historical questions

4:00

P and Q—using a BIG question to learn from oral/written statements—CUE, view
HistoryMaker video, construct one question.

4:20

Learning Log

Homework:
Construct one more good question for any HistoryMakers video or local interview.
The HistoryMakers Institute Presenter/Facilitator Agenda
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Tuesday:
Listening to Learn
Learning Standards Emphasis:
Goals 2 and 4 and the core curriculum
Social studies goal(s) selected by the teachers.
Topics:

Listening across generations (goal 4)
Oral history and community research
Reading the past (Goal 2)
Unit plan with central theme correlated with The HistoryMakers theme

Materials:
• Becoming a HistoryMaker Curriculum Guide
• Unit Planner
• Bio of HistoryMaker to join the session (Week 2: Gloria Hemphill)
Location/Access note: Will need to be in computer lab for part 2 to access web.
Agenda
1:30
Part 1: The focusing question—CMHEC
a. Groups discuss responses to the historical questions.
b. Whole group discussion on historical questions.
c. Whole group discussion on historical periodization.
2:30
Part 2: Preview the role of the mentor/model—CUE
HistoryMaker is introduced, the structure of the mentor/model is introduced
a. Teachers interview the HistoryMaker.
b. Teachers discuss role of mentor/model and what kinds of preparation and related
documents/research would help make the mentor/model classroom session effective for
their students in terms of the central idea
3:00

Break

3:15
Part 3: The Reading History Connection—Introduced by CUE, planning by teachers
facilitated by CMHEC and CUE
Teachers begin to plan what how to include HistoryMakers in their instructional year.
HistoryMakers web site will be viewed informally will take place informally during this
time. Computer lab will need to be accessible.
4:15

Learning Log

Homework:
Preview the resource Becoming a HistoryMaker and begin to plan unit for first quarter.
The HistoryMakers Institute Presenter/Facilitator Agenda
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Wednesday: Connecting Reading
Learning Standards Emphasis:
Goals 1, 2, 3 and the core curriculum
Social studies goal(s) selected by the teachers.
Topics:

Integrating reading fiction, biography, non-fiction texts—developing a
Forms of writing; complementing reading with writing.
Using writing to assess, clarify, synthesize learning

Materials:
• Assessment guides
• Directions and passwords for accessing IBM Learning Village
Agenda
1:30

Planning a Unit

Facilitated by CUE

3:15

Primary sources

CMHEC

4:15

Learning Log

Homework:
Preview the IBM Learning Village (optional)

The HistoryMakers Institute Presenter/Facilitator Agenda
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Thursday: Joining the Village
Learning Standards Emphasis:
Goal 3 (writing)
Social studies goal(s) selected by the teachers
Topics:

Inputting plans into the On-Line Curriculum

Materials:
• Oral History Materials (provided by The HistoryMakers)
• Plan for Day of Education (October program plan--from The HistoryMakers)

Activities:
1:30

Update on Planning Progress by Teachers

2:00

IBM Learning Village--Chris Tarbert, IBM

Facilitated by CUE

Teachers will work on unit planning in the lab.
4:15

Learning Log

Homework:
Think about what you will need to implement the work during the school year.
Take disk and put your plans on it.

The HistoryMakers Institute Presenter/Facilitator Agenda

7/11/03

5

Friday:

Making It Work: how will it work, what will we do, how can The
HistoryMakers support your progress.

Learning Standards Emphasis:
Goal 4 (listening and speaking articulately)
Social Studies goal(s) as selected by teachers
Materials:
• Post-assessment
• Institute Evaluation Forms
• Copies of Pre-Assessments
Carmen: Note that you need to prepare the following—
one copy of each teacher’s pre-assessment, in alpha order for
return at end of assessment
Topics:

Goals, plans, projects: organizing for effective integration.

Agenda
1:30

Status Update

CUE

1:45 Oral History
The HistoryMakers
How to do Oral History – demonstration and discussion
2:30 The October Day of Education—Discussion of Plan (distributed on Thursday,
discussed informally with individuals on Thursday, discussed by group today)
2:45

Break (discussion of plan for October continues informally during break)

3:00

Assessment through Performance based assessment and the unit plans—how
they exemplify performance based assessment and what that assessment
indicates about the Institute
CUE

3:10

Post-assessment

3:25

Analysis of pre and post-assessment differences—demonstration of a way to
enable students to learn from their assessments

3:45

Next steps—clarifications, identification of accessible resources, preview of the
ongoing support for the program’s implementation

4:10

Institute Evaluation

4:20

Final Messages

CUE

CMHEC, HM, CUE

The HistoryMakers Institute Presenter/Facilitator Agenda
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Example of a Social Studies Content/Standards Development 4-quarter Structure for Departmentalized US History
The following is an example of a first-semester plan to introduce the essentials of the core content areas of social studies.
Second semester could include units in which students apply all the content areas to analyze specific places or could be
an opportunity to develop more in-depth studies of each content area depending on the students’ learning needs.
Weeks

1-2

Content
Emphasized—other
content would also be
developed
History

Standards and Performance
Descriptors
—Teacher identifies

Theme/question
—example

Skills to clarify/expand

What’s in my history? Using timelines
Identify/analyze cause-effect
relations
What difference does Reading a map
geography make?
Analyzing locations

3-5

Geography and
Economics

6-10

Government and
Society

What choices have
people made about
how to live together?

11-15

Culture

What’s important to
people at different
times and today?

16-20

Government

How does
government show
what’s important to
people?

Reading:
Literal
Analytic
Inferential
Making/reading diagrams
Using charts
Making/reading diagrams
Reading:
Analytic
Inferential
Reading
Analytic
Inferential
Evaluative

Planning Grid—Use these grids to plan first and second semester for YOUR students.
Weeks

1-2
3-5
6-10

11-15

16-20

Content
Emphasized—other
content would also be
developed

Standards and Performance
Descriptors
—Teacher identifies

Theme/question
—example

Skills to clarify/expand

Using timelines
Identify/analyze cause-effect
relations
Reading a map
Analyzing locations
Reading:
Literal
Analytic
Inferential
Making/reading diagrams
Using charts
Making/reading diagrams
Reading:
Analytic
Inferential
Reading
Analytic
Inferential
Evaluative

Planning Grid—Use these grids to plan first and second semester for YOUR students.
Weeks

1-2
3-5
6-10

11-15

16-20

Content
Emphasized—other
content would also be
developed

Standards and Performance
Descriptors
—Teacher identifies

Theme/question
—example

Skills to clarify/expand

Using timelines
Identify/analyze cause-effect
relations
Reading a map
Analyzing locations
Reading:
Literal
Analytic
Inferential
Making/reading diagrams
Using charts
Making/reading diagrams
Reading:
Analytic
Inferential
Reading
Analytic
Inferential
Evaluative

HistoryMakers Unit Planner
Teacher: Barbara Radner

School: DePaul

Grade/Subject: 8th Grade Language Arts
Outcomes
Illinois Learning Standard(s) to be developed:
1C Use language arts skills to comprehend a broad range of reading materials.
Performance descriptor(s):
• Use information from text to form, explain, and support questions and predictions.
• Generate and respond to questions that reflect higher level thinking skills (e.g.,
analysis, synthesis, evaluation).
• Ask open-ended questions to improve critical thinking skills.
Summarize and make generalizations from content and relate them to the purpose
Resources
What students will hear/read: (You can list sections of your textbook, other books, and
parts of the HistoryMakers site and other Internet resources.)
Biography of Gwendolyn Brooks.
Poem by Gwendolyn Brooks.
Timeline of Events during her lifetime (from HistoryMakers Web site)
Activities
How they will process what they hear/read:
Read biography, note what is interesting about her life, and write big open ended
question about her life.
Look at the timeline and list five events might have affected her and infer how and justify
their inferences.
Write a summary of what you have learned so far.
Write more questions to answer by researching more about African American poets.
Organization
Students will:
_X_think-pair-share __work as a team _X_work individually __work as a class
Assessment
The students’ summary will be assessed for:
Focus—do they ask important big questions
Inference—are the five inferences supported logically
Summary—does it have a focus and include important information

Developed by DePaul Center for Urban Education and Assessment
for The HistoryMakers Summer Institute Not for duplication or use other than by participating schools.

HistoryMakers Unit Planner
Developed by the Center for Urban Education and Assessment, School for New
Learning, DePaul University, for The HistoryMakers Summer Institute.
Complete this by the end of day on Friday.
You can send your plan as an email attachment to bradner@depaul.edu.
You can post it directly on your Learning Village site.
You can complete this form itself and we will set it up as a file on Learning Village
in your area.
Teacher: ______________________________ School: ______________________
Grade/Subject: _______________________________________________________
Outcomes
Illinois Learning Standard(s) to be developed:

Performance descriptor(s):

Resources
What students will hear/read:
(You can list sections of your textbook, other books, and parts of the HistoryMakers site and
other Internet resources.)

Developed by DePaul Center for Urban Education and Assessment
for The HistoryMakers Summer Institute Not for duplication or use other than by participating schools. 1

Activities

Organization
Students will:
__think-pair-share __work as a team __work individually __work as a class

Assessment:
How they will demonstrate how they have developed.
___I will assess the projects they complete
CRITERIA FOR THAT WORK:

OR
__I will use the following additional assessment:
Assessment:

Criteria for this additional assessment:

Developed by DePaul Center for Urban Education and Assessment
for The HistoryMakers Summer Institute Not for duplication or use other than by participating schools. 2

Black History Month Connections
What will you organize to make February a meaningful Black History month
for your students with HistoryMakers Connections?
___I have arranged for speakers for my class
HistoryMakers who will visit in February:
_____________________________________________________
_____________________________________________________
Other speakers who will visit my class and with whom we will use
HistoryMakers materials:
_____________________________________________________
_____________________________________________________

__My students will present profiles they prepare to other classes
___My students will provide materials they developed
__displays

__booklets or other materials for other classes

___ My students will _________________________________________

FAX TO 773-325-4321 BY FEBRUARY 1ST.
Name: __________________________________________________
School: ____________________________________

Women’s History Month Connections
What will you organize to make March a meaningful Black History month
for your students with HistoryMakers Connections?
___I have arranged for speakers for my class
HistoryMakers who will visit in February:
_____________________________________________________
_____________________________________________________
Other speakers who will visit my class and with whom we will use
HistoryMakers materials:
_____________________________________________________
_____________________________________________________

__My students will present profiles they prepare to other classes
___My students will provide materials they developed
__displays

__booklets or other materials for other classes

___ My students will _________________________________________

FAX TO 773-325-4321 BY MARCH 1ST.
Name: __________________________________________________
School: ____________________________________

The HistoryMakers Summer Institute I Evaluation
This evaluation was completed on July 11, 2003 at the completion of the first week-long
Teacher Institute. Twenty-six teachers participated. The evaluation was completed
using the State of Illinois Board of Education evaluation form for workshops providing
CPDU credits-professional development credits for recertification of teachers.
1. The activity increased my knowledge and skills in my areas of certification,
endorsement or teaching assignment.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
19
6
1
0
0
0

2. The relevance of this activity to ISBE teaching standards was clear.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
20
6
0
0
0
0

3. It was clear that the activity was presented by persons with education and
experience in the subject matter.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
23
3
0
0
0
0

4. The material was presented in an organized, easily understood manner.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
14
10
1
1
0
0

5. This activity included discussion, critique, or application of what was presented,
observed, learned, or demonstrated.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
20
5
0
0
0
1

The best features of this activity were:
• Collaborating with other teachers, listening to some of the guest speakers and
working on the unit plans and Learning Village.
• The best features of this activity were the interview activity and all the presentations
of the History Makers.
• The HistoryMakers and IBM web sites and the tools available thereon.
• Working together with other teachers and actually listening to people (somewhat
ordinary) who are HistoryMakers.
• HistoryMakers video/web site (resources) and the Learning Village Unit plan.
• The materials, learning to use the various web sites and the presenters.
• I enjoyed the video analysis of the Tyrone Davis interview. I also liked the
interviewing technique exercises, I intend to utilize both in my classroom.
• Handouts, interaction between participants and leaders of institute, hands-on
participation and Dr. Radner's energy.
• Graphic organizers, the oral history presentations and the concept of the Big
Question.
• This activity gave me practical suggestions for use in my classroom. I learned how
to ask higher order thinking questions that really get the students to think.
• The exposure to the use of the HistoryMakers project, the professionalism of the
trainers and the sharing and camaraderie of colleagues.
• Explanation of what HistoryMakers is all about. I enjoyed looking at their web site
and viewed the interview with their HistoryMakers. Also, Dr. Radner's teaching
philosophy and teaching plans were very informative and gave me a different
teaching avenue to travel on.

The HistoryMakers Summer Institute I Workshop Evaluation
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The best features of this activity were: (Continued)
• The HistoryMakers aspects: video, interview, role-playing and the speaker.
• Primary resource document and web site use, primary point of class and a great
introduction to the HistoryMakers.
• Practical application of the HistoryMakers initiative and logical and natural
suggestions for strategies to make history more lively.
• Information about HistoryMakers and the Learning Village.
• Dialogue.
• Explaining what HistoryMakers is all about and how we will be able to benefit at the
schools. Understanding how to teach writing big questions.
• The way the presenters explained each step of the program, the interview, the
program, the cooperative learning and pair-share time.
• Working together with other teachers in a personal environment. Listening and
bouncing off ideas.
• Class participation and modeling.
• The class was insightful and relevant to my students.
• The videos/web sites and the Learning Village web site.
• Discussing and sharing ideas with other teachers, learning about the HistoryMakers
database, web site and program goals and the resource materials.
• The opportunity to learn about important persons in history from Illinois.
Suggestions for improvement include:
• Allow more time to discuss and develop unit plans and give feedback to teachers as
they work on their plans.
• More time explaining the complicated paper work.
• The room could have been cooler. Coffee and tea! I was tired sometimes and I
needed a short stretch every hour.
• Computer presentation needed to be more basic, not everyone is computer literate.
• More group interaction/small break out groups and more time on the Internet.
• To schedule away from rush hour or at least earlier in the day.
• It could be longer!
• A little more clarity (initially) about the goal of the workshop in terms of obligations,
assignment, etc.
• More hands-on training and examples from people who applied the program in their
class.
• A larger room, the buffet line (since we are in Puerto Rico) why not include the
wonderful tacos from across the street.
• One particular presenter was over-critical and dragged on time. For the future,
perhaps they could keep it simple because of the short time we have during class.
• The program could use some serious organization/tying together. Follow through!
• Make workshops more hands-on and less lecture, pay stipend at the end of
workshop, the wait is too long.
• I thought things went well.
• A few more days to spend time working on the unit plans to set a more firm
understanding of the material.

The HistoryMakers Summer Institute I Workshop Evaluation
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Suggestions for improvement include: (Continued)
• More time to write the units.
• More time on the computer.
• Some segments were somewhat long.
• Less cumbersome and intense.
• More focused organized presentation. It was a bit helter-skelter in structure. The
goals of the seminar were not clear until day four. Textbooks?
• Provide the $500 payment of the last day of the institute not six weeks later. That
was an injustice. Only in education can you expect to pay someone later for the
work that they have completed.
Other comments and reactions I wish to offer:
• More workshops on the south side.
• The workshop was very practical, there were many ideas I will be able to utilize in
my classroom, but also in my personal life.
• I love the HistoryMakers web site because it brings history alive. More importantly it
talks about African Americans that are not in the history books.
• I received a bouquet, I hope the buds will become filled with wild flowers.
• I truly enjoyed the workshop and it was so informative. Teachers helping the
teachers see the "light" is wonderful because the teacher becomes more informed
and in turn he/she can share the wealth with his/her students.
• Too much information was incomplete, not tied together and or connected. Dr.
Radner was excellent.
• State purpose for each day clearly. Have more African American leaders conduct
workshops.
• All day workshop instead of half days, more time.
• Great job.
• Too much information at once for people who really want to do a good job, there was
not enough time to digest the information per learning segment.
• This was a good week, I enjoyed the workshops.
• Good workshops, well worth the time investment.
• Was truly beneficial to my teaching.
• Maybe class could be expanded to two weeks instead of one.
• A good program that I gained some interesting insights from.
• More diversity, more African Americans and Latinos.

The HistoryMakers Summer Institute I Workshop Evaluation
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Professional Development Priorities Week 1
Summer Institute The HistoryMakers
On a scale of 0-5, with 0 being the lowest and 5 being the highest, how much
professional development have you received in teach of these areas.
PROFESSIONAL DEVELOPMENT
Standards-based lesson planning
Performance-based assessment
On-line lesson planning
Methods of historical research
African American history
Thematic units
Motivating learners
Strengthening learning through writing
Non-fiction reading strategies
Fiction reading strategies

0
3
3
10
12
11
3
2
2
1
2

1
2
2
5
2
2
2
3
2
5
6

2
3
4
1
3
3
6
2
2
6
3

3

4

3
6
6
5
5
7
10
4
5
7

7
7
2
3
2
5
4
14
6
5

5
8
4
2
1
2
2
5
2
3
3

How important to you are those areas of professional development?
This time, rate them from 0 (not important) to 5 (extremely important) in terms of what
you want to accomplish trough this Institute.
PROFESSIONAL DEVELOPMENT
Standards-based lesson planning
Performance-based assessment
On-line lesson planning
Methods of historical research
African American history
Thematic units
Motivating learners
Strengthening learning through writing
Non-fiction reading strategies
Fiction reading strategies

0
1
0
2
0
0
0
0
0
0
1

1
2
2
4
1
0
0
0
0
0
1

2
3
0
3
1
2
2
0
0
0
1

3
5
2
4
8
3
5
2
2
4
5

4

5

6
8
7
6
11
6
3
5
5
5

9
14
6
9
10
13
21
18
17
13

HistoryMakers Summer Institute
Learning Log: Session 1, July 7, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. What I figured out about asking questions.
• Asking questions directs the thinking and learning. The right “big question”
can put historical information in a context that is interesting to students.
• Asking questions must have relevance to the individual that is being asked
the question. It must incorporate components such as cultural, social, political
and economical.
• The more directly phrased and focused the question is, the more direction the
learning will produce.
• Must be relevant to students.
• Asking a good question, one that does not include a short answer but one
that the student can relate to in some sort of way. It should also include
certain factors such as political, economics, social, etc.
• Use the “so what” to formulate questions that will interest students.
• Narrow it down, make it interesting, and make it encourage thinking.
• Questions have to be of the nature whereby the students have a vested
interest. There must be some subjective as well as objective components to
the questions.
• You find what you are looking for most directly if you can ask the right
question.
• You need to think before what your goal is. What do you want the students to
learn?
• Your question must include the “so what” factor.
• What is important and why it is important.
• It is important to ask questions that provoke further thought.
• They have to have a reason to create a question (students). Questions have
to be interesting.
• You have to think about the “so what” factor.
• That for biographical questions there are four various approaches.
• To ask questions pertaining to the real world.
• I figured out that asking questions helps you have a better insight into why it
is so important.
• The standards for asking good questions were helpful.
• There are 4 approaches to asking historical questions which will create
thinking in students.
• How to make them relevant and important to the student.
• Keep it real.
• I learned that there are four basic approaches to history and that I can use
these approaches to formulate challenging questions.
• Questions should be big and cause people to go to the next level.

2. What I learned about HistoryMakers that I will explain to my students.
• A wealth of information is available. History is created by people, individuals
just like themselves.
• The art of asking a good question.
• We all have the power to make a difference and a true stake in our immediate
future.
• All people are important to history, not just those who are famous.
• It is a program that helps me to become a better teacher and I can teach you
better. I would like my students to learn from the past to make better futures
for themselves.
• It is an institution that incorporates many concepts: oral story telling, history,
and film.
• That they can make a difference by becoming proactive and that our lives are
linked to those who made history.
• HistoryMakers is a program that views African Americans who have either
made some contributions or have been a part of some action that has made
some cultural, political, social, or economic impact.
• I will try to make my kids the question makers by involving them in the
investigative process so they will learn and have questions of their own.
• I learned today that we are all History makers and also our students. We
need to constantly motivate our students with different activities to get them
involved and keep them interested.
• It is performance-based instruction.
• Preview, question, reason, organize, synthesize, and tell.
• That history can be very interesting when it is given a human face.
• Learning history through personal experiences. Personal experiences shape
and influence history.
• Learning about history through personal stories.
• The oral histories are available for further research, beyond the website.
• That they are a valuable historical resource.
• To be determined…possibly about the video archive.
• There are many ways to make History come to life and HistoryMakers will be
a good source of reference.
• I learned and will explain about biographical research.
• That the archive exists as a resource.
• I learned that HistoryMakers maintains an archive at 1900 S. Michigan. I
learned that this is a nationwide effort and that many famous people have
participated in it.
• This program is about you. What makes them a part of History is important.
• I learned that ordinary people make decisions that make a difference in the
lives of people which make them HistoryMakers.
• I figured out that questions should make people think about how the question
can affect their lives and their decision will become the answer.
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3. Another insight:
• HistoryMakers are determined individuals with a purpose they have defined
for themselves. They have made personal choices.
• How interest and importance relate.
• The connection of how to incorporate the “I Dream of a World” photo
exhibition for a future classroom project.
• Different approaches to History including representational, comparative,
changes over time and organic. Never really thought about it.
• Make the teaching experience interesting and important.
• Focusing on determining the “theme” is very important in engaging students.
• There is a sort of universal theme in history and literature, “how a determined
individual makes a decision that leads to a difference.”
• I think the standards for a good question are good to give to the kids so they
can think beyond the basic.
• The approach theory with the four different ways: representative,
compare/contrast, change over time, and the organic approach.
• Making students listen and speak with grace.
• It seems like the good teachers are leaving the classroom too early, why.
• That history can be made by one or more determined individuals.
• Students will question history if you give them reasons to.
• Students will want to learn more if you make history personal.
• The use of standards-based assessments for the next year.
• That students are excellent question askers.
• The power of story telling to provoke interest.
• Questions should be related to the motives presented in class.
• The questions that can be formed would be thought provoking in terms of
student relevance.
• I also learned during the Tyrone Davis video that one can use critical listening
skills to help students formulate questions to problems.
• I enjoyed the different approaches to questions.
4. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• My concern is that the information is not accessible to classes/children.
Teachers don’t really have time to watch several two-hour videos to find 20
minutes of relevant content.
• My first session was insightful. I am hungry for more. The class seems very
personal which brings about a comfortable setting for expressing your true
thoughts.
• So far, so good!
• How can the Institute go beyond the African American experience and tie it to
other cultures making it a multicultural learning experience.
• A concern is that I, as a non African American need to better understand the
African American experience.
• None at this time. (Two teachers answered.)
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4. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program. (Continued from previous page.)
• I enjoyed the video of Mr. Davis. Who is Jimmy Reed?
• Ok.
• Will any of the HistoryMakers come to visit/talk with our students at our
schools? When would they be visiting?
• The more concrete methods you give us, the better.
• None yet. I am still trying to understand.

HistoryMakers Learning Log Session 1
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HistoryMakers Summer Institute
Learning Log: Session 2, July 8, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. What potential I see for involving a HistoryMaker in a dialogue with students.
• It is always good to have good role models in the classroom.
• This will give my students the chance to see history come alive. By
dialoguing they are able to make connections.
• Involving a HistoryMaker in a dialogue with students helps in many ways:
motivational, critical thinking, reasoning, and focusing on larger issues which
leads to better reading and writing skills.
• Stimulating exposure to successful people. I would like to have poets and
authors visit Language Arts classes.
• To break through some of the apathy that tends to plague my students by
bringing a fresh perspective.
• Raymond Whitney was an inspiration at today’s lesson. Just imagine the
inspiration a great leader could have on students. The HistoryMakers are role
models. They inspire and encourage.
• Asking probing questions.
• Students will get a deeper look into the life of a HistoryMaker. Students may
be able to relate to similar situations and experiences of the HistoryMaker
which may inspire the student to something they thought they could not do.
• Students will need background information prior to the HistoryMaker visit.
• I am wondering how much demand there will be and how much choice there
will be.
• School policy will dictate whether or not it is feasible. I am referring to cost
and time constraint.
• Further students’ interests by having an actual person to see, listen, and
respond to versus having to read and/or research. They may be much more
active.
• Any questions can be answered immediately versus watching a video during
class. Accessibility is extremely helpful when a student wants to go deeper
into a HistoryMaker’s life experiences.
• I have used interviews and guest speakers in the classroom before. I find
that students are very curious about them and ask very incisive questions.
• Preparing before the arrival I would have students study the time period.
Have students select HistoryMakers before the visit.
• There is a lot of potential and a lot of possibilities to engage in a dialogue with
students with a HistoryMaker.
• Students will learn how to formulate questions, become articulate, and
become effective listeners.
• Tremendous, but someone who has to relate to my kids specifically, not a
high achiever of a similar race but from different social conditions.
• I see potential for interactive discussions and questions.

1. What potential I see for involving a HistoryMaker in a dialogue with students.
(Continued from previous page.)
• I see a very bright future. The dialogue between the two would be a great
experience.
• Students can be inspired to make decisions and affect change as determined
individuals.
• Much potential. I think we can get into very interesting discussions.
2. What I learned about organizing a HistoryMaker project.
• Start with developing solid questions.
• That everything begins with a good question.
• I am still not exactly sure of what I actually need to do, but I am interested in
relating the theme of determination along with opportunity and conditions.
• HistoryMakers project.
• That we all have something to offer and have a rich history from which to
inspire others. Organization is key.
• I have learned to be a good questioner. I have learned to incorporate four
components: economics, social, political, and cultural.
• Demonstrate understanding of materials, concepts, and ideas.
• I would try to get someone the students are interested in or someone who
represents the theme I am teaching.
• I learned about using the personal and specific to investigate broader sociohistorical facts.
• How to ask questions that provoke further discussion and lead to the
historical references.
• Have several questions prepared to gather information. Organize, organize.
• It can be “woven” into the curriculum with out straying away from other things
or ideas a teacher would also like to address during instruction.
• I think that organizing such a project requires a great deal of planning and
research.
• The importance of a historical question.
• Concentrate on a theme. Construct your own questions to stimulate learning.
• Begin with asking good historical questions.
• It is easy if you commit yourself to it and believe in its purpose. It can be
more valuable than reading or watching a video.
• Students need to create a large question for investigation. They then can use
graphic organizers to pursue their research.
• I learned it must contain historical research and include quantitative analysis.
• To use the graphic organizers in order to focus my students more on making
big questions.
• So far I am beginning to understand that the students will pick different
themes from some interview. I realized I will have to have a very strong
handle on themes, research questions.
• Ask questions that have historical significance.
• The questions have to be factual. For example, they must have dates and
avoid analysis. As an English teacher the format is too rigid.
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3. Another insight.
• A great place to get started is at home with family members.
• I have a new way of looking at situations.
• Mr. Euell’s visit was awe inspiring. He is really a delightful and approachable
individual.
• Role models are powerful. HistoryMakers can motivate one to strive for
success.
• The speaker today was insightful and a good story teller. He was a primary
source in so far as he was present at the events mentioned. He was age
appropriate for our group. Children in High School?
• I learned that people’s motivations have a great deal of influence on how
history will play out.
• The role of prior background in the study.
• To interest students, teachers have to be interested in the theme, concepts,
etc.
• How do students get the resources they need to complete such an
assignment? Primary sources, computers, reference books. Do they have
these resources at their disposal? Does the school?
• Curious as to the other people in the HistoryMakers program.
• Creating questions is very relative to inspiring thinking. I am glad of the
question focus aspect of the HistoryMakers project this week. It is a good
stimulus.
• Allen Swartz made asking the historical questions very clear. I understand
much better today where I am trying to go to get myself and the students to
think historically.
4. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• Why were we asked to pair with an area High School?
• There is a great deal of importance in valuing everyone’s input. During
today’s session there seemed to be some tension with a participant and one
of the speakers not seeming to validate the participant’s input.
• It was very lively today during the “sharing your questions” session.
• Will we have access to HistoryMakers only in the Illinois area or nationwide?
• So far so good. Enjoyed the discussion today.
• Instructions on assignments/end goals of the week have thus far been
unclear.
• This session dragged. Perhaps we could have addressed the questions in
small groups.
• I need to become more assured of how to integrate the HistoryMakers into
the Language Arts curriculum. Maybe it would help if I reviewed my
materials.
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HistoryMakers Summer Institute
Learning Log: Session 3, July 9, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. What I have figured out about integrating HistoryMakers into my curricululm.
• Students will need technology access and skills to use website.
• The website was very informative as to the HistoryMakers in law. There were
several individuals on the list that I would love for my students to meet and to get
to know. I would have the students do some research on the area of law they
practice and generate some question they would ask that person.
• That it will be challenging to infuse a HistoryMaker concerning World History.
But, with a well thought out plan we will make it happen.
• I wish there was more poets and writers on the website.
• I can integrate history through the arts, music and other many genres.
• I figured out that it will be something that will enhance the romance for some of
the content I need to cover.
• Everyone is a HistoryMaker and that simplifies that interaction issue.
• The primary sources can be used in the areas of geography, culture,
government, and economics.
• Integrating HistoryMakers into my curriculum is rather easy because I have ideas
from year’s past that I have been wanting to fuse into my teaching.
• After visiting the website, I found that there will be many ways to introduce
HistoryMakers as an addition to our curriculum. There are many links to
interesting people’s lives that I think the students will enjoy and identify with.
• That I need to look at the standards and the unit first, then try to integrate the
HistoryMakers into the unit.
• Because I never know what I am going to teach until the day I return. I have
figured out that integrating HistoryMakers into my curriculum would be easiest if
a thematic approach were taken.
• That I can utilize many resources. I do not have to start from scratch.
• Website was helpful as to names of HistoryMakers. Plan should be simple and
fit into an individual teaching style.
• Will use HistoryMakers by theme (themes are in text book). Themes are general
but all themes will result in the writing of themes.
• The process does not have to be difficult. Begin with an activity that you can
start the year off with and build on that activity. Possibly brief student
biographies.
• What I have figured out is that whatever I am teaching a HistoryMaker can be
included to give life to information that would otherwise be one-dimensional.
• I can use information from the Learning Village to develop my curriculum.
• I have a clearer idea of how/when speakers will come. I still need to think about
what themes from my curriculum fit with HistoryMakers.

1. What I have figured out about integrating HistoryMakers into my curriculum.
(Continued from previous page.)
• There are many resources: websites, videos, etc and that it is easy to blend
those resources into my lessons.
• The HistoryMakers will allow me to overlap subjects into a complete unit focusing
on a particular theme. For example, Social Studies and Language Arts can be
taught at same time.
• I figured integrating the HistoryMakers into my curriculum will be a learning
experience of creating a number of new ideas in my lesson plan.
• I think that integrating HistoryMakers into my curriculum would be great for my
students seeing that almost all of them are Latino. I would like to show them the
similarities/differences the Black Experience can be paralleled with the
Hispanic/Latino experiences.
• The HistoryMakers project can be infused in a variety of ways.
• That it is up to the teacher and it can center around the interest of the students.
HistoryMakers is a resource to make the curriculum come alive.
2. What I think the most important outcome of this integration will be.
• Making the question equal to resources (including person) the main connection.
• This integration would be crucial for establishing a connection between reading
about law and doing law. Students need to see where these people got their
inspiration and encouragement. Students need to understand that many people
are self-motivated but were still able to overcome obstacles and be successful.
• The important outcome would be the natural experience the speakers will draw
from.
• New frontiers.
• Primary sources. Real people make the HistoryMakers an exceptional program.
• As I said before, it will make the content more interesting for my students to
learn.
• The students will see themselves as future HistoryMakers and will be motivated
and engaged.
• The students will experience history through individuals that experienced it first
hand.
• That my students will gain a sense of their own past and a direction for their
future, both personally and academically. It allows for all of our students to
experience history in a practical and lively manner.
• I think students will begin to make important connections with themselves and
their experiences and those who are HistoryMakers.
• This will make the unit more interesting because the human can bring out
information that is personally interesting to the students.
• The students would begin to look more critically at situations, upside down and
inside out, etc. instead of superficially.
• Students will make the lesson more personal. They will teach which will show
learning.
• Students will learn how to ask questions that are meaningful.
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2. What I think the most important outcome of this integration will be. (Continued from
previous page.)
• Maybe I will finally be forced into using a computer.
• Students can use these experiences to solve problems in their own lives.
• The students will learn from first hand knowledge and previous resources what
happened to a specific subject in time to that person and how it affected him/her
to others.
• Selection of the right HistoryMaker.
• Hopefully, it will offer my students new opportunities to speak with individuals.
• Improved instruction. A more complete learning experience. Increased interest.
• Children will see how everything connects to something else.
• The most important outcome is making the unit connection.
• Racial compassion: a better understanding of the Black culture and history.
• Hopefully, the focus on individuals will bring an added dimension to the content
that will make the History more living.
• Students will see the connections, how your life is determined with the time you
are raised.
3. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• List HistoryMakers who have enough information on the website to complete
graphics from the curriculum guide.
• Do you have any young HistoryMakers (ages 21-40)?
• My concern would be the relevancy of the speaker at the time of the lesson that I
am facilitating.
• Is this political?
• I like F for fix! I am going to incorporate that into my Learning Village.
• Just getting through unit plan.
• Are there HistoryMakers outside of Illinois? How could we contact them? The
goal of the summer program is to complete a unit?
• Please give us a list of HistoryMakers that can visit our classroom.
• List of HistoryMakers to visit our classroom.
• I would like to see some sort of contact with a HistoryMaker if one of my students
were to do an in-depth research project. Perhaps questions can be forwarded to
a HistoryMaker and the school can receive a response for the student.
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HistoryMakers Summer Institute
Learning Log: Session 4, July 10, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. How can I use the HistoryMakers web sight?
• To give the students insight to other people’s lives and in person
interview to show actual situations they have come through.
• As a resource for pre-writing; as a basis for reading activities.
• For research and connect history to my students.
• To provide a visual for my students and colleagues; To increase
student interest; To expand my own knowledge.
• Place events/people in historical context using timeline; Watch/read
biographies.
• Gain information to share, or have students research, on a variety of
historymakers who’ve worked in different fields of interest.
• I can use the HistoryMakers website to read biographies on
historymakers in various professions/areas.
• I can use the HistoryMakers website for planning weekly lesson plans.
• I can use the website to help enhance lessons; view work of others.
• As a resource for determining determined individuals.
• To expose myself and students to the HistoryMakers and to the
internet.
• I will use this website to learn about the HistoryMakers program and to
keep abreast of research and activities.
• Research on various HistoryMakers by students, references.
• To access HistoryMakers; to gain information about the HistoryMakers.
• Learning to use various sites on the Web.
• It is a great tool for providing research opportunities for my students
and myself.
• Not sure at present because I am only learning how to use.
• Students can read biographies/ further investigate.
• To create/load my own personal unit plan; to get ideas/suggestions
from other teachers.
• To develop lesson, and unit plans involving African Americans and the
issues there in; to research and develop projects.
• Select HistoryMakers to related subject during instruction; also, have
students take a look at which other HistoryMakers can contribute to the
learning experience in our related area of instruction.
• To learn how to use it and teach my students how to get information
from it.

2.

How can I use the IBM Learning Village?
• To type unit plans.
• To search for planning ideas; to organize my own units.
• Post lessons, research and get ideas from other teachers, use Village
with my students.
• To increase my own teacher research and professional articulation of
how to implement the ILE standards and HM projects.
• To post and access unit plans, questions, and lesson plans.
• Get ideas on different topics; lesson plans and resources.
• I can use the IBM Learning Village to update, edit, share unit plans,
lesson plans, etc.
• The IBM Learning Village can also be used for lesson planning.
• Help enhance lessons, add creativity and bring learning to life.
• The search for lesson/unit plans already made for HistoryMakers.
• To enhance my lesson planning and organize the strategies more
effectively.
• I will use it to access what other teachers are doing; I will update my
plans and files; I will communicate with other colleagues.
• Creating unit plans; get ideas.
• To create unit plans; to access shared unit plans.
• Introduce students to HistoryMakers through use of Learning Village.
(Maybe if computer lab is available.)
• It is a great tool for organizing and synthesizing the component parts of
a unit.
• Can introduce students to some of the HistoryMakers.
• Utilize teacher’s units to incorporate in my class.
• To get information in order to relate it to my content; to give the
students a chance to learn about the HistoryMakers.
• The IBM village is an outstanding resource for sharing lesson ideas
with other teachers.
• See which other “villagers” can contribute or help expand on teaching
subject.
• To write units, for lesson planning and to share with other teachers.

3. What is an important insight/idea/strategies I learned from exchanging ideas
with other teachers?
• I learned a lot of internet skills, and areas to look at. I learned how to
copy and staple from the internet to the work file.
• That only by exchanging can you move forward.
• The use and sharing of the IBM Learning Village as a strategy to
increase professional development and presentation of material.
• It was helpful to me this week to work on asking big questions and
helping students do the same.
• Sharing ideas made me realize that I was all over the place, and that I
had to focus more and narrow down my ideas.
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3. What is an important insight/idea/strategies I learned from exchanging
ideas with other teachers? (continued from previous page)
• Even after years of teaching, everyone is constantly revisiting,
rethinking “how to get the job done.”
• Learning comes in different modes. There are many avenues that one
may use in order to teach a skill.
• The other teachers had great ideas on forming specific unit questions.
• I have learned that meeting people from other schools has been very
enlightening. I have learned ideas, world views, etc, as well as
fascinating project ideas.
• About our limitations and possibilities.
• I found wonderful websites such as Essential Questions and
Africana.com
• To meet and talk with colleagues. This will enable us to see what
works and what doesn’t.
• That there is no need to reinvent the wheel. Sharing units and lesson
plans is a great way to improve one’s own teaching strategies.
• It is important to meet with and talk to others so we can see what
works.
• Working together to create lesson plans and activities.
• HistoryMakers can be incorporated into my content and it will only
enhance the student interest in things they need to learn.
• Involving the students in the investigative process; developing “big
questions”; networking is always beneficial for idea sharing, and
constructive planning.
• What I might have overlooked was shown to me from other teachers.
“It takes a village…” truly stands firmly in exchanging ideas.
• You get much more information, help and understanding about what
you are working on.
4. Please note any concerns or recommendations for the Institute, or questions
you have about the Institute and /or the program.
• Every literate person helped the computer challenged to get their work
completed. Thank you! I guess I will have to get out of the 19th
century and move into the 21st century.
• I felt that yesterday and today’s sessions were productive!
• There is a lot of information to process in a short amount of time.
• More women jurists please!
• Are you going to be available during the school year for questions
and/or suggestions?
• Scheduling of HistoryMakers for the individual teachers and classes.
• Nothing yet, I’m getting a lot from these sessions.
• Can my students interview their own selected HistoryMaker from the
website for a school project?
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The HistoryMakers TM Education Institute
for Chicago Public School Teachers
Sponsored by the Chicago Public Schools and the MacArthur Foundation
Session 1 Questions for Teachers by Teachers
• Why do the most skillful, the most creative, the most knowledgeable, the most
impactful teachers always strive to leave the classroom for the front office?
• How do you think you impact students when teaching Social Studies?
• Do you think that teachers who live in Chicago relate better to the students than
those that live in the suburbs?
• Do you like being a teacher? Why or why not?
• Who or what inspired you to become a teacher and how did they do it?
• How do you teach about important historical figures when they seem so onedimensional? For example, do you think they ever contemplated suicide? Do you
think they preferred their son over their daughter?
• Do you like being a teacher? Would you like to do it another 20 years? Why?
• Why do so many teachers leave after the first year?
• Are there any areas (in your subject area or) in teaching you feel that are too
controversial to teach?
• How will you help non-African American students (Asians, Latino Caucasian) make
personal connections with African American Studies?
• How has the school system kept in step with the changes that effect you and your
students?
• How can we make "it" better?
• What do you do to try to inspire or help new teachers to remain in your school?
• How do you think teaching has changed over the past 20 years?
• Why is compulsory education important to our society?
• How do you combat negative social influences in your classroom?
• Name a reason, a moment or person, etc. that makes you feel that all of your hard
work, sacrifices, etc. that you have put into teaching that you made you feel as
though everything you have done so far was worth it?
• What has been your worst moment as a teacher? Why? What did you learn from
that moment? How did that moment help you become a better teacher?
• Do you think it was possible to reach all types of learners at all times? At this time
we are given so much information about students, how do we modify our lessons to
reach everyone?
• Do you believe that a good education largely depends on how much money a
students family has? Why?
• What change do you as a teacher see in our students over the last five years and
how have you adjusted?
• How does teaching lower-economic students differ from those who have economic
advantages?
• How do you combat negative social influences in your classroom (i.e. gangs,
drugs)?
• What difference have students made in your life in the past school year and how did
they?

The HistoryMakers TM Education Institute
for Chicago Public School Teachers
Sponsored by the Chicago Public Schools and the MacAurthor Foundation
Date: July 8, 2003
Session 2 Questions about History
• How did job opportunities differ for African Americans in the South and the North in
the 1950's? How did it affect society?
• Did the migration from South to North determine only economic success?
• Why wasn't Mississippi suitable for him? Why couldn't he make it there?
• What things made him believe he could have a more successful happy life if he
moved from the South to the North?
• How did you feel about leaving your mother and brother and sister behind?
• How were the opportunities for Black different in the North and South and how did it
affect the relationship between both groups?
• How did the support you receive from relatives, i.e. aunt, father, etc. impact your
desire to help others?
• What influence did his learning have on the other siblings in his family?
• How was Tyrone Davis received and perceived by family when he returned to
Mississippi at the age 19? Is money a panacea for all social conditions?
• What caused Tyrone Davis to move from the South? What social impacts did
Tyrone Davis face in the South?
• Does an economically deprived childhood or seeing one's parents forced or
involved in distasteful occupations, force one to seek a better future? Explain.
• What was his goal for leaving his family and home?

The HistoryMakers Institute Summer 2003
Pre-test/Post-test Differences Week 1
This report uses a Value Added approach to identify the changes that took place in
teachers’ knowledge between the pre-test which was administered at the beginning
of the first day’s session, and the post-test, which was administered at the
completion of the fifth day’s session.
Statements added by teachers are listed below—the following statements were
made that are additional to and different from the original responses.
Part 1:
Answer the following questions with a very short statement—a sentence, phrases.
Question 1: How would you explain to another teacher why Illinois Learning Goal 4
is important?
Note: Goal 4 is the goal that is about the development of students’ abilities to listen
and speak articulately.
1. How would you explain to another teacher why Illinois Learning Goal 4 is
important?
• Students should be able to listen attentively. In order to learn and
begin to think critically they have to take in information.
• Speaking articulately is necessary to express your thoughts.
• If you expect for students to learn, retain or make information relevant
to their lives, you must first have achieved this goal.
• Listening and speaking skills are critical to success in many areas of
life. One of the most useful skills that a teacher could impact to a
student is success in speaking and listening.
• The goal of listening attentively and speaking clearly is important so
that kids can gather and process ideas and give intelligent, meaningful
oral presentations.
• Illinois learning goal 4 is so important because it covers all the goals
that as a teacher you would like to do.
• So that the students will be able to regurgitate what was taught.
• The goal of listening and speaking well is vital for processing and
sharing information with others and for analyzing events, people and
places.
• Without speaking and listening well one is not able to articulate
effectively.
• Goal 4 involves listening skills. As a teacher getting the students to
listen is a challenge you face everyday.
• Listening is important because that is what most students do.
However, we must teach our students to really hear what is being said
by words and inflections, gestures, etc.
• It is state mandated.

1. How would you explain to another teacher why Illinois Learning Goal 4 is
important? (continued from previous page.)
•
•
•
•
•
•
•
•
•
•
•
•

I would explain that it is important for students to be active listeners
and articulate speakers.
Listening and speaking skills are complex and overlooked (often) as a
focus of education.
Goal 4 shows us as teachers what students have learned. Goal 4 is
speaking and writing in a way that conveys a clear meaning.
Mastering listening and speaking—there is a method and an art to it.
Students need to speak with grace and possess the ability to listen to
others.
Students need to be able to listen and speak effectively to
communicate for a variety of reasons.
Students will need to speak and listen articulately for the rest of their
lives.
Illinois Leaning Goal 4 is important because students must be able to
listen and interpret orally in a number of settings.
It is a goal that is not really emphasized enough and it should be
because it teaches the skills necessary to improve learning—listen and
speak effectively.
Students need to listen to primary sources, (i.e. movie, speech,
interview) and be able to speak and write about it.
Because speaking and listening is the basis of our communication
process. Communication is education!
It teaches students how to listen in order to answer specific questions.

2. What is an effective way to focus student learning throughout a lesson or
unit?
• To have a theme, to have an interesting way to present the theme and to
make the subject more personal and interactive.
• Ask the “Big Question” and have students do problem solving and
research to find the answer.
• Using primary sources, using descriptors/indicators and assessment,
using creative teaching/learning styles.
• The use of primary sources, such as letters, interviews, pictures, etc.
Can be used to guide students through the big question that would be
the main idea of the unit.
• Make the subject more meaningful and interesting to them.
• The most effective way to focus on students learning throughout a
lesson is to make sure the students do fun and interesting activities to
make them want to learn.
• By continually using “Romance.”
• Thought-provoking “big” questions that force a student to utilize prior
knowledge in discussion.
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2. What is an effective way to focus student learning throughout a lesson or
unit? (continued from previous page.)
• To get students to “romance” the idea, have them be able to ask the “big
question.”
• By always tackling the “big question” and maintaining focus on the
theme.
• One way is through a focus question that you and they can refer back to.
• Make the students become involved. The students’ own questions,
illustrations, examples, etc. are frequently more relevant than those
presented through lectures.
• By initializing a well thought-out question.
• Getting them excited about it, (romance.)
• Using a big (important) question—using ‘so what’ to get students to think
more deeply.
• Give them visual aids such as an interview, an artifact, etc. all related to
the lesson/unit.
• Think Pair share.
• Have an essential question to guide student learning.
• Big Question.
• You must include Romance. You must make the lesson interesting and
important.
• Personalize the theme/concept so that students can relate and make a
connection.
• If you have a focus question to investigate all activities will be organized
around answering and evaluating the question.
• By selecting a theme and letting the theme drive what’s being taught and
what activities are being used to reach your outcome.
• First “romance” the students, get them interested in the theme. Show
them how it relates to them.
3. Identify an African American whose personal history would inspire your
students.
• Muhammad Ali (previously Cassius Clay.)
• Mayor Harold Washington.
• Vincent Bakemen (HistoryMaker)
• Malcolm X (4 teachers answered), Russell Simmons
• Maya Angelou (1 teacher answered.)
• Boyz 2 Men.
• Their guardians.
• Ramsey Lewis—grew up in the projects and became a successful and
accomplished individual.
• Jackie Robinson.
• Raymond Ewell (3 teachers answered.)
• Michael Jordan.
• Harold Washington, Martin Luther King, Jr.
• Ruby Bridges.
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3. Identify an African American whose personal history would inspire your students.
(Continued from previous page.)
•
•
•
•
•
•
•

My own history.
Nikki Giovanni, Emil Jones.
Oprah Winfrey.
Tyrone Davis (3 teachers answered.)
Magic Johnson.
Rosa Parks.
Dusty Baker, Manager of the Cubs.

4. What is one decision by that person that would be an important example for
your students to learn about?
• He chose to never give up when struggles presented themselves in
every phase of his life, career, financial, medical.
• The decision to become a leader of the Black Caucus and how to
effectively work together as a group to solve problems.
• He decided to improve in school because he realized that one day
“nobody would want him” unless he had an education.
• I would like my students to learn about the amount of hard work and
dedication that goes into a successful enterprise.
• A group of intelligent young men who are educated and have achieved
their goals.
• Why they vote.
• I’m guessing here—he probably spent time practicing when his friends
were engaged in less disciplined activities.
• Despite the racial taunts, and the hostility he faced, he never responded
violently or verbally in a negative way.
• That no one becomes successful on their own; Politics is a math game—
addition, not subtraction!
• The decision he made as a small boy to practice and perfect his
shooting ability.
• For Harold Washington his leadership of the Black Caucus and the
necessity of soliciting money from the community to fund necessary
programs, etc.
• The decision to read for his own learning purpose.
• The decision not to give in to the despair surrounding my past life.
• The decision to become politically involved.
• Because he proves that a poor and hard upbringing and getting into
trouble does not prevent you from achieving in life.
• She is a determined individual who came from a poverty stricken area to
becoming a philanthropist and owner of her own company—just to name
a few.
• Ewell spoke of getting a political connection. Most students are not
aware of the dangers of political innocence.
• To not give up once HIV status was known.
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4. What is one decision by that person that would be an important example for your
students to learn about? (Continued from previous page.)
• The decision to go on in his education.
• To strive for excellence or success, no matter what environment you
come from.
• Courage and sacrifice.
• Success through sports/education.
• Ruby was determined to go to school and learn as much as she could,
even though people were against her integrating the school.

5. What is a performance indicator?
• A performance indicator is an assessment based on actual student
work connected with the learning of a unit: i.e., a written essay, a
performance, etc.
• An evaluation tool of a student’s performance (not a paper, pencil, fill in
the dots assessment, but rather one in which the student did or wrote
something that shows understanding.)
• Performance indicator to be able to accomplish a goal.
• Did/how the student demonstrated learning.
• A measurement of how the students will show they’re learning—
relating to standards and lesson goals.
• What a student is capable of doing at the end of a given unit.
• Actually a way of testing what has been learned—not just multiple
choice. Needs more in writing.
• A recall of information understood.
• It shows what a student can do.
• A project or activity a student can do, to prove the understood the
subject/topic.
• A sub clause that supports in details the standard that is relevant to the
unit/lesson.
• Students will take literature and analyze it in various ways.
• Judging students’ progress by their performance/synthesis.
• A performance indicator is what the student is expected to learn, and
how you teach that objective.
• Performance indicator is a guideline to follow which indicates the
goals/objective to focus on.
• The skills students attain when learning about the subject are
performance indicators, i.e. analyzing, inferring, etc.
• What the student is expected to learn.
• It is an activity or something a student does. It shows the student’s
understanding of your theme or objectives.
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6. How would you explain context to a student in one sentence?
• Context—the substance of a theme.
• Context refers to the overall Big Question or picture.
• The background the sentence comes from.
• Context is the message or main idea of a passage, story, video, etc.,
within the parameters of time and place.
• What’s involved in a situation?
• Context means clues.
• Would another student (in another class) understand?
• Context is the situation or complexity of events that surround a person
(political, social, cultural, and economical.)
• Context is the historical, cultural, political, economic, and social stetting
of a particular event or person.
• Context is the broader idea about a situation.
• Context involves the social, economic, cultural, and political structures
that somehow alter and/or shape history.
• Context is “what it is about.”
• What something is about; what is the main idea and how is it
supported.
• Context is what you actually understood to be read.
• Context is made up of the conditions surrounding a situation, person,
place, time, etc.
• Context is the forest to the tree.
• Making sure everything fits together, like it is supposed to.
• Context is the information found within the reading selection.
• The information presented in that particular piece of literature.
• The place and time when something occurred.
• The conditions surrounding an event/person/decision.
• Context is the meaning of a term by the way it is used in the sentence.
• The way words are used.
• How an idea or belief is evaluated, in terms of culture, society, etc.
• The environment in which a discussion takes place or an event occurs.
• The subject or theme of the lesson.
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Part 2:
Which of these would be the most effective assessment of a student’s reading
comprehension? Rank them in the order you would choose them to provide the
most useful information about your students’ competence, from 4 for the most
effective through 1 for the least effective.
Choice
a. Give them a test on a reading
selection they have not read previously.
b. Ask them to summarize a reading
selection they have not read previously.
c. Ask them to synthesize a reading
selection they have not read previously
with a selection they have read before.
d. Ask them to re-present a text in
another format.

Number of Teachers choosing this as the
most effective way—ranking with a 4.
1
1
6
18

Choice B is: Ask them to summarize a reading selection they have not read
previously.
Choice B reasons:
• If a student can summarize a selection, he has been able to see the “big
picture” and tell you about it, which means he has 1. got it, 2. got it clear, 3.
though about it and 4. can get it across to others.
Choice C is: Ask them to synthesize a reading selection they have not read
previously with a selection they have read before.
Choice C reasons:
• The student would have to ask “big questions” focused on the content and
select a theme from the selection to compare.
• Synthesis requires understanding of the elements and the ability to apply that
understanding.
• If they can relate it to something previously learned and compare it, they will
have mastered the material.
• If a teacher begins with a student being puzzled, he/she might then shut out
the rest.
• When they can synthesize you know the have it.

Pre-Post-Test Differences Week 1
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Choice D is: Ask them to re-present a text in another format.
Choice D reasons:
• Because if a student is able to take a story or reading, etc., and present it in
another format, then they have demonstrated by a ‘performance’ that they
understood the material and was able to transfer that knowledge.
• They have demonstrated an ability to manipulate what they have learned.
• Because the student has something to reference, from the beginning, before
being asked to explain in another format.
• I believe “d” is the best assessment of a student’s reading comprehension
because the student is in control of the text. They can enhance or bring
another view to the reading selection that was not there before. It also gives
them creative control that helps reinforce the content with visual aides.
• It demonstrates the best learning.
• Students will be able to present what was read in a different way.
• Students can use prior knowledge to understand the text and to compare and
contrast.
• Because students will be given the opportunity to read the selection before
taking actions.
• This will assess the students’ comprehension of the text.
Part 3:
What’s the difference between a performance indicator and an objective? Explain
in two sentences or phrases.
• Performance indicator—the demonstration of the achieved goal by various
formats.
• An objective is where the student is going; a performance indicator shows
how they got to the objective.
• A performance indicator states what a student has learned.
• An objective is a goal—a skill or understanding or ability you are desiring to
achieve. An indicator shows how you are progressing in meeting that goal.
• A performance indicator is what the student is able to do after a unit plan. An
objective is the teachers’ purpose behind the unit plan.
• An indicator show to some extent the goal was accomplished fully, partially,
or not at all.
• An objective shows what the student knows, as the answer to a test. A
performance indicator demonstrates the ability to do what was taught.
• A performance indicator is an assessment.
• Objective is what you teach and hopefully they learn. Performance indicator
is what the students can do and explain.
• An objective is what is to be performed in the unit/lesson. A performance
indicator goes through the objectives in greater detail and essentially “breaks
it down.”
• Both items are needed for the desired effect. Both are assessment tools.
• Objective—goal of knowledge; performance indicator—goal of performance.

Pre-Post-Test Differences Week 1
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Part 3 (Continued from previous page.):
What’s the difference between a performance indicator and an objective? Explain
in two sentences or phrases.
• An objective is the bigger picture—the goal. A performance indicator is more
specific on the goal to accomplish and how to focus on it and what to focus
on.
• Objectives are the goals to get you to be competent in the area in question.
• One assesses and the other is a plan.
• The performance indicator shows that the students comprehended the theme.
Students will be able to accomplish your specifications. The performance
indicator should show that your objectives have been met.
Part 4:
Social studies teachers answer this question:
What is an appropriate theme for the first five weeks of your course?
• Determination, struggle, progress (first five weeks.)
• Individuals that have made a difference or the journey toward freedom.
• The first five weeks theme would be Great People in Law.
• Determination.
• Afro-Americans around the Globe.
• Who are you?
• Developing social studies skills.
• Where are we in relation to others (Journey.)
• How have African Americans affected the political history of Chicago?
• Learning about yourself as it relates to geography and five themes.
• The commitment of African people to develop and expand civilization.
• Current events, trends, movement, governments.
• What is a HistoryMaker?
• Journey.
• Identify: What is social studies?
Language arts/English teachers answer this question:
What is an appropriate theme to link history and literature?
• Determination and its influence on change.
• Journeys—personal and political.
• Determination.
• Reading unifies our world!
• How can our pasts influence our present?
• Never give up/Determination.
• “The Evolution of Reformation,” because as time changes, so do people’s
points of view and their search for justice will be met with open arms or
opposition. What worked for one generation may/may not work for the future
generation.
• The determination of the individual making an effective choice in a time and
place.
• Figurative language.

Pre-Post-Test Differences Week 1
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The HistoryMakers Summer Institute II Evaluation
This evaluation was completed on July 18, 2003 at the completion of the second weeklong Teacher Institute. Fourteen teachers participated, but one withdrew due to a
promotion, so the evaluation results include 13 responses. The evaluation was
completed using the State of Illinois Board of Education evaluation form for workshops
providing CPDU credits-professional development credits for recertification of teachers.
1. The activity increased my knowledge and skills in my areas of certification,
endorsement or teaching assignment.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
10
3
0
0
0
0

2. The relevance of this activity to ISBE teaching standards was clear.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
12
1
0
0
0
0

3. It was clear that the activity was presented by persons with education and
experience in the subject matter.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
11
2
0
0
0
0

4. The material was presented in an organized, easily understood manner.
Ranking
Number of Responses
Strongly Agree
12
Somewhat Agree
1
No Opinion
0
Somewhat Disagree
0
Strongly Disagree
0
No Response
0
5. This activity included discussion, critique, or application of what was presented,
observed, learned, or demonstrated.
Ranking
Number of Responses
Strongly Agree
12
Somewhat Agree
1
No Opinion
0
Somewhat Disagree
0
Strongly Disagree
0
No Response
0
The best features of this activity were:
• Everything.
• The opportunity to learn about oral History and how we can each make it interesting
and important to our students.
• New ways of teaching History without losing the interest of the students.
• Clarification of use of standards, indicators and the integration of HistoryMakers in
the curriculum.
• The guest speakers, the instructor and the food.
• The fresh information that was presented. It allows me to be flexible with my
material and another way to help one teach children the value of why we are in
school.
• Seeing how to use the HistoryMakers in my classroom, choosing a theme for my
unit, finding out how History can be used to facilitate learning and understanding of
context.
• The HistoryMaker Ms. Hemphill and the other presenters. Thank you!
• Gained valuable resources that will help keep learners engaged. Wonderful
perspectives, primary source material and access to real-life influential people.
• The guest speaker: Gloria Owners Hemphill. Also the presentation of the
importance of oral History within the discipline of History and the demonstration on
conducting oral interviews.
• The IBM Learning Village and oral interviews/History.
• Making my own unit to be introduced on the internet, allowing me to experience a
model of how to incorporate HistoryMaker in the classroom and getting free stuff.
• Learning how to incorporate the HistoryMakers into my Social Science curriculum
and perform indicators into my assessment.
The HistoryMakers Summer Institute II Workshop Evaluation
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Suggestions for improvement include:
• Keep closing the sessions as you are.
• I felt that sometimes there was quite a bit of empty space. I would have liked to
have more time spent as though we were the students. I too like to learn in an
authentic, relevant learning community.
• Examples of curriculum maps and units planned, examples of teachers that have
implemented this program before and have teachers more involved in learning by
doing (multiple intelligence).
• It was done in an excellent manner.
Other comments and reactions I wish to offer:
• I really enjoyed the classes.
• Information for finding your family History at the archives.
• I loved the technology aspect of the Little Village.
• I wish all of the social science and Language Arts teachers could have participated.
• Great program, will continue to provide a great resource.
• You can tap into the teacher's personal skill sets (intelligence) and thus form units
that are more creative.

The HistoryMakers Summer Institute II Workshop Evaluation
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Professional Development Priorities Week 2
Summer Institute The HistoryMakers
On a scale of 0-5, with 0 being the lowest and 5 being the highest, how much
professional development have you received in teach of these areas.
PROFESSIONAL DEVELOPMENT
Standards-based lesson planning
Performance-based assessment
On-line lesson planning
Methods of historical research
African American history
Thematic units
Motivating learners
Strengthening learning through writing
Non-fiction reading strategies
Fiction reading strategies

0
1
1
4
2
0
1
1
0
1
1

1
0
1
3
5
5
2
1
0
1
1

2
4
2
1
5
5
2
2
2
2
1

3
3
4
1
1
1
3
3
4
2
3

4
3
2
4
1
1
5
3
3
5
5

5
3
3
1
0
2
1
4
5
3
3

How important to you are those areas of professional development?
This time, rate them from 0 (not important) to 5 (extremely important) in terms of what
you want to accomplish trough this Institute.
PROFESSIONAL DEVELOPMENT
Standards-based lesson planning
Performance-based assessment
On-line lesson planning
Methods of historical research
African American history
Thematic units
Motivating learners
Strengthening learning through writing
Non-fiction reading strategies
Fiction reading strategies

0
0
0
0
0
0
0
0
0
0
0

1
0
0
1
0
0
0
0
0
0
0

2
1
0
1
2
1
2
1
1
0
0

3
4
0
2
3
3
3
1
0
0
1

4
1
7
4
2
1
3
1
2
3
5

5
8
7
6
7
9
6
11
10
11
8

HistoryMakers Summer Institute
Learning Log: Session 1, July 14, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1.
•
•
•
•
•
•
•
•
•
•
•
•
•

What I figured out about asking questions.
They prompt you to think, know and visualize information.
Questions are vital to comprehension, understanding.
Ask questions that students have to answer with ownership not just I don't know or
yes.
Questions should make our students think and support the answers in the story.
There are 4-5 approaches to the type of questions that were asked. I liked the
representative and comparative approach.
The many standards available for higher order thinking questions. The importance of
starting the class with big questions.
There are several layers for the standards in setting up questions that a student
should be conscious about.
Helping fit the questions into the framework of the approaches helped to legitimize
the questions.
I learned a new way of presenting the lesson before losing the students. In other
words use some of your reading strategies while teaching History.
To disclose the social/economic, cultural and political factors that create change.
How and why make the best Big Questions!
Students need questions that allow them to think. Questions that ask them to
summarize, evaluate, and make judgements. This will lead to another level of
learning.
I figured out by asking questions that others had similar questions to mine.

2. What I learned about HistoryMakers that I will explain to my students.
• What it is. How I hope that it will expand their knowledge and mine about African
American History.
• That History is important to today and that there are people living who can add to a
lesson rather than books, papers and pen on a topic.
• How individuals not all "famous" can and do shape and change our society. Great
examples.
• HistoryMakers should help them bring History alive and show its relevance to their
own lives happening everyday and all around us.
• Select something that is important to them and build your theme around it so that
they will not be bored, make what ever is important interesting. Also, use visualizing
as a prompt to ask questions.
• The importance of humanity in the creation of history.
• That individuals are history.

2. What I learned about HistoryMakers that I will explain to my students. (Continued)
• That you can voice your opinion without being judged, you (student) do not always
have to write down your reply.
• Making learning History relevant to the students. What's important to us should
become interesting to them.
• They will be learning about their history through real people's life stories.
• HistoryMakers will allow us to connect to the present. The HistoryMakers project
can create enthusiasm for investigating areas of economics, government, etc.
• Instead of me asking questions I will have my students make the questions and ask.
• Theme ideas that the students can share from seeing a video and then have them
choose one so that they can re-read the video for supportive information pertaining
to their theme. In turn they will create the questions.
3. Another insight:
• That organization is critical in pulling off History lessons, you must do your
homework.
• The PQROST is a good too, I look forward to using it.
• I hope to be able to allow students to indirectly write down their own curriculum.
• Standards based curriculum.
• The many possibilities of enriching History and involving students by making
curriculum personal.
• I like the idea of the students identifying the themes and then choosing the theme
they will pursue.
• PQROST, you can move the O whenever and however you like.
• Romance is truly the best way to hook them into History.
• HistoryMakers can be useful for all cultures.
• Another insight would be to get students interested by romance.
• The goals of a good historical questions.
• The most important outcomes of today were learning about HistoryMakers and
relating that information to the past, present and future while asking higher order
thinking questions related to the standards of Language Arts.
4. Please not in any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• The handouts from the "buffet " look very valuable from just a glance. Thanks.
• The program biographies on African American History Makers. What resources are
available for Hispanic students?
• Thank you for the food.
• At this time I have one concern. Will I be able to take all of this in one week?
• So far so good.
• Thanks, very beneficial and productive session.

HistoryMakers Learning Log Session 1 July 14, 2003
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HistoryMakers Summer Institute
Learning Log: Session 1, July 15, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. What I figured out about asking questions.
• New insight from HistoryMakers about past events, personal reflections of
HistoryMakers and meeting with someone from the past and being able to question
them.
• I feel that having a person to come in and talk with students adds a different feel to
History. With the right mixture, students can enjoy learning and have a personal
memory as well as find out more fun staff.
• A HistoryMakers perspective in class is wonderful. Students would need to be
prepared for the individual initially to get the most information and understanding.
• It will help them to visualize time periods they haven’t lived through or know much
about. They'll have an opportunity to think about the HistoryMakers real experience
and ask questions.
• I see a HistoryMaker dialoguing with students in a theme of independence. For
seventh grade will talk about their independence in the future tying in the "fight for
independence" and a speaker on his independence in life.
• I see endless potential. Largely, I see speaking with HistoryMakers as an
opportunity for the students to see life in the texts they use. The stories we read
reflect the stories of real Americans.
• What I see for involving a HistoryMaker in a dialogue with students are they can
actually ask questions about the homework that is not in the book. Also, getting a
better insight about the person because they can hear them and talk to them.
• I am planning to have a HistoryMaker involved in my Social Science class.
• Using real life examples from politics, economics and cultural figures.
• My students will become more involved in their own History through use of the
HistoryMakers presentations.
• After Ms. Hemphils presentation, I see enormous potential for HistoryMakers
involvement in my class.
• There are many potential places and times to use HistoyMakers in the classroom. I
have to coordinate the plan with my fellow teachers/colleagues. It'll be interesting to
see the list of speakers to better align curriculum mapping with the speaker's history.
• I think that HistoryMakers will bring history to life for my students. It will allow me to
make writing interesting to them and let them choose their own topics.
2. What I learned about organizing a HistoryMakers project.
• To make it KISS! Assessment does not need to be complicated!
• Theme is important. Strategy and questioning are essential. Visuals are excellent
to help with understanding. Goal, objectives, and descriptors help focus teachers.
• I learned that the resources are easily folded into any unit.

2. What I learned about organizing a HistoryMakers project. (Continued)
• How to better incorporate the standards for a bigger picture, the unit, utilizing them
outside of the normal pattern of my curriculum map but also using with the norm as
well.
• What I learned about organizing a HistoryMaker project is to get the students
interested by romance.
• I must choose (include) standards connected to a theme using resources and
activities to teach the standards.
• Start general and move on to specifics, options are plentiful and select a topic that
students will buy into.
• It is not as easy as I imagined with all the performance descriptors.
• Select a theme.
• Students should be encouraged to think critically and they should be allowed to
interact throughout the project.
• Still assessing how to incorporate HistoryMakers resources to the curriculum map.
I'll have a better sense after mapping a scope and sequence for my social studies
class.
• The more you plan the easier teaching. KISS. That everything ties in.
• I have learned how to bring the subject matter into an area that the students would
be interesting.
3.
•
•
•
•
•

Another insight:
Ms. Owens Hemphill rocks!
Great speaker, wonderful!
Get the legislature out of my classroom.
Very valuable resources for teachers.
I enjoy the flexibility that I have with the project and how I can make writing
interesting.

4. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• I know that the organizers felt that they should stick to the agenda. However, I felt
like a teachable moment should be cherished. I would have loved to ask
Ms.Hemphill more questions and clipped time elsewhere.
• Tuesday's presentation of a HistoryMaker was nice, but the day could have been
more productive overall. Could have done more unit planning and use of the
learning log. A year long of slope and sequence and resources would have been
helpful.
• I have no cameras.
• No recommendations at this time, everything seems to be going very well.
• I need a lot of help.
• Very impressed!
• Excellent use of time.
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HistoryMakers Summer Institute
Learning Log: Session 3, July 16, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1.
•
•
•
•
•
•
•
•
•
•
•
•
•

What I have figured out about integration HistoryMakers into my curriculum.
The flexibility of theme and topic to use and talk about during a class session.
This will be fun and the use of the big question along with the unit plan.
I must plan so that HistoryMakers will be able to come to students who are prepared!
It helps me to focus on enhancing or bringing more life to projects I already have and
extending them into other areas. I will also concentrate on them identifying and
bringing in primary and secondary sources.
Using primary and secondary source materials for references: then/there and
now/then (Venn diagram) and using questions to make them prove their
justifications.
I can let my students inject their content into the curriculum and still accomplish the
goals I have set for my class. I will let them use the material they are interested in
so that they will take ownership of work.
What I have figured out about integrating HistoryMakers into my curriculum is that a
historian can be here in the present not just the past. Also, I can integrate History
with Language Arts and other subjects.
I need to identify information that is less specific but pertinent to the curriculum.
Also, locate interesting data and sources.
Primary and secondary resources. What artifacts are usable in my unit and how and
how do you differentiate between the two, which is actually the best resource.
How to complete the unit plan using primary and secondary sources.
Real life people can be incorporated into the lessons. They proved to be great
examples. The resources are good and will be helpful.
HistoryMakers are good primary sources.
I have learned the difference between primary and secondary information and how
to use the reading skills/activities while teaching social studies. In order for the
subject (history) not to be boring.

2. What I think the most important outcome of this integration will be.
• Real connection through actual stories to topics/subjects taught. Making the
connections from the past, present and future.
• I believe there will be a higher level of interest and God willing a higher level of
success.
• Students will enjoy history this school year and want to research or learn on their
own.
• Think, pair and share!
• I believe that students will be able to actually succeed effectively in the goals given.

2. What I think the most important outcome of this integration will be. (Continued)
• The students will have a more hands-on and up-close and personal experience of
history. They will experience more learning in a natural way where they won't realize
they're learning.
• Students will be able to compare the range of materials they received, they will look
at the subject matter in a different manner.
• If I use material or subject matter that they are interested in they will put more
personal effort into what they produce.
• I think the most important outcome of this integration will be to make History more
interesting by using Language Arts. Also by bringing in HistoryMakers I think
students will see that it takes all kinds of people from all walks of life to make
History.
• The most important outcome is better understanding by students. Enthusiasm
would also be an important outcome for students to be able to generalize would be
too much to hope for.
• Bringing real people into a lesson and the examples they may be able to relate to.
• Students will have less trouble finding primary sources to research. Also, primary
sources will be real instead of crusty newspaper articles.
• To enable the students to have hands-on development of what was read and to get
a feel of the author's thoughts.
3. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• I've seen all of the practices you're teaching before. I'm attempting to distinguish
what is unique about the program other than speakers. I don't mean to be critical or
cynical in any way, form, or manner but my concerns live in finding proven
techniques of planning curriculum based on factual results and test scores.
• I still have difficulty in succeeding the unit plan.
• I have no concerns, I also have no recommendations because everything and
everyone seem to be together.
• Wonderful use of time.
• Everything is great.
• I wish we were spending more time interacting with the HistoryMakers resources:
videos, web site, the figures themselves, then we would brainstorm units together.
• Is there a list of HistoryMakers available to view?
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HistoryMakers Summer Institute
Learning Log: Session 4, July 17, 2003
Teachers noted the following responses to these questions at the completion of the
session:
What were the most important outcomes for you today?
1. How can I use the HistoryMakers web site?
• The HistoryMakers web site has current information on African Americans. This
information can be used to bring life to the units. Students can have the opportunity
to meet living HistoryMakers.
• To expand my educational lesson plans and locate new information.
• I can use the site to access living resources for my curriculum and so can my
students.
• I can use my HistoryMakers web site to find assessment builders for Reading/Math.
I can find different kinds of learning activities.
• The web site would be a great source for research and supplement to lessons.
• To obtain information about people that I would like to include in my lesson plans,
biographies that can be used with whatever themes I select.
• Integrate biographies into various history units.
• I can use the web site to plan speakers or find video/audio resources.
• I can use the web site to focus not on pulling up information on HistoryMakers, I can
also use the sound bites provided for some of the HistoryMakers. I like the variety of
individuals.
• To find out about model HistoryMakers that my students do not know and research
myself.
• To get ideas on resources the HistoryMakers have created and choices of the
HistoryMakers.
• I can use it in lap work assignments and have the students research a given
historian.
• I can access HistoryMaker audio and video clips.
2. How can I use the IBM Learning Village?
• Good resource information on curriculum area, assignments, etc. share with and get
ideas from colleagues.
• To develop and assess lessons.
• I can assess the IBM Learning Village to enhance my teaching. Therefore learning
would be more interesting.
• To gain and share new ideas and lessons. Wonderful tool for implementing more
variety into curriculum.
• To post my unit/plans so that they can be shared with other individuals. I can also
go into the site to edit or add information to it.
• Utilize in Social Studies projects.
• Still learning how to use it, but I can see the sharing capability.

2. How can I use the IBM Learning Village? (Continued)
• I can find other units to incorporate in my class.
• I can continue to use this site to develop my curriculum electronically and improve
on developing intriguing lessons for my classes.
• I can access the to see how other Illinois Learning Standards to clip and paste
expediency in lesson planning.
• I can view other projects for comparison and reinvent mine if necessary.
3. What is an important insight/idea/strategies I learned from exchanging ideas with
other teachers?
• We can build and edit lessons from one another.
• Ooh! I love the museum (creation of) as an assessment project.
• An important insight I learned from other teachers is that they found web sites that I
could use.
• How different disciplines can join together and use some different themes and have
the HistoryMakers be the focus or vise versa.
• People can share ideas and help you overcome some of the problems they may
have in putting a unit together so that kids can learn in a fun way.
• Various forms of assessment criteria.
• Web sites to find curriculum maps of lessons plans.
• Structural curriculum ideas that are endless.
• That sometimes great minds think alike.
• I enjoyed integrating material and content with the social studies teachers. I can
share content from social studies and still be able to teach grammar and writing
skills to the students.
• Two heads are much better than one. A colleague suggested that many companies
have a wealth of employees they are willing to share, as well as materials, models,
etc.
• Everyone has similar problems and difficulties.
4. Please note any concerns or recommendations for the Institute, or questions you
have about the Institute and/or the program.
• Great idea!
• Thank you (Three responded).
• After seeing the HistoryMakers web site and attempting to select videos available
at the web site, I found it difficult to locate individuals within the given menus. I
would suggest adding some kind of marker after the name, like an asterisk or
something that would indicate that video or audio resources are attached to the
biography.
• I'm not sure of my part in the lesson. I'll really have to think about what I want to
do and feel I can accomplish.
• I had fun perusing the web site today!
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The HistoryMakers TM Education Institute
for Chicago Public School Teachers
Sponsored by the Chicago Public Schools and the MacArthur Foundation
Questions about Tyrone Davis-Teachers made at The HistoryMakers Institute on
Monday July 14, 2003
• How did his train ride influence his choices to want to stay in big northern cities?
• Did music play a part in his choice for a career and did the north have an impact?
• What means of transportation did Tyrone take to visit his Dad? Draw the route.
• Who was Audrey Lee and why was she important to Tyrone?
• How many years passed before Tyrone visited his Mom in Mississippi? Who, what
when, where?
• Why didn't Audrey Lee leave a message for Tyrone's Dad when she called?
• Why did Tyrone have to leave Mississippi? What drove Tyrone to leave?
• How did he know he could make it in the North?
• Why did Tyrone go back to Mississippi after four years?
• How did he know his father would assist him in his need to leave Mississippi?
• Why was Tyrone so ready, willing and able to work? What was the impetus for
Davis leaving the South?
• Why might his mother be hesitant to leave the South when there may have been
more/better opportunities in the North?
• Why do you think he mentioned the changed clothes in Memphis?
• Why was he able to make more money in the North in the 1940' s 1950' s?
• How did community play a role in Davis' success?
• Why did Tyrone feel that he didn't have a future in the South? What conditions was
he living under in the South? Compare and contrast Tyrone's lifestyle in the South
with that in the North. Do you think Tyrone made a good choice? Why?
• Would you have done the same thing? Why or why not?
• Why did Tyrone leave from down South? What was going on that was so bad?
• What was different in Detroit than down South?
• Why was the amount of money important? How would you have felt if you were
Tyrone having to leave home?
• What was his goal after living in Detroit?
• Why did Mr. Davis feel that he really needed to get away at such a young age?
What did he see or experience?
• Why did he choose to sing the blues?
• Why did he wait so long to get in touch with his Mom?
• Why did he have so many suits?
• Why did his father live in Michigan and his mother in Mississippi?
• What were the social/economic conditions in Mississippi during the time period
studied?
• Why did African Americans migrate North regarding Jim Crow practices?
• How would you use what you've learned about Tyrone in your life? Why?

Questions about Tyrone Davis-Teachers made at The HistoryMakers Institute on
Monday July 14, 2003 (Continued)
• How is your life similar or different to Mr. Davis'?
• What do you think the lifestyles were like during the Jim Crow era?
• What lifestyles do you think Tyrone Davis liked?
• How did Tyrone know that moving from Mississippi to Michigan could afford him a
better opportunity in life?
• What strengths did Tyrone display? How did these strengths help him become
successful?
• How do you think that a fourteen year old could be so determined to make a change
in his life?
• How did Tyrone's family influence him?
• How did they support his decisions?
• Why did he revisit his family.
• What were the reasons Tyrone was hired at the shop and then asked to paint the
owners home?
• Why did Tyrone want to leave the South? Be specific, use examples and explain
your answer.
• Put yourself in Tyrone's place. How and for what reasons would you leave the
South to come to the North at fourteen years old? Write the dialogue for people
involved.
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The HistoryMakers TM Education Institute
for Chicago Public School Teachers
Sponsored by the Chicago Public Schools and the MacArthur Foundation
HistoryMakers Institute Teacher's Questions to Develop Themes
Date: July 15, 2003
• Use a Venn diagram to compare your life in the future and a famous ideal person of
your choosing during colonial times.
• How do the economic systems today differ from when this individual was your age?
Compare ages.
• What was life like when you were in school? Did you set goals at an early age?
• How much did he pay for his car?
• Do you think you can make as many accomplishments as Tyrone Davis?
• Do you have the determination to accomplish as many goals as Tyrone did at such a
young age?
• Living in the Jim Crow era, and if you were in Tyrone's position could you have
accomplished as many goals as he did?
• How do you earn, spend and manage your money?
• How do you determine what you want and what you need?
• What did the European explorers look for on the water route to Asia?
• Why did many people give up their known world to settle in the "New World"?
• What were the difficulties faced by African Americans that migrated to the North?
• How were the first settlers able to overcome the difficulties of the voyage?
• What makes a society?
• How come we can't all get along?
• What is the difference between the English language in the South and the English
language in the North?
• Living in the Jim Crow era, do you think you could be as focused, determined and
courageous as Tyrone Davis was?
• Why do you think Mr. Davis refers to his boss as the Mexican?
• How do people look at or judge other cultures within their own countries and cultures
from other countries?
• Name a black poet and tell why they were easy to remember?
• What do you want to be? Why?
• Explain how the poet might have felt if they were living in today's time.
• How would your life be different if you didn't have modern technology?
• What do you believe the ideal world of tomorrow would be like?
• What is your school's history?
• What are the origins and effects of pollutants that contaminate air, land and water?
• What is your community history?
• How did events or people of the past shape your community/school?
• What is the relationship between literacy and social justice?
• How does your own personal narrative fit into the tradition of literature as activism?

HistoryMakers Institute Teacher's Questions to Develop Themes (Continued)
• How does Hip Hop music fit into the framework of African American narrative
tradition?
• What is the relationship between literacy and social mobility?
• How does energy flow through ecosystems?
• What is the difference in a flowing freshwater and a standing freshwater ecosystem?
• What kind of relationships exist between populations and systems in your local
ecosystem?
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The HistoryMakers Summer Institute Two
Integration Plans
First Quarter Activities
• Students will read a novel and other related sources of the era; profile a
writer/historian of that era; visit website to see, if mentioned, those others that
influenced them; watch, analyze and report on video.
• Students read stories about black historical inventors, and retell their profiles
in their own words.
• Have students to write about someone that they admire in the past. They will
have to do research first.
• Students will interview a family member or family friend to find out what
HistoryMaker they admire and why. They will also find out what experience
the interviewee has related to history.
• Students write their own personal profiles; Make a time of their life with
“important” parts highlighted.
• Have the HistoryMaker express the importance of school and the influence
school can have; address political systems, political theme.
• Students will watch a video of a HistoryMaker and develop questions based
on what they want to know about a HistoryMaker.
• Students choose a HistoryMaker who helps them think about the unit theme:
Race and Citizenship: What does it mean to be an American?
• Individually—students create their biography and vision; preview video of
HistoryMakers; compare/contrast with bio and vision.
Second Quarter Activities
• Read a new novel from a booklist (Book Club format); make three lessons
from their book; same as first; Students will profile a musician, writer, Civil
Rights leader, athletes, etc.
• Students will develop a replica related to the inventor of their choice.
• Students select a HistoryMaker from their family; get family pictures.
• Students will see and analyze a HistoryMakers video; students will write
poems as a team of four and bring in a primary or secondary source that
relates to the HistoryMaker they find for content time being covered and how
they affected them.
• Students research a HistoryMaker from the website or from unit; write a brief
bio; compare/contrast bios.
• HistoryMaker—relevance of multi-culturalism; world view, a person who
address a life of change; social theme.
• Students choose a HistoryMaker who exemplifies; why is literature important?
• Teams—visit HistoryMakers; analyze success of two HistoryMakers; use
graphics to show differences and similarities.

Third Quarter Activities
• Read a new novel from the book list/book club—paired; Same as first and
second; give oral reports of a HistoryMaker studied and act out, if possible, a
skit.
• Students will organize their replica as a museum with their written reports.
• Students will share their paper from the first or second quarter with the class;
students will get points for asking questions.
• Students will create 10 questions, related to visiting HistoryMaker and make a
word search puzzle as an answer sheet. Post in the hallways for Black
History Month.
• Students present bios to other classes/school. (Bios of current Civil Rights
Leaders?)
• Have a HistoryMaker express how as an individual and collective group
differences can be made.
• Students choose HistoryMaker who help them learn about the Harlem
Renaissance.
• Develop project for display and presentation to 4th-6th grade History Fair.
Fourth Quarter Activities
• Choose a novel other classmates read and do the activities given; compile all
information gathered throughout the school year and make a portfolio
covering the 1920’s; video a presentation of a drama, etc.
• Students will write a report stating what they learned while preparing their
replica and state how he/she might improve it.
• All the students will put their research paper in a book so it will be shared by
everyone.
• Students will interview a teacher and create some artwork with bullets from
their experiences and have students guess what teacher it is—some posted
on outside bulletin board.
• Pictorial museum with bios enlarged for school.
• Reinforce that struggles are worth it; use self and other African Americans to
stress the point.
• Love this idea! Students organize their HistoryMakers by themes and create
yearbook.
• Develop chard of their vision and what themes are important for success.
Write narrative.
• Two HistoryMakers spaced at least one month apart; students will ask deep
questions regarding subject matter, and prove or disprove hypothesis;
students will profile their lives in the future.
• Students will select a classmate to profile from the 7th and 8th grade class and
present information about them.
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Unit Plan
Teacher: Joyce Adams
School: Pope
Grade/Subject: 4th/ Geography and U.S. Regions
Theme: Challenges, choices, and connections in history
Outcomes
Illinois Learning Standard(s) to be developed: Goal 17: Understand world geography
and the effects of geography on society, with an emphasis on the United States.
- understands the connections and relationships among themselves and other people,
places and environments at local to global states.
•

Performance descriptor(s): Discuss a situation in their home or school that illustrates
people being responsible in their duties or job.

Begin to check for understanding (e.g., reread, read ahead, use illustrations and
context clues) during reading.
• Ask questions to clarify understanding before, during, and after reading.
Re-enact or dramatize the contents of stories for retellings
•

Student should be able to tell someone the information they learned from listening to a
HistoryMaker or interviewing a HistoryMaker identifying the states they traveled through.
Resources
What students will hear/read:
Social Studies Book
Selected Literature Readings
Short Bios
HistoryMaker
Activities
How they will process what they hear/read:
Write historical questions related to movement from state to state or neighborhood to
neighborhood.
Write a list of goals created by the class for display.
Identify states in the U.S. regions by coloring maps as stories are listened to.
Play games related to the states and capitals
Listen to stories of famous people who have traveled in the United States.
Write a personal profile after learning to ask questions.
Assessment:
Students will organize and write a focused profile of a person at a time in history.

Unit Plan
Teacher: Marcia Arrington
Grade/Subject: 7th – 9th

School: Harlan Community Academy

Theme: History is personal.
Outcomes
Illinois Learning Standard(s) to be developed:
16A Students who meet the standard can apply the skills of historical analysis and
interpretation.
Apply the skills of historical analysis and interpretation.
Performance descriptor(s):
•
•

Distinguish between primary and secondary sources.
Formulate a research question about the past that includes its dimensions of people, space,
and time.

Resources
What students will hear/read:
Primary and secondary sources relating to a time period.
Activities
How they will process what they hear/read:
1. Students will view and analyze various primary sources.
2. Students will write their own history by selecting five events in their lives that made
them who they are today. The events should be one to two pages in length. Each event
must be documented (Using Primary Sources). Examples of documentation include:
birth certificates, diplomas, vacation photos, awards, medical records, and other primary
sources.
Organization
Students will:
__think-pair-share __work as a team _X_work individually __work as a class
Assessment:
How they will demonstrate how they have developed. The final scrapbook/stories will
contain all the elements of the assignment. A rubric will determine the criteria.

The HistoryMakers®
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Unit Plan
Teacher: _Charanjeet Baez____________ School: __Alfred Nobel_____
Grade/Subject: ____7th/ 8th, Writing_______________________
Theme: Challenge, Choices, and Change
Outcomes
Illinois Learning Standard(s) to be developed:
3A-B
• Use correct grammar, spelling, punctuation, capitalization and structure.
• Compose well-organized and coherent writing for specific purposes and
audiences.
• Communicate ideas in writing to accomplish a variety of purposes.
Performance descriptor(s):
• Demonstrate appropriate use of the eight parts of speech.
• Proofread for correct English conventions.
• Compose and edit using Standard English (e.g., clarity, subject/verb agreement,
verb tense, audience, purpose for writing).
• Use adjectives, adverbs, and prepositional phrases to enrich written language.
• Use organizational patterns (e.g., sequence, cause and effect).
• Use available technology (e.g., word processing, desktop, publishing, electronic
dictionary/glossary, printing).
• Elaborate ideas.
• Critique word and/or technique choices.
Resources
HBJ text, History Makers resources, articles, short stories, biographies, and other
movies and audio tapes concerning our theme.
Activities
How they will process what they hear/read:
• Use the parts of speech to write about the History Makers lives, time period and
struggle.
• Write reactions, questions, etc. Using the 4 types of sentences in order to tell
about a specific History Maker.
• Read and write letters and poems made by History Makers about the History
Makers.
• Students will study and write a journal about the times that the History Makers
lived in.
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Charanjeet Baez Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share __work as a team _X_work individually _X_work as a class
Assessment:
Final sentences, poems, letters, journals, paragraphs, and essays will be checked for
focus, organization, grammar and creativity.
Criteria:
• Journal-certain number of pages with clear focus.
• Sentences-graded on accuracy of use of the parts of speech.
• Letters-graded on style, grammar, organization and focus.
• Paragraphs/Essays-graded based on focus, organization and grammar.
• Poems- graded on focus and creativity.
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Unit Plan
Teacher: Patricia A. Boughton
School: Harlan CAHS
Grade/Subject: 11th and 12th –Law In American Society
Theme:

1. Challenge, Choice, Change
2. The Individual's Determination

Outcomes
Illinois Learning Standard(s) to be developed:
Students who meet the standard can understand and explain basic principles of the
United States government.
Performance descriptor(s):
• Classify the type of courts and judicial officials established to operate within
the local, state, and federal governments.
• Describe the role of the courts in judicial review
Resources
Text: Law in American Society 6th Edition Video excerpt: Separate But Equal Video
excerpt. The History of Jim Crow.
Activities
How they will process what they hear/read:
Students will be assigned to three or more Socratic squares. Each square will develop a
question based on the text readings and/or video presentation. The question will be
discussed by square participants. Each square will then prepare a presentation to the
class at large for general discussion. After all discussions and presentations have been
completed, students will record ideas and comments in journals.
Student volunteers will conduct a ‘mock trial’ based on an actual case in which
Constitutional issues involving the 14th Amendment will be decided. Students will
prepare the case, and argue the points of law.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
How they will demonstrate how they have developed.
Students will be assessed based on the type of questions they develop from their
squares. Questions should be of the ‘how’ or ‘why’ or ‘what effect’ variety. Further
assessment will be done based on the students’ facilitation of the whole class
discussion regarding their presentations. For the presentations, the student should
have in addition to their ‘big question’ some evidence of their issues and statements.
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Unit Plan
Teacher: Patricia Brekke School: Second Chance High School/Chavez
Grade/Subject: 9-12: Latino and African American Studies
Theme: The Individual’s Determination
Outcomes
Illinois Learning Standard(s) to be developed:
(14A) Students who meet the standard can understand and explain basic principles
of the United States government.
Performance descriptor(s):
• Evaluate the rights and responsibilities of the individual within the family, social
groups, community, or nation;
• Analyze the fundamental principles of our political system that often come into
conflict (e.g., rule of law, liberty and equality, individual rights and
the common good, separation of powers, majority rule and minority
rights)
Resources
I Know Why the Caged Bird Sings Maya Angelou
The House on Mango Street Sandra Cisneros
www.thehistorymakers.com
www.urbandreamsproject.org/lessonplans/mango_street/
www.urbandreamsproject.org/lessonplans/angelou/resources
printed resources on immigration and migration
Activities
How they will process what they hear/read:
• Read novel and journal obstacles that must be overcome in each chapter; make
note of issues and what skills protagonist had to rely on during
struggle(s);
• Bio-Poems about authors;
• Autobio-Poems;
• Personal profiles/autobiographies developed in 10-week time frame;
• Write “big questions” for each chapter based on themes;
• Use graphic organizer for oral presentation (novel as it relates to theme)
Organization
Students will:
x_think-pair-share _x_work as a team _x_work individually __work as a class
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Patricia Brekke Unit Plan, continued from previous page.
Assessment:
• Journals will be assessed for understanding of problems discussed in the novel;
• Journals will be checked for inferences made relative to what skills were
depended upon for problem-solving and/or survival;
• “Big questions” relative to theme will be reviewed and discussed in teams using
5W’s (who, what, where, when, why);
• Student progress on profiles will be checked for clarity and content with pairshare and teacher
• Organizers will be evaluated for content and clarity of views
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Unit Plan
Teacher: Claudia Burks
School: Shoop Academy
th
Grade/Subject: 4 /Social Science/Language Arts
Theme: World Explorers
Outcomes
Illinois Learning Standard(s) to be developed:
1C: Use Language Arts skills to comprehend a broad range of reading materials
3B: Compose well organize and coherent writing for specific purposes and audience.
18B: Students who meet the standards can understand the roles and interactions of
individuals and group in society.
Performance descriptor(s):
• Students will be able to write profiles.
• Write summary (answer specific questions in summary.)
Resources
Books:
• Becoming a HistoryMaker-Past, Present, Future. HistoryMaker 2002.
• Thurgood Marshall--Basal Reading Book
• Mary Bethune
• George Washington Carver.
• John Henry
Video-Ruby Bridges
Computer-HistoryMaker website
HistoryMaker Worksheets
• Focus Question-Making Learning Clear
• Obstacles/Opportunities
Activities
Students profiles-Activity sheet #1 (by HistoryMakers.)
• Interview a HistoryMaker.
• Do profile on HistoryMaker (visiting HistoryMaker.)
• Complete worksheet-Obstacles/Opportunities (by HistoryMakers.)
• Watch video on Ruby Bridges.
• Unit on reading/writing-nonfiction about determined individuals. Write a
summary/group discussions.
Organization
Students will:
X think-pair-share __work as a team X work individually X work as a class
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Claudia Burks Unit Plan, continued from previous page.
Assessment:
• HistoryMaker profile.
• Summary of Biography.
• Personal profile.
Criteria for this additional assessment:
Students will write a profile and summary. They will explain (answer the questions)
1. What decision did the HistoryMaker make?
2. That led to change.
3. That made a difference in the lives of people during that period of time and now.
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Unit Plan
Teacher: Eva Bynum and Kiisha Bynum School: __Jenner
Grade/Subject: ___6/7 Language Arts
Outcomes
Illinois Learning Standard(s) to be developed:
IB apply reading strategies to improve understanding and fluency
1C Comprehend broad range of reading material
2A Understand literary elements to derive meaning
Performance descriptor(s):
• Read a fictional novel and identify literary elements and use Graphic Organizer (
G.O.) for comprehension.
• Make inference about character traits and check texts for verification.
• Open Ended questions
• Read aloud fluently w/ expression and accuracy
• Make connections to real world situations or related topics covered during
reading.
Theme: Determination, Relationships, Lifestyle
Resources
History Book: Chapter covering the Harlem Renaissance (1920’s -1930’s) and the Great
Depression ( 1929-1941)
The African American Experience a History chap 26-27
African American History (Four centuries of Black Life)
Bud, Not Buddy by: Christopher Paul Curtis
History Maker
Activities
 Read the novel , Bud, Not Buddy,
 Analyze Action – note the who, what, when, where, and infer motive and make
predictions.
 Write Open ended Questions (Question Answer Relationship)
 Venn Diagrams – Using information gathered from reading novel, history books,
and other sources, compare then to now.
 Timeline- plot events covered in the novel.
 Interview someone who lived during the Great Depression ( write up, video tape,
and or cassette)
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Eva Bynum and Kiisha Bynum Unit Plan, continued from previous page.
Organization
Students will:
√_think-pair-share √ work as a team √ work individually √ work as a class
Assessment:
How they will demonstrate how they have developed.
Using one of the three themes or one derived from the class, write an expository paper
using information gathered during unit
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Unit Plan
Teacher: __Michelle Calhoon_______ School: __Manley Career Academy HS_
Grade/Subject: ___11/12 Model UN Global Classrooms
Theme: The United Nations, Other
Outcomes
Illinois Learning Standard(s) to be developed:
STATE GOAL 14: Understand political systems, with an emphasis on the United
States.
• 14B. Understand the structures and functions of the political systems of Illinois,
the United States and other nations.
• 14E. Understand United States foreign policy as it relates to other nations and
international issues.
.

Performance descriptor(s):
• Evaluate how cultural beliefs affect citizens
• 14.B.4 Compare the political systems of the United States to other nations
• 14.E.2 Determine and explain the leadership role of the United States in
international settings.
Resources
What students will hear/read:
• Biography of Ralph Bunches
o http://departments.colgate.edu/peacestudies/bunchehouse/bunchedescrip
tion.htm
• UN Charter
o http://www.un.org/aboutun/charter/index.html
• Flow chart of organization
o http://www.un.org/aboutun/chart.html
Activities
How they will process what they hear/read:
• Discuss how the UN works
• Discuss a controversial issue that has numerous options and eventually discuss
one answer. In order to do this, students will view a photo from the United
Nation’s website and infer what the picture is about and the issue that best
relates to the picture.
o http://www.un.org/UN50/Photos/intro.html
• Describe type of person wanted at the UN based upon Ralph Bunche’s
biography
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Michelle Calhoon Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share _x_work as a team __work individually _x_work as a class
Assessment:
I will assess the projects they complete
Criteria for that work:
• Nominate Secretary-General for class –
o Biography of Koffi Annan http://www.un.org/News/ossg/sg/pages/sg_biography.html
o What is the Secretariat - http://www.un.org/documents/st.htm
o Select issues for discussion based on photo graphs http://www.un.org/UN50/Photos/intro.html
•

Select committeeso ECOSOC - http://www.un.org/esa/coordination/ecosoc/about.htm
o Security Council - http://www.un.org/Docs/sc/unsc_background.html

•

Determine why these people were placed on specific committees

OR
I will use the following additional assessment:
Assessment: Successful completion of the assignments provides an informal
assessment.
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Unit Plan
Teacher: __Ed Carter
Grade/Subject: ___7/8 Language Arts

_______ School: __R.A. Black

_

Theme: Independence, lifestyle, and conditions
Outcomes
Illinois Learning Standard(s) to be developed:
• Listen effectively in formal and informal situations
• Locate, organize, and use information from various sources to answer questions,
solve problems and communicate ideas
Performance descriptor(s):
• Ask probing ideas, generating questions and make appropriate statements to
clarify and add to meaning
• Develop and ask questions related to the content and purpose of oral/media
presentations
Resources
What students will hear/read:
• Chapter 1 prewriting (writing text)
• www.TheHistoryMakers.com
Activities
How they will process what they hear/read:
• Free writing
-watch a video on the Revolutionary War and have the students focus on what
was happening with the slaves and the free Blacks during the war.
• Presentations
-students will put together a short skit on how they felt the slaves were treated
during the war.
• Collaboration brainstorming
-get together with a partner and brainstorm on all the reasons the Confederates
should break away from the Union. Make a list of your reasons
• Debate
-students will create a debate centering around why Blacks should fight for the
Union during the Civil War or why they should fight for the Confederacy.
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Ed Carter Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share _x work as a team __work individually _x work as a class
Assessment:
I will assess the projects they complete
Criteria for that work:
• Accuracy
• Selection of important information
• Clear communication of ideas through communications
I will use the following additional assessment:
Successful completion of the assignments facilities provides an informal assessment.
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Unit Plan
Teacher: Anna Chambers
School: Morgan Park High School
Grade/Subject: Jr. High Social Studies (Gifted Program)
Theme: Lifestyles, Other
Outcomes
Illinois Learning Standard(s) to be developed:
• 17A Use Social Science Skills to locate, describe and explain places, regions
and features on Earth.
• 17B Use Social Science Skills to analyze and explain characteristics and
interactions of Earth’s physical systems.
• 17C Use Social Science Skills to understand the relationship between
geographic factors and society.
• 17D Use Social Science Skills to understand the historical significance of
geography.
• 4A Use listening skills to effectively listen in formal and informal situations.
Performance descriptor(s):
• Demonstrate understanding of the location of various physical and human
features in Illinois.
• Interpret aerial photographs or satellite-produced images to locate and
identify physical and human features (e.g., mountain ranges, rivers,
vegetation regions, cities, dams, reservoirs).
• Construct a choropleth map that shows the spatial distribution of the data
(e.g. corn production in Illinois).
• Identify the causes and nature of changes in physical environment.
• Describe ecosystems from local to global scales and the difference between
them using photographs and other media as illustrations.
• Explain the concentrations of urban settlement centers with high population
density using maps of Illinois and the United States.
• Evaluate effects of technological change on transportation, communications,
and resource use in Illinois.
• Identify ways that human behavior could be changed to solve specific
environmental problems (e.g., outline a plan to reduce litter and stream
pollution).
• Analyze selected historical events to determine how they influenced the
migration of people throughout the world.
• Analyze how physical features have both posed barriers and provided
avenues to settlement in Illinois and the United States.
• Evaluate the situation and assume appropriate listening mode.
• Separate main ideas from supporting facts and details.
• Formulate questions needed to gather and clarify information.
• Contribute relevant and idea-inspiring comments during discussions.
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Anna Chambers Unit Plan, continued from previous page.
Resources:
What students will hear/read:
• Social Studies Text
• Globe
• Internet
• Chicago Yellow Page Directory
• Encyclopedia
• U.S. and World Map
• World Atlas
• Biography of HistoryMaker Carol Moseley Braun (from HistoryMakers
website)
• Timeline of Events during her lifetime

Activities
How they will process what they hear/read:
• Read biography, summarize and create open-ended questions.
• Create a timeline on events in the biography selected.
• Draw a map of the first floor of the school and label.
• Watch the evening news and when a news event is described, student will
identify the event and the continent the event occurred.
• In a pair, draw various landforms and exchange with another pair and ask for
identification of those landforms.
• Research information that details the climate, landforms and industry of a
specific region and then create a tourism guide that provides this new
information.
• Review the yellow page directory for examples of cultural regions in their
urban community (example restaurants, churches and neighborhood stores).
• Create advertisements to attract visitors to a specific uniform region and
share with class.
Assessment:
Student projects will be assessed based on criteria set for the unit.
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Unit Plan
Teacher: Mr. Karl Colbert
Grade/Subject: 6th Grade

School:

Byrd Community Academy

Theme: Problem Solver
Outcomes
Illinois Learning Standard(s) to be developed:
Students who meet the standard can understand and explain basic principles of the United
14A
States government.

Performance descriptor(s):
· Explain the influence of the Supreme Court and significant court decisions on the rights and
responsibilities of citizens (e.g., defining, expanding, and limiting individual rights).

· Use information from primary and secondary sources to form, explain, and support
inquiries and predictions.
· Generate and respond to questions that reflect higher level thinking skills (e.g.,
analysis, synthesis, evaluation).
Resources
What students will hear/read:
The original draft of the United States Constitution.
2 important Supreme Court Decisions (Brown vs. Board of Education, Roe vs.
Wade)
Timeline of important Supreme Court Decisions since the year of 1900.
Activities
How they will process what they hear/read:
· Open-ended questions about how/why the Supreme Court Justices arrived at a
majority decision (especially controversial ones).
· Look at the timeline and list five events that might have affected the students and infer
how and justify their inferences.
· Write a summary of what you have learned so far.
· Give detailed, oral presentation (accompanied by visuals).
Organization
Students will:
_X_think-pair-share _X_work as a team _X_work individually _X_work as a class
Assessment:
The students’ summary will be assessed for:
· Focus – are they able to answer pertinent questions from instructor and peers.
· Inferences – are their inferences supported logically.
· Summary – did they have a focus and include pertinent, important information.
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Unit Plan
Teacher: Steven L. Cota
School: Roque De Duprey
Grade/Subject: 7th Grade Social Studies- Revolution: American & French
Yearlong holistic themes: Rebellion and Independence, Other
Outcomes:
Illinois Learning Standard(s) to be developed:
1C Use language arts skills to comprehend a broad range of reading materials.
14D Understand the roles and influences of individuals and interest groups in the
political systems of Illinois, the United States, and other nations.
Performance Descriptor(s):
• Confirm, reject and modify questions, and hypothesis based on evidence in the
text.
• Use relevant and accurate references, most of which are specific and fully
supported to make generalizations from content.
• Summarize an individual or group’s motivation for participating in the shaping of
public policy.
Themes: Other
7th Grade Social Studies The Revolution: American & French
Theme: Rebellion and Independence
Student themes: Personal connections; Choices, Money, Independence, Lifestyles,
Relationships, Problem solving, Improving Conditions, and outcomes of decisions.
Resources
Chapter 6, “The American Revolution”  Textbook: The American Journey
VIDEO: The biography of Benjamin Franklin (PBS) The French connection
Websites:
o U.S. Constitution---Website Resources
o Lesson Plans-----*****
o http://www.congresslink.org/LessonPlanIntro.htm
o http://www.congresslink.org/lessonplans/MEDmock.html
o http://www.ofcn.org/cyber.serv/academy/ace/soc/cecsst/cecsst011.html
o http://www.teach-nology.com/teachers/lesson_plans/history/government/
o Mock Trials and Lesson Plans----*****
o http://members.aol.com/MrDonnHistory/Government.html
o Casimir Pulaski
o http://www.newbedford.k12.ma.us/elementary/casimir.htm
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Steven L. Cota Unit Plan, continued from previous page.
Activities
Read aloud of Revolutionary Figures.
Guided reading on Revolution themes.
Website research on students’ topics of interests
Create timelines of the time period events, to be posted in the classroom wall.
Research on each of the 5 state content areas.
Students will choose a performance activity from contract and develop into a project
Students will perform chosen projects as teams culminating event.
Organization
Work individually at first, reading
Work as a team (think-pair-share for comprehension)
Work as a group of 4 to 6 for project development and performance
Assessment
I will assess the projects they complete on:
• Reflect(s) understanding of the 5 state goals
• The application of a decision tree
• A retrieval chart (Past-Present-Future)
• A culminating activity that meets a tailored rubric(s)
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Unit Plan
Teacher: Mary Anne Dubach
Grade/Subject:

School: Castellanos

Theme: Biographic comparison, Other
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 3 – Write to communicate for a variety of purposes.
Goal 1 – Read with understanding and fluency.

Performance descriptor(s):
3B
Students who meet the standard can compose well-organized and coherent
writing for specific purposes and audiences.
Resources
Students will read a variety of texts including materials from The HistoryMakers web
site.
Activities
Students will create a graphic organizer comparing two individuals from the History
Makers website. They will use this chart to develop an expository essay addressing the
question, “What qualities do individuals who have achieved their goals have in
common?”
Organization
Students will:
_X_think-pair-share __work as a team _X_work individually X_work as a class
Assessment:
Students will meet Illinois Writing Standards based on ISAT rubric.
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Unit Plan
Teacher: John Dudley
School: George W. Collins H.S.
Grade/Subject: 10th-11th Grade Social Studies
Theme: Challenges, changes, connections, conflict.
Outcomes
Illinois Learning Standard(s) to be developed:
14C: Students who meet the standard can understand election processes and
responsibilities of citizens
Performance descriptor(s):
• Describe how the right to vote has changed for individuals and groups in
the State of Illinois.
• Analyze an example of a government denying voting rights to individuals
or groups.
• Generate and respond to questions that reflect higher level thinking skills
(e.g., analysis, synthesis, evaluation)
Resources
What students will hear/read:
Excerpts from their US History textbooks
Review the 13th, 14th, and 15th amendments to the US Constitution.
Excerpts from the Laws of the State of Illinois Revised Statutes relating to Black
Codes
Read the entirety of the document “To the Colored Voters of the Second Ward,”
letter from John W. Thomas.
Activities
- Students will examine specific excerpts from their US History textbooks
relating to Reconstruction and the enfranchisement of African-Americans in
the post-slavery age.
- Students will discuss the reading material, identifying common themes, and
composing hypothetical questions relating to what will happen next.
- Students will create investigative groups to examine 3 documents: a list of
the 13th, 14th, and 15th amendments to the US Constitution, an excerpt from
the Laws of the State of Illinois Revised Statutes, and a letter entitled “To the
Colored Voters of the Second Ward” by John W. Thomas.
- Students will attempt to draw conclusions - based on their textbook reading,
and the investigation of the primary source documents – about the
enfranchisement of African-Americans in the Reconstruction era.
- Students will then share those conclusions with the other groups in the class.
- Based on our discussion students will write an editorial about the
enfranchisement of African-Americans in the Reconstruction era, and the
attempts of certain groups to prevent that enfranchisement.
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John Dudley Unit Plan, continued from previous page.
Activities, continued
-

Further discussion could evolve into African-Americans participating in politics
today, and how voter rights are protected now. A History-Maker guest
speaker could be brought in to discuss these issues.

Organization
Students will:
__think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
The students’ discussion and editorial will be assessed for:
Clarity – are the students clear on the key ideas and major points of discussion.
Focus – do they ask important big questions
Historical Accuracy – do the editorials depict the events correctly
Thesis – does the editorial state and defend a clear thesis relating to the topic
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Unit Plan
Teacher: Barbara Flynn
Grade/Subject: Survey Literature / Grade 9

School: Harlan Academy

Theme: The determined individual
Outcomes
Illinois Learning Standard(s) to be developed:
3A Students who meet the standard can use correct grammar, spelling, punctuation,
capitalization, and structure.
Performance descriptor(s):
Develop compositions that contain complete sentences and effective paragraphs.
Use effective transition words and phrases within and between paragraphs.
Use appropriate sentence structure (i.e. simple, compound, complex, compoundcomplex) and sentence types (i.e. interrogative, imperative, declarative, and
exclamatory)
Resources
Elements of Literature- 3rd Course
HistoryMakers speaker

Activities
They will write compositions that analyze the literature and relate the literature to the
theme.
They will write about the speaker and will relate the speaker to the theme.
Organization
Students will:
_X_ think-pair-share __work as a team _X_work individually __work as a class
Assessment:
Standards will be set for the work at the beginning of the unit.
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Unit Plan
Teacher: Dolly Irizarry
School: Clemente
Grade/Subject: Reading in the Language Arts I
Theme: Determined individuals
Outcomes
Illinois Learning Standard(s) to be developed:
Apply reading strategies to improve understanding and fluency.
Comprehend a broad range of reading materials.
Performance descriptor(s):
• Determine the meaning of words in context using denotation and connotation
strategies.
• Use additional resources (e.g., newspapers, interviews, technological resources) as
applicable to clarify meanings of material.
• Relate reading to self, world, and other texts and experiences and make connections
to related information.
• Use both implicit and explicit information to form an interpretation of text.
Resources
Print media from “I Dream a World” photo exhibit.
Biographical information accompanied by a photograph of each HistoryMaker.
Video and or oral recordings of HistoryMaker featured in photo exhibit.
Activities
Students will…
• Create a Bio Poem in honor of your own HistoryMaker
• Generate a list of open-ended questions for interview purposes for both family
members and visiting HistoryMaker
• Collect images (obtain images from print media and the like)that best represent their
personal HistoryMaker’s spirit
• Create a meaningful and useful list of synonyms and antonyms that will be
incorporated into an essay
• Produce a script for talk show in which you adopt your HistoryMaker’s persona and
include all of the written and oral communication skills practiced thus far
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
Work will be evaluated at each stage as well as final product.
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Unit Plan
Teacher: __Mary Kennedy_________ School: __Morgan Park High School____
Grade/Subject: __World Studies 9/10_______________________________
Theme: Facing bigotry in history.
Outcomes
16 D Analyze the social history aspects of significant events in world history since
1500 (e.g. Colonization, Protestant, Reformation, industrialization, rise of technology,
human rights, movement, Holocaust).
Performance descriptor(s):
1. Student will use information from the text about events leading up to the
Holocaust.
2. Students will answer questions to reflect higher order thinking skills. (analysis,
synthesis, evaluation.)
3. Students will formulate their own questions after reading selection from Night.
4. Students will evaluate lessons to be learned from the Holocaust.
Resources
What students will hear/read:
1. Read excerpts from Night by Elie Wiezel.
2. Watch interview with Elie Wiezel.
3. Watch film produced by state of Georgia on bigotry and hatred.
4. Speaker from History Maker.
Activities
How they will process what they hear/read:
1. Create a time line from text of events leading up to Holocaust.
2. Students will write five questions to ask Elie Weizel and then in a pair-share infer
what answer might be.
3. Write examples of bigotry and hatred in their lives.
4. Rough draft using bigotry and hatred using information from film, text, and novel.
Organization
Students will: _x_think-pair-share

_x_work individually

Assessment:
How they will demonstrate how they have developed.
Final paper
Test on important events of the Holocaust and life of Elie Weizel using text and
novel. Could be both short answer, half will reflect knowledge of facts and half
from reading and listening.
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Unit Plan
Name: Sarah Lindsey
Grade: 10th grade

School: Manley

Theme: Race and Citizenship: What does it mean to be an American?
Outcomes:
• 1C Students will be able to use language arts skills to comprehend a broad range
of reading materials
Performance descriptors:
• Interpret concepts or make connections through analysis, evaluation, inference,
and/or comparisons
• Summarize
Resources:
• Race: The Power of an Illusion (PBS video)
• Excerpts from Heroes without a Country
• History Makers online biographies
Activities:
• Discuss to identify themes in excerpts and film, Race: The Power of an Illusion.
• Discuss to identify examples of themes in excerpts and film, Race: The Power of
an Illusion.
• Summarize excerpts
• Visit internet lab to find History Maker biography to use as third source.
• Small group projects and presentations analyzing one of the themes previously
identified.
Assessment Criteria:
Presentations/Projects:
• Must include visual and auditory component.
• Must include examples and information from all three sources.
• Examples included must support chosen theme.
• Must demonstrate comprehension of unit materials.
Summaries:
• Must be written following conventions of grammar, usage, and mechanics.
• Must be no longer than two paragraphs in length.
• Each paragraph must be fully developed.
• Must accurately represent the ideas of the excerpt.
• Must be easily understood by reader.
Discussion
Student must engage in discussion by posing at least one question and responding to at
least one question during designated discussion period.
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Unit Plan
Teacher: __Catherine Majeske________ School: __Morgan Park High School
Grade/Subject: __9th grade Language Arts
Theme: The individual’s determination
Outcomes
1 C Students who meet the standard can comprehend a broad range of reading
materials.
2A Students who meet the standard can understand how literary elements and
techniques are used to convey meaning.
4A Students who meet the standard can listen effectively in formal and informal
situations.
Performance descriptor(s):
(1C)
• Use information from text to form, explain, and support questions and predictions.
• Generate and respond to questions that reflect higher level thinking skills (e.g.,
analysis, synthesis, evaluation).
(2A)
• Evaluate how a text reflects a culture, society, or historical period.
(4A)
• Appraise the situation and assume the appropriate listening mode.
Resources
What students will hear/read:
1. Novel by Elie Wiezel Night
2. Watch film put out by state of Georgia on bigotry and hatred relating to holocaust.
3. Interview of Elie Wiezel by Charlie Rose (about 5 years old) film.
4. Speaker from The History Makers.
Activities
How they will process what they hear/read:
1. Create a time line from Night to show how many changes can occur in one year.
2. Write down all vocabulary (including places, names, and religious terms) not
known – divide up between entire class and discuss.
3. Write 3 ways in which bigotry and hatred can affect people today. Write various
ways on board – Discuss.
4. Write rough draft using bigotry and hatred as theme or main idea using speaker,
film, and novel support.
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Catherine Majeske Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share __work as a team _x_work individually _x_work as a class
Assessment:
Final draft of paper.
Test of about 25 open-ended short answer questions, half of which will require
inference, half from reading and listening.
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Unit Plan
Teacher: _Mr. Mbaye
Grade/Subject: Grade 9

School: School of Leadership -- South Shore H.S

Theme: Purpose, Other
Outcomes
Illinois Learning Standard(s) to be developed:
. . . . 17.A.2b Use maps and other geographic representations and instruments to gather
information about people, places and environments
Performance descriptor(s):
Use information from text to form, explain, and support questions and predictions.
Resources
geographic representations including maps, globes, graphs, photographs, software, and
digital images
information, biographies of individuals
Activities
Students will be able to locate specific places
Draw a map of individual countries on a particular continent
Write questions
Write about situations in those places
Organization
Students will:
__think-pair-share __work as a team _x_work individually __work as a class
Assessment:
Focus-do they ask important big questions
Accurate and focused explanation of events in different locations
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Unit Plan
Teacher:
Sharon Ponder
Grade/Subject: 8th / Social Studies

School: Byrd

Theme: “Identity “Great Migration: The Great Migration was the migration of thousands
of African-Americans from the south to the north. African Americans were looking to
escape the problems of racism in the South and felt they could seek out better jobs and
an overall better life in the North. It is estimated that over 1 million African-Americans
participated in this mass movement.
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16:Understand events, trends, individuals and movements shaping the history of
Illinois.
Performance descriptor(s):
16A (Stage E): Describe trends during the migration of African Americans to Chicago
and Illinois using political, economic and social data, using primary and secondary
sources.
Resources
• Social studies textbook
• Timeline of migration
• Internet: History Makers website(short biographies)
• Biography of Lorraine Hansberry “To be Young gifted & black”
• Poem by Langston Hughes “A Dream Deferred”
• Poetry by Gwendolyn Brooks :We Real Cool”
• Novel “Raisin in the Sun”
Activities
• Journal Writing
• Create student biographies and identity portfolios
• Conduct research in small groups
• Interview parents about families migration to Chicago/create family migration
timelines
• Take photographs of individual neighborhoods
• Recite poems
• Read chapter book “A Raisin in the Sun”
• Create migration collage
• Discuss to identify tends during this time period.
• Summarize excerpts
• Visit internet lab to find History Maker biography to use as third source.
• Small group projects and presentations analyzing the theme of migration
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S. Ponder Unit Plan, continued from previous page.
Assessment Criteria:
Presentations/Projects: Small group presentations using power point
• Must include visual and auditory component.
• Must include examples and information from all three sources.
• Examples included must support chosen theme.
• Must demonstrate comprehension of unit materials.
Summaries:
• Must be written following conventions of grammar, usage, and mechanics.
• Each paragraph must be fully developed.
• Must be easily understood by audience.
Discussion
• Student must engage in discussion by posing at least one question and
responding to at least one question during designated discussion period.
Organization
Students will:
X think-pair-share X work as a team X work individually _X -work as a class
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Unit Plan
Teacher: __Jacqueline Pondexter
Grade/Subject: ___7th Language Arts

School: Burnham/St. Kevin

Theme: challenge, choice, change
Outcomes
Illinois Learning Standard(s) to be developed:
IC students who meet the standard can comprehend a broad range of reading materials
Performance descriptor(s):
Compare story element.
Recognize how illustrations reflect, interpret and enhance the text.
Design a research plan and prepare a project.
Arrange information in an orderly manner.
Resources
Overhead projector, video, internet site (Scholastic.com, Educational), books (Children
Press and Modern Curriculum Press – Beginning Biographies: African Americans),
magazines (Ebony, Essence, Jet), novels.
Activities
Read about one of the History Makers Biography: Inventors.
Write a story retelling what was read about the History Marker.
Students will develop a replica of the inventor’s inventions.
Students will display a Black History Museum while using their replicas.
Organization
Students will:
_x_ think-pair-share _x_ work as a team _x_ work individually _x_ work as a class
Assessment:
How they will demonstrate how they have developed.
Oral report
Replica
_x_ I will asses the projects they complete
Criteria for the work:
Biography of the Inventor
Research for the Inventions
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Unit Plan
Teacher: Rhonda A. Pretlow School: James Weldon Johnson Elementary
Grade/Subject: Sixth Grade, Self-Contained
Theme: Civic participation .
Outcomes
Illinois Learning Standard(s) to be developed:
14. C.3 Compare historical issues involving rights, roles and status of individuals in
relation to municipalities, states and the nation.
Performance descriptor(s):
Explain ways that individuals and groups influence the shaping of public policy.
Resources
Students will view videos and conduct internet and library research in groups on: Carol
Moseley Braun; Harold Washington; Bobby Rush; Dorothy Tillman; Charles Hayes;
Jesse Jackson, Jr.
Activities
• Students will take notes, then write a biography of the political figure in which
they explain how this individual influenced public policy.
• Students will then share, discuss, and synthesize their biographies into a group
presentation that they will present to the class.
• The class will finally create a bulletin board display that highlights what they
learned about African-American influences on Chicago political history.
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Unit Plan
Teacher: Mr. Rapoport
School: School of Leadership at South Shore
th
Grade/Subject: __9 _Language Arts
Theme: Relationship to nature, the individual’s determination.
Outcomes
Illinois Learning Standard(s) to be developed:
1. Read with understanding and fluency
2. Listen effectively in formal and informal situations.
Performance descriptor(s):
1. Ask probing, idea-generating questions and make appropriate statements to
clarify and add to meaning.
2. demonstrate understanding of structure through the use of graphic organizers.
Resources
What students will hear/read: selections from Anpao
Activities
How they will process what they hear/read:
• Connect, clarify, and extend ideas through discussions, activities, and various
classroom groupings (e.g., partners, small group, ability levels, interest levels).
• Use comprehension strategies (e.g., association, categorization, graphic organizers)
to enhance understanding.

Organization
Students will:
_X_think-pair-share __work as a team _X_work as a class
Assessment:
How they will demonstrate how they have developed.
Students will create graphic organizers about their insights.
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Unit Plan
Teacher: __Mitzi Slack Reid_______ School: __R.A. Black

_

Grade/Subject: ___7/8 Social Studies
Theme: Independence, lifestyle, and conditions
Outcomes
Illinois Learning Standard(s) to be developed:
• 14F. Use social studies skills to understand the development of the U.S. political
ideas and traditions.
Performance descriptor(s):
• Identify changes in communication or technology that have had an affect on the
spread of political information and influence.
• Summarize the historical development of the concept of individual liberty
(Explorers and Colonial America).
• Evaluate how changing geographical, economic, and social forces affect (U.S.
political ideas and traditions)
• Describe significant historical events and processes that brought about changes
in the political ideas and traditions of the U.S. (Women’s Suffrage and Civil War).
Resources
What students will hear/read:
• One Flag One Land chapter 3-7 chapter 12-15
• Video- America’s Independence ,Race To Freedom-The Underground Railroad
and Glory
• African American Literature book
• History Makers
• Mayflower: A History of Black America, 1619-1962 by Lerone Bennett Jr.
Activities
How they will process what they hear/read:
• 7th Make pamphlets to promote people to come to the colonies
• 8th Make posters to promote growth of the nation into the west
• 7th In groups of 4, research an African American male or female related to
explorers or colonial America present a copy of primary or secondary source as
well as create a poem about them that reflects how they are affected by either
• the economy or government/politics. Format must be 2-3 line stanzas in an abab
or aabb rhyme scheme.
• 8th Same as above. Content: Suffrage or Civil War
• 7th Individually create 10 questions about the History Maker and a wordsearch
puzzle with the answers. Also can be done for 8th.
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Mitzi Slack Reid Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
__x__ I will assess the projects they complete
Criteria for that work:
• Create slogans that describe 3 primary areas: government, geography, and
agriculture. Optional: economics and transportation.
• Demonstrate creativity with color through artwork.
• Display given size limitations. Maps must be drawn by hand with given criteria.
• Flags of territories or present states/colonies can be computerized.
• Demonstrate an understanding of cause and affect.
• Distinguish between primary and secondary sources.
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Unit Plan
Teacher: Marie R. Robinson
School: Pope Elementary School
Grade/Subject: 7th/8th grade Social Studies: Focus on Geography
Theme: The individual’s determination.
Outcomes
Illinois Learning Standard(s) to be developed:
17C: Students who meet the standard can understand relationships between
geographic factors and society.
17D: Students who meet the standard can understand the historical significance of
geography.
18A: Students who meet the standard can compare characteristics of culture as
reflected in language, literature, the arts, traditions, and institutions.
18B: Students who meet the standard can understand the roles and interactions of
individuals and groups in society.
Performance descriptor(s):
• Explain the concentrations of urban settlement centers with high population
density using maps of Illinois and the United States.
• Evaluate effects of technological change on transportation, communications, and
resource use in Illinois, the United States, and the world.
• Identify social, political, and economic factors that attract people to, and repel
people from, urban centers.
• Analyze rapidly growing urban centers to determine the impact of urban sprawl
on the physical and human environment.
• Analyze major urban centers in the United States and the world to determine how
migration of different ethnic groups has altered their population and functions.
• Explain the different land use areas within cities in Illinois and the united States.
(e.g. residential, commercial, recreational.)
• Analyze selected historical events to determine how they influenced the
migration of people throughout the world.
• Describe how a culture is reflected in its art, music, and/or architecture and
institutions.
• Compare and contrast two or more cultures in terms of expressions of those
cultures.
• Identify examples of how an individual internalizes group norms.
• Compare formal and informal means of social control.
• Identify how an individual may influence institutional or group behavior.
• Analyze the roles that various public and private institutions play as agents of
socialization (e.g. schools.)
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Marie R. Robinson Unit Plan, continued from previous page.
Resources
• Students will use Geography handbook of Social Studies text to examine the
various themes of Social Studies.
• Students will examine various films to analyze how African-Americans and
other ethnic groups are portrayed.
• Students and teacher will use HistoryMakers website to talk about AfricanAmericans who have overcome the cards they were dealt.
• Students will spent time analyzing the media both written and verbal.
Activities
• Students and teacher will develop big questions for History.
• Students will create a personal profile and timeline of their life.
• Students will interview at least three adults.
• Students will keep a running log of T.V. shows, and movies they watch. They
will make comments on how their race is portrayed in these medias.
• Summarize news articles from different sources.
• Use HistoryMakers website for research.
• View and listen to different tapes to get full understanding of who they are.
• Create and maintain KLW Plus chart.
• Create a paper of PowerPoint presentation.
Organization
Students will:
X think-pair-share X work as a team X work individually X work as a class

Assessment:
• The teacher will monitor their logs and KWL Plus charts.
• Students will turn in an article summary once a week.
• Students will have the choice of creating a PowerPoint presentation or typing a
paper.
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Unit Plan
Teacher: ___Nancy Salas___ School: _Second Chance Alternative High School_____
Grade/Subject: ___11-12 English / Language Arts_____________________________
Theme: Journey, Home, Challenge, Choice, Change
Outcomes
Illinois Learning Standard(s) to be developed:
3B Students who meet the standard can compose well-organized and coherent writing
for specific purposes and audiences.
5A Students who meet the standard can locate, organize, and use information from
various sources to answer questions, solve problems, and communicate ideas.
5B Students who meet the standard can analyze and evaluate information acquired
from various sources.
Performance descriptor(s):
Students will be able to organize an analysis of a situation and communicate that
analysis clearly in writing.
Resources
Related texts to the history of Chicago; periodicals; local interviews; timeline of events
between each of the five decades; HistoryMakers website.
Activities
Divide class into 5 groups of three.
Select or assign their desired decade to research.
Each group will research and document important events related to their decade for
their timeline. (Spend a day and visit to the Harold Washington Library would be great
for the activity.)
Select an important Chicago historical figure related to their decade; develop and
summarize their biography and importance to the development in Chicago’s history.
Interview local business owners.
Create Display Board of collected data.
Organization
Students will:
_X_think-pair-share _X_work as a team __work individually __work as a class
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Nancy Salas Unit Plan, continued from previous page.
Assessment:
Design a rubric and assess group work based on the following:
Detailed science board of collected data. This includes, timeline, picture facts i.e.
“Did you Know Facts”
Well developed formal research paper.
Oral presentation
Q + A session between presenters and class.
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Unit Plan
Teacher: ______Paulette Savage___________ School: ________Lincoln Park_____
Grade/Subject: _____________________9th-10th Grade English___________
Theme: The power of words
Outcomes
Illinois Learning Standard(s) to be developed:
1C Use Language Arts skills to comprehend a broad range of reading materials.
Performance descriptor(s):
Students will identify and analyze the philosophical assumptions and basic
beliefs underlying an author’s work.
Students will understand historical and cultural influences on literary works.
Students will relate personal response to the text with that seemingly intended by
the author.
Analyze and evaluate information acquired from various sources.
Resources
What students will hear/read:
Time Line of Harlem Renaissance 1900-1949.
How and Why Stories by Hurston
Biography of Hurston
Biography of Hughes
Activities
How they will process what they hear/read:
Students will compile a selection of questions and coinages by Hurston and
Hughes. Students will collect quotations from library and internet sources.
Students will hold a class discussion to share information about Hurston/Hughes
and the literary achievements of African Americans during the Harlem
Renaissance
Students will write a summary of what they have learned about Huston and
Hughes power of words.
Organization
Students will:
__think-pair-share __work as a team _X_work individually _X_work as a class
Assessment:
Analysis- did the student provide a detailed examination?
Synthesis-did the student combine the elements in a unified whole?
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Unit Plan
Teacher: Schiessl
Grade/Subject: 7th History

School: Byrd

Theme: The Individual’s Determination
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16 Understand events
Goal 18 (?)
Performance descriptor(s):
Distinguish between significant details in historical source
Place series of events in chronological order
Explain why historical events have multiple causes

Resources
Novels: John Tremain, The Sign of the Beaver
Text Chapter 6, 7, 8, 9 (10, 11, 12, 3rd Quarter)
Constitution
The Interesting Narrative of the Life of Oloudah Equiano of Gustavo Vassa
Activities
Organize a time-line of important events within these resources.
Analyze which events are significant and why.
Write to communicate what independence means based on these readings and own
experience.
Organization
Students will:
_X_think-pair-share _X_work as a team _X_work individually _X_work as a class
Assessment:
Project paper
Or
Written test
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Unit Plan
Teacher: Bernadine Thomas School: Johnson
Outcomes
Illinois Learning Standard(s) to be developed:
15A Students will understand how changes in technology impact production of goods
and effect society
Performance descriptor(s):
Define productivity
Demonstrate how productivity increases through the use of technology
Analyze the impact of technology on prices, productivity, and society
Theme: Lifestyles, problem solver
Resources
Video: The Industrial Revolution, Young People present story of exciting innovations
that revolutionized American society
Human Heritage: A World History Glencoe
American Journey Glencoe
Museum Of Science and Industry
History Maker
Activities
Construct a timeline of inventions from the period
Chart changes pre/post Industrial Revolution
Graphic Organizer: Develop a chart showing how inventions changed lives.
Prepare a chart of positive and negative impacts of Industrial Revolution
Write about what impact the Industrial Revolution might have had on an
individual at that time
Compare/contrast that time to today
Organization
Students will:
x work as a team
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B. Thomas Unit Plan, continued from previous page.
Assessment:
Project and Oral Presentation by student teams
Written Paper
Visual Representation : Time Line
Charts
CRITERIA FOR THAT WORK:
Demonstrate through presentation an understanding of the period
Organize data of the period through timeline and charts
Use correct writing conventions
Show confidence in oral presentation
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Unit Plan
Teacher: __Juanita Thurman
_______ School: __LPHS
Grade/Subject: ___11-12 African/American History
Theme: Beliefs of individuals and changes in history
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16 Understand events, trends, individuals and movements shaping the history of
Illinois, the United States and other nations.
Performance descriptor(s):
Compare and contrast the contributions of individuals or political groups who had
a significant impact on the course of local, state, and national history.
Compare/contrast the initial philosophy of a political institution or group with it’s
later and/or contemporary philosophy.
Describe political beliefs of significant individuals and groups during a turning
point in world history.
Resources
Hines and Hines, The African-American Odyssey (text) Chs. 1-3
Encarta Africana
Africana.com
theHistoryMakers.com
Activities
Students will select a choice of outcomes for demonstrating research on African
leaders.
Choice
1. Create a coat of arms representing the knowledge they learned from the leaders.
2. Create news broadcasts about the leader and his country.
3. Create a bipoem.
4. Create visual presentation boards.
5. Create questions to show their expertise pertaining to specific African-American
leaders.
6. Communicate research finding to classmates.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually __work as a class
Assessment:
Assessments will be based on the guide sheets and checklist given for the outcome
they select. Mastery will be assessed at 80% or higher.
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Unit Plan
Teacher: Angela Turek
School: Collins High School
Grade/Subject: 10th/American literature
Theme: The individual’s determination
Outcomes
Illinois Learning Standard(s) to be developed:
2B Students who meet the standard can read and interpret a variety of literary
works.
Performance descriptor(s):
• Make inferences about character traits and check text for verification.
• Interpret nonfiction text and informational materials.
• Support plausible interpretations with evidence from the text.
Resources
What students will hear/read:
Poems/stories/plays/lectures by the writers they choose. Students will find these online
and in books available in the library and my room.
Biographical information from the history-makers website and other sources, including
books and online biographies.
Activities
How they will process what they hear/read:
Read biographies and make inferences about what decisions individuals made during
their lives in order to become successful.
Read writings from the history-makers and make inferences about the characters and/or
history-makers based on the writings. Students summarize what they have learned so
far.
Students create posters, children’s books, or ABC books telling what they learned.
If time allows during the unit, students present the information and project to their
classmates.
Organization
Students will:
_x_think-pair-share __work as a team _x_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
The students’ projects and demonstrations will be assessed for:
Focus—do they provide plausible answers for the focusing question
Support—are the inferences and summaries supported by the text
Quality of project—do the project and presentation convey important information
to the class, both about the history-maker and about the chosen question
The HistoryMakers®
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Unit Plan
Teacher: Deidra A. Turner
Grade/Subject: Eighth Language Arts

School: Bethune

Theme: Leaders, choices, changes
Outcomes
Illinois Learning Standard(s) to be developed:
3A-Students who meet the standard can use correct grammar, spelling, punctuation,
capitalization and structure.
Performance descriptor(s):
Develop compositions that include a variety of sentence structures (i.e., simple,
compound, complex, compound/complex) and sentence types (i.e., interrogative,
exclamatory, imperative, declarative).
Use transitional words and phrases within and between paragraphs.
Proofread for correct English conventions.
Demonstrate appropriate use of the eight parts of speech.
Resources
What students will hear/read:
Text-The Language of Literature –Grade 8
Read numerous biographical works from Noted Black Historians
Listen to excerpts from speeches of Noted Black Historians (e.g., Dr. Martin L.
King, I Have A Dream Speech).
View and listen to videos of Noted Black Historians
Activities
How they will process what they hear/read:
Given a biographical piece on a famous black historian with periods deleted, students
will be able to identify sentences by inserting periods where needed.
Students will write a composition about what they have learned.
Organization
Students will:
_X_think-pair-share X__work as a team X__work individually X__work as a class
Assessment:
ISAT rubric for writing.
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Unit Plan
Teacher: Mr. Vazquez School: Rosario Castellanos Elementary School
Grade/Subject: 6th Social Studies
Theme: Patterns in history
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 18 A Compare characteristics of culture (language, literature, the arts, traditions,
and institutions).
Goal 17 A Locate, describe, and explains places, regions, and features on the earth.
B Analyze and explain characteristics and interactions on the earth’s physical
Systems.
Performance descriptor(s):
•
•

•
•

Mark major ocean currents, wind patterns, landforms, and climate regions on a map.
Demonstrate understanding of the location of various physical and human features in
Illinois, the United States, and the world by sketching a map from memory of different
features
Analyze examples of patterns within literature, art, music, and/or architecture being
transmitted from place to place.
Compare cultural differences/similarities with students from a different part of the United
States.

Resources
The Aztecs, Ancient Egypt (textbook, parts of the HistoryMakers site and other internet
resources, and additional reading resources that relate to maps etc.
Activities
Compare and contrast the architecture of the pyramids (temples) in Mexico,
Guatemala, Peru and Egypt.
Make inferences and support their inferences on why and how the pyramids
(temples) were constructed.
Write a summary of what they have learned so far.
Draw a map that highlights the various country’s oceans, climate, landforms and
regions.
Organization
Students will:
_x_think-pair-share _x_work as a team __work individually _x_work as a class
Assessment:
Support their inferences.
Create and submit a pyramid project.
Submit a summary that explains their experiences creating their own pyramids.
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Unit Plan
Teacher: Antonio Viviano School: Alfred Nobel
Grade/Subject: 8th / Social Science
Theme: Connections
Outcomes
Illinois Learning Standard(s) to be developed:
18A Students can compare characteristics of culture as reflected in language, literature,
the arts, traditions, and institutions
18B Students can understand the roles and interactions of individuals and groups in
society
Performance descriptor(s):
• Use information from text, internet, and movies to form, explain and support
questions about the Harlem Renaissance
• Identify cultural traditions from other countries which have influenced U.S.
culture
• Analyze how various culture groups have impacted the students culture
• Assess the impact of outside influences on a given culture
• Identify how an individual may influence institutional or group behavior
• Summarize how cultural characteristics and influences are manifested in political
and economic systems
Resources
Text Book, Internet (History Makers Site), Movies, Artistic Pieces
Activities
How they will process what they hear/read:
• Read biographies of Harlem Renaissance participants: question, organize,
summarize, present
• Create Harlem Renaissance timeline, including individuals from biographies and
other important economic, political and cultural events of the period
• Compare and Contrast current African American culture to Harlem Renaissance
Organization
Students will:
X think-pair-share X work as a team X work individually __work as a class

The HistoryMakers®
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Antonio Viviano Unit Plan, continued from previous page.

Assessment:
• Students will summarize what they have learned ( complete KWL)
• Students will make inferences as to how the Harlem Renaissance effected U.S.
economy, politics and culture
• Graphic Organizer: list , organize, find relationships

The HistoryMakers®
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Unit Plan
Teacher: __Doris Watkins
Grade/Subject: ___7th Social Studies

_______ School: __Burnham

Theme: Inspiration of the past Inventors
Outcomes
Illinois Learning Standard(s) to be developed:
IC students who meet the standard can comprehend a broad range of reading materials
Performance descriptor(s):
Compare story element.
Recognize how illustrations reflect, interpret and enhance the text.
Design research plan and prepare a project
Arrange information in an orderly manner
Resources
Overhead projector, video, internet, books, and magazines (Essence, Jet, Ebony),
Children Press, Modern Curriculum Press, -Beginning Biographies, and Scholastic.com.
Activities
Read about one of the History Maker biography
Write a story retelling what was read
Students will develop a replica of the inventor’s inventions
Students will display a Black History Museum while using their replica
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
How they will demonstrate how they have developed.
Oral report
Replica
Biographies of the inventors:
Research for the inventors:
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Unit Plan
Teacher: _Bill Wilborn_________ School: _Bethune_____________________
Grade/Subject: __8th Social Studies_______________________________________
Theme: Problem solver
Outcomes
Illinois Learning Standard(s) to be developed:
Students will gain an understanding of geography/journey through the study of Illinois,
United States and world environmental history.
Performance descriptor(s):
Students will learn about geography themes, the land, climate, geography’s impact on
United States history and geography terminology.
Resources
What students will hear/read:
1. American Journey, 1861 to the present
2. Geography Handbook
3. HistoryMakers Profiles- review history makers profiles from a variety of locations
4. History Web Sites- to discuss minority migration throughout America and the
world.
Activities
How they will process what they hear/read:
1. Read and analyze Geography Handbook.
2. Review and study maps of the United States and the world.
3. Study land area and population of each state.
4. Analyze climate regions and natural resources of the United States and specific
states within the United States.
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class

Assessment:
Students will take a variety of quizzes and a unit, multiple-choice test to assess
their knowledge of Geography/Journey
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Unit Plan
Teacher: Charmaine Willis School: Shoop Academy of Math, Science, and Technology
Grade/Subject: Social Science/Language Arts
Theme: World Explorers, Other.
Outcomes
Illinois Learning Standard(s) to be developed:
3B Compose well –organized and coherent writing for specific purposes and audiences.
17A
Students who meet the standard can locate, describe and explain places, regions
and features on Earth.
Performance descriptor(s):
Students will be able to write to communicate about a situation in history.
Resources
What students will hear/read:
Social studies text
Biographies
Newspaper
Activities
How they will process what they hear/read:
Make chart of causes and effects
Describe physical situation and social studies in which the individual lives.
Write about how the person’s situation affected that person’s decisions.
Write about that person’s impact on others.

Organization
Students will:
_X_think-pair-share __work as a team _X_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
Essay or biography.
Criteria: Focus, support, organization.
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Table 1: Identification of Individuals to Inspire Students
Pre-Test Persons Cited
Angelou, Maya
Angelou, Maya
Angelou, Maya
Angelou, Maya
Angelou, Maya
Bethune, Mary McCloud
Brooks, Gwendolyn
Brown, Willie
Carver, George Washington
Carver, George Washington
Douglas, Fredrick
Dunkin, Kenneth
DuSable, Jean Baptiste Pointe
Flowers, Michael
Garvey, Marcus
Grandparents
Guardians
Hurston, Zora Neal
Jackson, Jesse Jr.
Jangles, “Bo”
Jordan, Michael
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
King, Martin Luther
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Parks, Rosa
Rudolph, Wilma
Rudolph, Wilma
Tubman, Harriet
Tubman, Harriet
Tubman, Harriet
Washington, Harold
Wells, Ida B.

Post-Test Persons Cited
Angelou, Maya
Angelou, Maya
Angelou, Maya
Bakeman, Vincent (HistoryMaker)
Baker, Dusty, manager of the Cubs
Boyz 2 Men
Bridges, Ruby
Bunches, Ralph
Clay, Cassius (Muhammad Ali)
Davis, Tyrone
Davis, Tyrone
Davis, Tyrone
Dunkin, Kenneth
Ewell, Raymond
Ewell, Raymond
Ewell, Raymond
Gillespie
Giovanni, Nikki
Guardians
Guardians
Hemphill, Gloria Owens
Hemphill, Gloria Owens
Johnson, Irving “Magic”
Jolly, Marva
Jones, Emil
Jordan, Michael
King, Martin Luther
King, Martin Luther
King, Martin Luther
Lewis, Ramsey
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
Malcolm X
My own history
Owens, Jesse
Owens, Jesse
Owens, Jesse
Parks, Rosa
Robinson, Jackie
Simmons, Russell

Tubman, Harriet
Washington, Harold
Washington, Harold
Washington, Harold
Winfrey, Oprah

Table 2: Changes in Pre-Test to Post-Test Ranking of Assessment Methods
Choice

Number of Teachers
choosing this as the most
effective way—Pre-test
7

Number of Teachers
choosing this as the most
effective way—Post-test
2

3

2

c. Ask them to
synthesize a reading
selection they have not
read previously with a
selection they have read
before.

10

9

d. Ask them to represent a text in another
format.

20

26

a. Give them a test on a
reading selection they
have not read previously.
b. Ask them to
summarize a reading
selection they have not
read previously.

DePaul Center for Urban Education and Assessment
School Workshop
Date/Time: August 26, 2003
Topic: Teacher Workshop on Clear Standards-Based Instruction and Assessment
Presenters: Dr. Barbara Radner
Participants: 22
The following responses were made to questions that are on the Illinois State Board of
Education CPDU evaluation form.
1. The activity increased my knowledge and skills in my areas of certification,
endorsement or teaching assignment.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
15
5
2
0
0
0

2. The relevance of this activity to ISBE teaching standards was clear.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
17
3
2
0
0
0

3. It was clear that the activity was presented by persons with education and
experience in the subject matter.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
17
4
0
0
0
1

4. The material was presented in an organized, easily understood manner.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
16
5
0
1
0
0

5. This activity included discussion, critique, or application of what was presented,
observed, learned, or demonstrated.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree
No Response

Number of Responses
19
2
1
0
0
0

The best features of this activity were:
• Every activity was informative and applicable.
• Binder/resources; sharing ideas with colleagues.
• Coming back to share projected ideas to include HM with curriculum. There’s more
to life than being the center of attention (the student) or believe that the world
revolves around the student’s life. HM can give the student multiple perspectives
about life and what they can offer to the students.
• The opportunity to meet and introduce my students to normal people who have done
extraordinary things.
• Opportunity to discuss with school partner as well as others from other schools.
Allow time for thinking about the How.
• Sharing ideas for working with the HistoryMakers.
• Participants are able to ask questions.
• Informative, precise examples and instruction.
• Sharing ideas with colleagues and listening to actual accounts from HistoryMakers.
• The handouts were neatly organized and placed together.
• The chance to collaborate with fellow teachers.
• Collaborating with other teachers regarding planning, etc.
• No response.
• The flexibility and all of the outstanding choices we had with the HistoryMakers and
the components of the program.
• Clarifying ideas for interacting with the HistoryMakers.
• The curriculum resources packet was great.
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The best features of this activity were: (continued from previous page.)
• The discussion with co-workers and the materials. Help to focus the standards for
the new year!
• Getting the bios of my classes HistoryMaker.
• Getting ready to have HistoryMaker in the classroom.
• Being with other teachers to share ideas and relate to each other.
• Well organized.
• The hand out materials.
Suggestions for improvement include:
• Please make the mission statement clear, precise and orderly. Pleas make and
keep it plain.
• No response.
• No response.
• No response.
• No response.
• None.
• No response.
• No response.
• None.
• Have some computers so that we can review disks and ask questions while we are
here.
• None.
• N/A.
• No response.
• No response.
• No response.
• No response.
• None.
• No response.
• No response.
• Obviously you’re still putting this together so it’s understandable that there is a
certain amount of disorganization.
• None at this time.
• No response.
Other comments and reactions I wish to offer:
• I am very pleased to be a part of the HistoryMakers and they’re doing a fine job.
• No response.
• No response.
• No response.
• Thanks for the opportunity.
• None.
• No response.
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Other comments and reactions I wish to offer: (continued from previous page.)
• No response.
• Excellent opportunity to emerge and interest students in history through an
interactive approach.
• No response.
• No response.
• N/A.
• No response.
• No response.
• Very good program- I hope it will work out to be a positive experience!
• I am excited to meet the HistoryMakers on the 23rd of October.
• No response.
• I believe that making choices about the workshop is difficult at this point, not
knowing who (which students) will participate.
• No response.
• No response.
• No response.
• No response.

Teacher Workshop Evaluation
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HistoryConnections—Black History Month, Women’s History Month, HistoryMakers
January 24, 2004
Presenters:
Barbara Radner and Linda Layne, DePaul Center for Urban Education and Assessment
Julieanna Richardson, The HistoryMakers
Teacher Participants:
Eva Bynum, Kiisha Bynum, Sharon Ponder, Jackie Pondexter, Chandra Price,
Barry Rapoport, Mitzi Slack Reid, Juanita Thurman, Angela Turek, Antonio Viviano,
Doris Watkins, Bill Wilborn
HistoryMaker Participant: Larry Crowe
The following responses were made to questions that are on the Illinois State Board of
Education CPDU evaluation form.
1. The activity increased my knowledge and skills in my areas of certification,
endorsement or teaching assignment.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
9
2
1
0
0

2. The relevance of this activity to ISBE teaching standards was clear.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
10
1
1
0
0

3. It was clear that the activity was presented by persons with education and
experience in the subject matter.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
11
1
0
0
0

4. The material was presented in an organized, easily understood manner.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
10
2
0
0
0

5. This activity included discussion, critique, or application of what was presented,
observed, learned, or demonstrated.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
11
1
0
0
0

The best features of this activity were:
• The sharing by teachers, Harold Washington materials and demo CD.
• Clear communication, sharing and support.
• The test prep connection and teacher sharing.
• Listening to other presenters’ ideas. I will share with my co-workers. I also enjoyed
Dr. Radner showing me how to connect HistoryMakers with ITBS/ISAT.
• Always the helpful information/paperwork and hearing/seeing the staff members’
student samples.
• Listening to Dr. Radner explain how to teach the HistoryMakers teaching
connections.
• The sharing of work among the teachers.
• Hearing ideas from other teachers and how they are implementing the
HistoryMakers project.
• Teachers sharing lessons and the connection of HistoryMakers to test prep.
Suggestions for improvement include:
• Time to go into the museum.
• You are doing a great job!
• Stay the way that it is.
• Teachers should be more committed to the success of this project, which will result
in more student achievement.

HistoryConnections January 24, 2004 Teacher Workshop Evaluation
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Other comments and reactions I wish to offer:
• Very beneficial.
• Even though we can go to the HistoryMakers web site to see the calendar, can you
send us a full calendar so that we can see everything at once?
• I enjoyed this workshop and hope to attend more very soon.
• Meeting should occur more often.
• Great opportunity to expand repertoire of activities. Excellent and valuable project.
• Great opportunity to share ideas and focus plans for African American history
projects.
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DePaul Center for Urban Education and Assessment
HistoryMakers Workshop Evaluation Report
Date/Time: May 12, 2004; 3:30 p.m. – 4:30 p.m.
Topic: Analyzing History Learning Progress
Presenter: Linda C. Layne
Participants: 7 Teachers
The following responses were made to questions that are on the Illinois State Board of
Education CPDU evaluation form.
1. The activity increased my knowledge and skills in my areas of certification,
endorsement or teaching assignment.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
6
1
0
0
0

2. The relevance of this activity to ISBE teaching standards was clear.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
6
0
1
0
0

3. It was clear that the activity was presented by persons with education and
experience in the subject matter.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
7
0
0
0
0

4. The material was presented in an organized, easily understood manner.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
7
0
0
0
0

5. This activity included discussion, critique, or application of what was presented,
observed, learned, or demonstrated.
Ranking
Strongly Agree
Somewhat Agree
No Opinion
Somewhat Disagree
Strongly Disagree

Number of Responses
7
0
0
0
0

The best features of this activity were:
• The sharing of ideas and projects.
• Sharing the projects and different Black History events.
• The sharing of projects with teachers. All of the information provided at this
workshop.
• Letting students learn about the Chicago HistoryMakers as well as tap into learning
about African Americans who have made a contribution to our history.
• Showing how to integrate the core area standards and at the same time useful
lesson plan formats and ideas.
• Sharing projects/viewing projects.
• To have my students so involved in learning about black inventors. Also, another
good feature was having them make replicas of the inventions.
Suggestions for improvement include:
• More workshops to be able to go to the end of the year.
• Maybe better locations. The last location was great.
• My suggestion is to have more workshops.
Other comments and reactions I wish to offer:
• To involve other schools.
• I really enjoyed this HistoryMakers program as a whole.
• Thank you very much.
• I really enjoyed the HistoryMakers workshops. The instructors were informative and
very motivational.
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Teacher's Last Name
Adams
Arrington
Baez
Boughton
Brekke
Burks
Bynum
Carter
Chambers
Colbert
Calhoon
Cota
Dubach
Dudley
Flynn
Horton
Irizarry
Kennedy
Lindsey
Majeske
Mbaye
Ponder
Pondexter
Pretlow
Rapaport
Reid
Robinson
Salas
Savage
Shiessl
Thomas*
Thurman
Tarbert
Turek
Turner
Vazquez
Viviano
Watkins
Willborn
Willis

HistoryMaker Teacher List
Teacher's First Name
Theme
Joyce
Challenge, choice, change
Marcia
History is personal
Charanjeet
Challenge, choice, change
1. Challenge, choice, change
Patricia
2. The individual's determination
Struggle and Hope, The
individual's determination
Patricia
Claudia
World Explorers
Determination, Relationships,
Eva
Lifestyle
Independence, lifestyle, and
Edward
conditions
Anna
Lifestyles, Other
Karl
Problem solver
Michelle
The United Nations, Other
Rebellion and Independence,
Steven
Other
Mary Anne
Biographic comparison, Other
Challenges, changes, connections,
conflict.
John
Barbara
The determined individual
Priscilla
None on web
Dolly
Determined individuals
Mary
Facing bigotry in history
Race and Citizenship: What does
it mean to be an American?
Sarah
Cathy
The individual's determination
Saliou
Purpose, Other
Sharon
“Identity” Great Migration
Jackie
Challenge, choice, change
Rhonda
Civic Participation
Relationship to nature, The
individual's determination
Barry
Independence, lifestyle, and
Mitzi
conditions, Other
Marie
The individual's determination
Journey, Home, Challenge»
Nancy
choice» change
Paulette
The power of words
Dan
The individual's determination
Bernadine
Lifestyles, problem solver
Beliefs of individuals and changes
Juanita
in history
Kris
The individual's determination
Angela
The individual's determination
Deidra
Leaders, choices, changes
Carlos
Patterns in history
Antonio
Connections
Doris
Inspiration of the past Inventors
Bill
Problem solver
Charmaine
World Explorers, Other

Unit Plan
Teacher: Joyce Adams
School: Pope
Grade/Subject: 4th/ Geography and U.S. Regions
Theme: Challenges, choices, and connections in history
Outcomes
Illinois Learning Standard(s) to be developed: Goal 17: Understand world geography
and the effects of geography on society, with an emphasis on the United States.
- understands the connections and relationships among themselves and other people,
places and environments at local to global states.
•

Performance descriptor(s): Discuss a situation in their home or school that illustrates
people being responsible in their duties or job.

Begin to check for understanding (e.g., reread, read ahead, use illustrations and
context clues) during reading.
• Ask questions to clarify understanding before, during, and after reading.
Re-enact or dramatize the contents of stories for retellings
•

Student should be able to tell someone the information they learned from listening to a
HistoryMaker or interviewing a HistoryMaker identifying the states they traveled through.
Resources
What students will hear/read:
Social Studies Book
Selected Literature Readings
Short Bios
HistoryMaker
Activities
How they will process what they hear/read:
Write historical questions related to movement from state to state or neighborhood to
neighborhood.
Write a list of goals created by the class for display.
Identify states in the U.S. regions by coloring maps as stories are listened to.
Play games related to the states and capitals
Listen to stories of famous people who have traveled in the United States.
Write a personal profile after learning to ask questions.
Assessment:
Students will organize and write a focused profile of a person at a time in history.

The HistoryMakers®

Unit Plan
Teacher: Marcia Arrington
Grade/Subject: 7th – 9th

School: Harlan Community Academy

Theme: History is personal.
Outcomes
Illinois Learning Standard(s) to be developed:
16A Students who meet the standard can apply the skills of historical analysis and
interpretation.
Apply the skills of historical analysis and interpretation.
Performance descriptor(s):
•
•

Distinguish between primary and secondary sources.
Formulate a research question about the past that includes its dimensions of people, space,
and time.

Resources
What students will hear/read:
Primary and secondary sources relating to a time period.
Activities
How they will process what they hear/read:
1. Students will view and analyze various primary sources.
2. Students will write their own history by selecting five events in their lives that made
them who they are today. The events should be one to two pages in length. Each event
must be documented (Using Primary Sources). Examples of documentation include:
birth certificates, diplomas, vacation photos, awards, medical records, and other primary
sources.
Organization
Students will:
__think-pair-share __work as a team _X_work individually __work as a class
Assessment:
How they will demonstrate how they have developed. The final scrapbook/stories will
contain all the elements of the assignment. A rubric will determine the criteria.
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Unit Plan
Teacher: _Charanjeet Baez____________ School: __Alfred Nobel_____
Grade/Subject: ____7th/ 8th, Writing_______________________
Theme: Challenge, Choices, and Change
Outcomes
Illinois Learning Standard(s) to be developed:
3A-B
• Use correct grammar, spelling, punctuation, capitalization and structure.
• Compose well-organized and coherent writing for specific purposes and
audiences.
• Communicate ideas in writing to accomplish a variety of purposes.
Performance descriptor(s):
• Demonstrate appropriate use of the eight parts of speech.
• Proofread for correct English conventions.
• Compose and edit using Standard English (e.g., clarity, subject/verb agreement,
verb tense, audience, purpose for writing).
• Use adjectives, adverbs, and prepositional phrases to enrich written language.
• Use organizational patterns (e.g., sequence, cause and effect).
• Use available technology (e.g., word processing, desktop, publishing, electronic
dictionary/glossary, printing).
• Elaborate ideas.
• Critique word and/or technique choices.
Resources
HBJ text, History Makers resources, articles, short stories, biographies, and other
movies and audio tapes concerning our theme.
Activities
How they will process what they hear/read:
• Use the parts of speech to write about the History Makers lives, time period and
struggle.
• Write reactions, questions, etc. Using the 4 types of sentences in order to tell
about a specific History Maker.
• Read and write letters and poems made by History Makers about the History
Makers.
• Students will study and write a journal about the times that the History Makers
lived in.

The HistoryMakers®

Charanjeet Baez Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share __work as a team _X_work individually _X_work as a class
Assessment:
Final sentences, poems, letters, journals, paragraphs, and essays will be checked for
focus, organization, grammar and creativity.
Criteria:
• Journal-certain number of pages with clear focus.
• Sentences-graded on accuracy of use of the parts of speech.
• Letters-graded on style, grammar, organization and focus.
• Paragraphs/Essays-graded based on focus, organization and grammar.
• Poems- graded on focus and creativity.

The HistoryMakers®

Unit Plan
Teacher: Patricia A. Boughton
School: Harlan CAHS
Grade/Subject: 11th and 12th –Law In American Society
Theme:

1. Challenge, Choice, Change
2. The Individual's Determination

Outcomes
Illinois Learning Standard(s) to be developed:
Students who meet the standard can understand and explain basic principles of the
United States government.
Performance descriptor(s):
• Classify the type of courts and judicial officials established to operate within
the local, state, and federal governments.
• Describe the role of the courts in judicial review
Resources
Text: Law in American Society 6th Edition Video excerpt: Separate But Equal Video
excerpt. The History of Jim Crow.
Activities
How they will process what they hear/read:
Students will be assigned to three or more Socratic squares. Each square will develop a
question based on the text readings and/or video presentation. The question will be
discussed by square participants. Each square will then prepare a presentation to the
class at large for general discussion. After all discussions and presentations have been
completed, students will record ideas and comments in journals.
Student volunteers will conduct a ‘mock trial’ based on an actual case in which
Constitutional issues involving the 14th Amendment will be decided. Students will
prepare the case, and argue the points of law.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
How they will demonstrate how they have developed.
Students will be assessed based on the type of questions they develop from their
squares. Questions should be of the ‘how’ or ‘why’ or ‘what effect’ variety. Further
assessment will be done based on the students’ facilitation of the whole class
discussion regarding their presentations. For the presentations, the student should
have in addition to their ‘big question’ some evidence of their issues and statements.
The HistoryMakers®

Unit Plan
Teacher: Patricia Brekke School: Second Chance High School/Chavez
Grade/Subject: 9-12: Latino and African American Studies
Theme: The Individual’s Determination
Outcomes
Illinois Learning Standard(s) to be developed:
(14A) Students who meet the standard can understand and explain basic principles
of the United States government.
Performance descriptor(s):
• Evaluate the rights and responsibilities of the individual within the family, social
groups, community, or nation;
• Analyze the fundamental principles of our political system that often come into
conflict (e.g., rule of law, liberty and equality, individual rights and the common
good, separation of powers, majority rule and minority rights)
Resources
I Know Why the Caged Bird Sings Maya Angelou
The House on Mango Street Sandra Cisneros
www.thehistorymakers.com
www.urbandreamsproject.org/lessonplans/mango_street/
www.urbandreamsproject.org/lessonplans/angelou/resources
printed resources on immigration and migration
Activities
How they will process what they hear/read:
• Read novel and journal obstacles that must be overcome in each chapter; make
note of issues and what skills protagonist had to rely on during struggle(s);
• Bio-Poems about authors;
• Autobio-Poems;
• Personal profiles/autobiographies developed in 10-week time frame;
• Write “big questions” for each chapter based on themes;
• Use graphic organizer for oral presentation (novel as it relates to theme)
Organization
Students will:
x_think-pair-share _x_work as a team _x_work individually __work as a class

The HistoryMakers®

Patricia Brekke Unit Plan, continued from previous page.
Assessment:
• Journals will be assessed for understanding of problems discussed in the novel;
• Journals will be checked for inferences made relative to what skills were
depended upon for problem-solving and/or survival;
• “Big questions” relative to theme will be reviewed and discussed in teams using
5W’s (who, what, where, when, why);
• Student progress on profiles will be checked for clarity and content with pairshare and teacher
• Organizers will be evaluated for content and clarity of views

The HistoryMakers®

Unit Plan
Teacher: Claudia Burks
School: Shoop Academy
th
Grade/Subject: 4 /Social Science/Language Arts
Theme: World Explorers
Outcomes
Illinois Learning Standard(s) to be developed:
1C: Use Language Arts skills to comprehend a broad range of reading materials
3B: Compose well organize and coherent writing for specific purposes and audience.
18B: Students who meet the standards can understand the roles and interactions of
individuals and group in society.
Performance descriptor(s):
• Students will be able to write profiles.
• Write summary (answer specific questions in summary.)
Resources
Books:
• Becoming a HistoryMaker-Past, Present, Future. HistoryMaker 2002.
• Thurgood Marshall--Basal Reading Book
• Mary Bethune
• George Washington Carver.
• John Henry
Video-Ruby Bridges
Computer-HistoryMaker website
HistoryMaker Worksheets
• Focus Question-Making Learning Clear
• Obstacles/Opportunities
Activities
Students profiles-Activity sheet #1 (by HistoryMakers.)
• Interview a HistoryMaker.
• Do profile on HistoryMaker (visiting HistoryMaker.)
• Complete worksheet-Obstacles/Opportunities (by HistoryMakers.)
• Watch video on Ruby Bridges.
• Unit on reading/writing-nonfiction about determined individuals. Write a
summary/group discussions.
Organization
Students will:
X think-pair-share __work as a team X work individually X work as a class
The HistoryMakers®
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Assessment:
• HistoryMaker profile.
• Summary of Biography.
• Personal profile.
Criteria for this additional assessment:
Students will write a profile and summary. They will explain (answer the questions)
1. What decision did the HistoryMaker make?
2. That led to change.
3. That made a difference in the lives of people during that period of time and now.

The HistoryMakers®

Unit Plan
Teacher: Eva Bynum and Kiisha Bynum School: __Jenner
Grade/Subject: ___6/7 Language Arts
Outcomes
Illinois Learning Standard(s) to be developed:
IB apply reading strategies to improve understanding and fluency
1C Comprehend broad range of reading material
2A Understand literary elements to derive meaning
Performance descriptor(s):
• Read a fictional novel and identify literary elements and use Graphic Organizer (
G.O.) for comprehension.
• Make inference about character traits and check texts for verification.
• Open Ended questions
• Read aloud fluently w/ expression and accuracy
• Make connections to real world situations or related topics covered during
reading.
Theme: Determination, Relationships, Lifestyle
Resources
History Book: Chapter covering the Harlem Renaissance (1920’s -1930’s) and the Great
Depression ( 1929-1941)
The African American Experience a History chap 26-27
African American History (Four centuries of Black Life)
Bud, Not Buddy by: Christopher Paul Curtis
History Maker
Activities
 Read the novel , Bud, Not Buddy,
 Analyze Action – note the who, what, when, where, and infer motive and make
predictions.
 Write Open ended Questions (Question Answer Relationship)
 Venn Diagrams – Using information gathered from reading novel, history books,
and other sources, compare then to now.
 Timeline- plot events covered in the novel.
 Interview someone who lived during the Great Depression ( write up, video tape,
and or cassette)

The HistoryMakers®
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Organization
Students will:
√_think-pair-share √ work as a team √ work individually √ work as a class
Assessment:
How they will demonstrate how they have developed.
Using one of the three themes or one derived from the class, write an expository paper
using information gathered during unit

The HistoryMakers®

Unit Plan
Teacher: __Michelle Calhoon_______ School: __Manley Career Academy HS_
Grade/Subject: ___11/12 Model UN Global Classrooms
Theme: The United Nations, Other
Outcomes
Illinois Learning Standard(s) to be developed:
STATE GOAL 14: Understand political systems, with an emphasis on the United
States.
• 14B. Understand the structures and functions of the political systems of Illinois,
the United States and other nations.
• 14E. Understand United States foreign policy as it relates to other nations and
international issues.
.

Performance descriptor(s):
• Evaluate how cultural beliefs affect citizens
• 14.B.4 Compare the political systems of the United States to other nations
• 14.E.2 Determine and explain the leadership role of the United States in
international settings.
Resources
What students will hear/read:
• Biography of Ralph Bunches
o http://departments.colgate.edu/peacestudies/bunchehouse/bunchedescrip
tion.htm
• UN Charter
o http://www.un.org/aboutun/charter/index.html
• Flow chart of organization
o http://www.un.org/aboutun/chart.html
Activities
How they will process what they hear/read:
• Discuss how the UN works
• Discuss a controversial issue that has numerous options and eventually discuss
one answer. In order to do this, students will view a photo from the United
Nation’s website and infer what the picture is about and the issue that best
relates to the picture.
o http://www.un.org/UN50/Photos/intro.html
• Describe type of person wanted at the UN based upon Ralph Bunche’s
biography

The HistoryMakers®

Michelle Calhoon Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share _x_work as a team __work individually _x_work as a class
Assessment:
I will assess the projects they complete
Criteria for that work:
• Nominate Secretary-General for class –
o Biography of Koffi Annan http://www.un.org/News/ossg/sg/pages/sg_biography.html
o What is the Secretariat - http://www.un.org/documents/st.htm
o Select issues for discussion based on photo graphs http://www.un.org/UN50/Photos/intro.html
•

Select committeeso ECOSOC - http://www.un.org/esa/coordination/ecosoc/about.htm
o Security Council - http://www.un.org/Docs/sc/unsc_background.html

•

Determine why these people were placed on specific committees

OR
I will use the following additional assessment:
Assessment: Successful completion of the assignments provides an informal
assessment.

The HistoryMakers®

Unit Plan
Teacher: __Ed Carter
Grade/Subject: ___7/8 Language Arts

_______ School: __R.A. Black

_

Theme: Independence, lifestyle, and conditions
Outcomes
Illinois Learning Standard(s) to be developed:
• Listen effectively in formal and informal situations
• Locate, organize, and use information from various sources to answer questions,
solve problems and communicate ideas
Performance descriptor(s):
• Ask probing ideas, generating questions and make appropriate statements to
clarify and add to meaning
• Develop and ask questions related to the content and purpose of oral/media
presentations
Resources
What students will hear/read:
• Chapter 1 prewriting (writing text)
• www.TheHistoryMakers.com
Activities
How they will process what they hear/read:
• Free writing
-watch a video on the Revolutionary War and have the students focus on what
was happening with the slaves and the free Blacks during the war.
• Presentations
-students will put together a short skit on how they felt the slaves were treated
during the war.
• Collaboration brainstorming
-get together with a partner and brainstorm on all the reasons the Confederates
should break away from the Union. Make a list of your reasons
• Debate
-students will create a debate centering around why Blacks should fight for the
Union during the Civil War or why they should fight for the Confederacy.

The HistoryMakers®
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Organization
Students will:
__think-pair-share _x work as a team __work individually _x work as a class
Assessment:
I will assess the projects they complete
Criteria for that work:
• Accuracy
• Selection of important information
• Clear communication of ideas through communications
I will use the following additional assessment:
Successful completion of the assignments facilities provides an informal assessment.

The HistoryMakers®

Unit Plan
Teacher: Anna Chambers
School: Morgan Park High School
Grade/Subject: Jr. High Social Studies (Gifted Program)
Theme: Lifestyles, Other
Outcomes
Illinois Learning Standard(s) to be developed:
• 17A Use Social Science Skills to locate, describe and explain places, regions and
features on Earth.
• 17B Use Social Science Skills to analyze and explain characteristics and
interactions of Earth’s physical systems.
• 17C Use Social Science Skills to understand the relationship between geographic
factors and society.
• 17D Use Social Science Skills to understand the historical significance of
geography.
• 4A Use listening skills to effectively listen in formal and informal situations.
Performance descriptor(s):
• Demonstrate understanding of the location of various physical and human
features in Illinois.
• Interpret aerial photographs or satellite-produced images to locate and identify
physical and human features (e.g., mountain ranges, rivers, vegetation regions,
cities, dams, reservoirs).
• Construct a choropleth map that shows the spatial distribution of the data (e.g.
corn production in Illinois).
• Identify the causes and nature of changes in physical environment.
• Describe ecosystems from local to global scales and the difference between
them using photographs and other media as illustrations.
• Explain the concentrations of urban settlement centers with high population
density using maps of Illinois and the United States.
• Evaluate effects of technological change on transportation, communications, and
resource use in Illinois.
• Identify ways that human behavior could be changed to solve specific
environmental problems (e.g., outline a plan to reduce litter and stream pollution).
• Analyze selected historical events to determine how they influenced the
migration of people throughout the world.
• Analyze how physical features have both posed barriers and provided avenues
to settlement in Illinois and the United States.
• Evaluate the situation and assume appropriate listening mode.
• Separate main ideas from supporting facts and details.
• Formulate questions needed to gather and clarify information.
• Contribute relevant and idea-inspiring comments during discussions.

The HistoryMakers®
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Resources:
What students will hear/read:
• Social Studies Text
• Globe
• Internet
• Chicago Yellow Page Directory
• Encyclopedia
• U.S. and World Map
• World Atlas
• Biography of HistoryMaker Carol Moseley Braun (from HistoryMakers website)
• Timeline of Events during her lifetime

Activities
How they will process what they hear/read:
• Read biography, summarize and create open-ended questions.
• Create a timeline on events in the biography selected.
• Draw a map of the first floor of the school and label.
• Watch the evening news and when a news event is described, student will identify
the event and the continent the event occurred.
• In a pair, draw various landforms and exchange with another pair and ask for
identification of those landforms.
• Research information that details the climate, landforms and industry of a specific
region and then create a tourism guide that provides this new information.
• Review the yellow page directory for examples of cultural regions in their urban
community (example restaurants, churches and neighborhood stores).
• Create advertisements to attract visitors to a specific uniform region and share with
class.
Assessment:
Student projects will be assessed based on criteria set for the unit.

The HistoryMakers®

Unit Plan
Teacher: Steven L. Cota
School: Roque De Duprey
Grade/Subject: 7th Grade Social Studies- Revolution: American & French
Yearlong holistic themes: Rebellion and Independence, Other
Outcomes:
Illinois Learning Standard(s) to be developed:
1C Use language arts skills to comprehend a broad range of reading materials.
14D Understand the roles and influences of individuals and interest groups in the
political systems of Illinois, the United States, and other nations.
Performance Descriptor(s):
• Confirm, reject and modify questions, and hypothesis based on evidence in the
text.
• Use relevant and accurate references, most of which are specific and fully
supported to make generalizations from content.
• Summarize an individual or group’s motivation for participating in the shaping of
public policy.
Themes: Other
7th Grade Social Studies The Revolution: American & French
Theme: Rebellion and Independence
Student themes: Personal connections; Choices, Money, Independence, Lifestyles,
Relationships, Problem solving, Improving Conditions, and outcomes of decisions.
Resources
Chapter 6, “The American Revolution”  Textbook: The American Journey
VIDEO: The biography of Benjamin Franklin (PBS) The French connection
Websites:
o U.S. Constitution---Website Resources
o Lesson Plans-----*****
o http://www.congresslink.org/LessonPlanIntro.htm
o http://www.congresslink.org/lessonplans/MEDmock.html
o http://www.ofcn.org/cyber.serv/academy/ace/soc/cecsst/cecsst011.html
o http://www.teach-nology.com/teachers/lesson_plans/history/government/
o Mock Trials and Lesson Plans----*****
o http://members.aol.com/MrDonnHistory/Government.html
o Casimir Pulaski
o http://www.newbedford.k12.ma.us/elementary/casimir.htm
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Activities
Read aloud of Revolutionary Figures.
Guided reading on Revolution themes.
Website research on students’ topics of interests
Create timelines of the time period events, to be posted in the classroom wall.
Research on each of the 5 state content areas.
Students will choose a performance activity from contract and develop into a project
Students will perform chosen projects as teams culminating event.
Organization
Work individually at first, reading
Work as a team (think-pair-share for comprehension)
Work as a group of 4 to 6 for project development and performance
Assessment
I will assess the projects they complete on:
• Reflect(s) understanding of the 5 state goals
• The application of a decision tree
• A retrieval chart (Past-Present-Future)
• A culminating activity that meets a tailored rubric(s)

The HistoryMakers®

Unit Plan
Teacher: Mary Anne Dubach
Grade/Subject:

School: Castellanos

Theme: Biographic comparison, Other
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 3 – Write to communicate for a variety of purposes.
Goal 1 – Read with understanding and fluency.

Performance descriptor(s):
3B
Students who meet the standard can compose well-organized and coherent
writing for specific purposes and audiences.
Resources
Students will read a variety of texts including materials from The HistoryMakers web
site.
Activities
Students will create a graphic organizer comparing two individuals from the History
Makers website. They will use this chart to develop an expository essay addressing the
question, “What qualities do individuals who have achieved their goals have in
common?”
Organization
Students will:
_X_think-pair-share __work as a team _X_work individually X_work as a class
Assessment:
Students will meet Illinois Writing Standards based on ISAT rubric.

The HistoryMakers®

Unit Plan
Teacher: John Dudley
School: George W. Collins H.S.
Grade/Subject: 10th-11th Grade Social Studies
Theme: Challenges, changes, connections, conflict.
Outcomes
Illinois Learning Standard(s) to be developed:
14C: Students who meet the standard can understand election processes and
responsibilities of citizens
Performance descriptor(s):
• Describe how the right to vote has changed for individuals and groups in
the State of Illinois.
• Analyze an example of a government denying voting rights to individuals
or groups.
• Generate and respond to questions that reflect higher level thinking skills
(e.g., analysis, synthesis, evaluation)
Resources
What students will hear/read:
Excerpts from their US History textbooks
Review the 13th, 14th, and 15th amendments to the US Constitution.
Excerpts from the Laws of the State of Illinois Revised Statutes relating to Black
Codes
Read the entirety of the document “To the Colored Voters of the Second Ward,”
letter from John W. Thomas.
Activities
- Students will examine specific excerpts from their US History textbooks
relating to Reconstruction and the enfranchisement of African-Americans in
the post-slavery age.
- Students will discuss the reading material, identifying common themes, and
composing hypothetical questions relating to what will happen next.
- Students will create investigative groups to examine 3 documents: a list of
the 13th, 14th, and 15th amendments to the US Constitution, an excerpt from
the Laws of the State of Illinois Revised Statutes, and a letter entitled “To the
Colored Voters of the Second Ward” by John W. Thomas.
- Students will attempt to draw conclusions - based on their textbook reading,
and the investigation of the primary source documents – about the
enfranchisement of African-Americans in the Reconstruction era.
- Students will then share those conclusions with the other groups in the class.
- Based on our discussion students will write an editorial about the
enfranchisement of African-Americans in the Reconstruction era, and the
attempts of certain groups to prevent that enfranchisement.
The HistoryMakers®
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Activities, continued
-

Further discussion could evolve into African-Americans participating in politics
today, and how voter rights are protected now. A History-Maker guest
speaker could be brought in to discuss these issues.

Organization
Students will:
__think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
The students’ discussion and editorial will be assessed for:
Clarity – are the students clear on the key ideas and major points of discussion.
Focus – do they ask important big questions
Historical Accuracy – do the editorials depict the events correctly
Thesis – does the editorial state and defend a clear thesis relating to the topic

The HistoryMakers®

Unit Plan
Teacher: Barbara Flynn
Grade/Subject: Survey Literature / Grade 9

School: Harlan Academy

Theme: The determined individual
Outcomes
Illinois Learning Standard(s) to be developed:
3A Students who meet the standard can use correct grammar, spelling, punctuation,
capitalization, and structure.
Performance descriptor(s):
Develop compositions that contain complete sentences and effective paragraphs.
Use effective transition words and phrases within and between paragraphs.
Use appropriate sentence structure (i.e. simple, compound, complex, compoundcomplex) and sentence types (i.e. interrogative, imperative, declarative, and
exclamatory)
Resources
Elements of Literature- 3rd Course
HistoryMakers speaker

Activities
They will write compositions that analyze the literature and relate the literature to the
theme.
They will write about the speaker and will relate the speaker to the theme.
Organization
Students will:
_X_ think-pair-share __work as a team _X_work individually __work as a class
Assessment:
Standards will be set for the work at the beginning of the unit.

The HistoryMakers®

Unit Plan
Teacher: Dolly Irizarry
School: Clemente
Grade/Subject: Reading in the Language Arts I
Theme: Determined individuals
Outcomes
Illinois Learning Standard(s) to be developed:
Apply reading strategies to improve understanding and fluency.
Comprehend a broad range of reading materials.
Performance descriptor(s):
• Determine the meaning of words in context using denotation and connotation
strategies.
• Use additional resources (e.g., newspapers, interviews, technological resources) as
applicable to clarify meanings of material.
• Relate reading to self, world, and other texts and experiences and make connections
to related information.
• Use both implicit and explicit information to form an interpretation of text.
Resources
Print media from “I Dream a World” photo exhibit.
Biographical information accompanied by a photograph of each HistoryMaker.
Video and or oral recordings of HistoryMaker featured in photo exhibit.
Activities
Students will…
• Create a Bio Poem in honor of your own HistoryMaker
• Generate a list of open-ended questions for interview purposes for both family
members and visiting HistoryMaker
• Collect images (obtain images from print media and the like)that best represent their
personal HistoryMaker’s spirit
• Create a meaningful and useful list of synonyms and antonyms that will be
incorporated into an essay
• Produce a script for talk show in which you adopt your HistoryMaker’s persona and
include all of the written and oral communication skills practiced thus far
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
Work will be evaluated at each stage as well as final product.
The HistoryMakers®

Unit Plan
Teacher: __Mary Kennedy_________ School: __Morgan Park High School____
Grade/Subject: __World Studies 9/10_______________________________
Theme: Facing bigotry in history.
Outcomes
16 D Analyze the social history aspects of significant events in world history since
1500 (e.g. Colonization, Protestant, Reformation, industrialization, rise of technology,
human rights, movement, Holocaust).
Performance descriptor(s):
1. Student will use information from the text about events leading up to the
Holocaust.
2. Students will answer questions to reflect higher order thinking skills. (analysis,
synthesis, evaluation.)
3. Students will formulate their own questions after reading selection from Night.
4. Students will evaluate lessons to be learned from the Holocaust.
Resources
What students will hear/read:
1. Read excerpts from Night by Elie Wiezel.
2. Watch interview with Elie Wiezel.
3. Watch film produced by state of Georgia on bigotry and hatred.
4. Speaker from History Maker.
Activities
How they will process what they hear/read:
1. Create a time line from text of events leading up to Holocaust.
2. Students will write five questions to ask Elie Weizel and then in a pair-share infer
what answer might be.
3. Write examples of bigotry and hatred in their lives.
4. Rough draft using bigotry and hatred using information from film, text, and novel.
Organization
Students will: _x_think-pair-share

_x_work individually

Assessment:
How they will demonstrate how they have developed.
Final paper
Test on important events of the Holocaust and life of Elie Weizel using text and
novel. Could be both short answer, half will reflect knowledge of facts and half
from reading and listening.
The HistoryMakers®

Unit Plan
Name: Sarah Lindsey
Grade: 10th grade

School: Manley

Theme: Race and Citizenship: What does it mean to be an American?
Outcomes:
• 1C Students will be able to use language arts skills to comprehend a broad range
of reading materials
Performance descriptors:
• Interpret concepts or make connections through analysis, evaluation, inference,
and/or comparisons
• Summarize
Resources:
• Race: The Power of an Illusion (PBS video)
• Excerpts from Heroes without a Country
• History Makers online biographies
Activities:
• Discuss to identify themes in excerpts and film, Race: The Power of an Illusion.
• Discuss to identify examples of themes in excerpts and film, Race: The Power of
an Illusion.
• Summarize excerpts
• Visit internet lab to find History Maker biography to use as third source.
• Small group projects and presentations analyzing one of the themes previously
identified.
Assessment Criteria:
Presentations/Projects:
• Must include visual and auditory component.
• Must include examples and information from all three sources.
• Examples included must support chosen theme.
• Must demonstrate comprehension of unit materials.
Summaries:
• Must be written following conventions of grammar, usage, and mechanics.
• Must be no longer than two paragraphs in length.
• Each paragraph must be fully developed.
• Must accurately represent the ideas of the excerpt.
• Must be easily understood by reader.
Discussion
Student must engage in discussion by posing at least one question and responding to at
least one question during designated discussion period.

The HistoryMakers®

Unit Plan
Teacher: __Catherine Majeske________ School: __Morgan Park High School
Grade/Subject: __9th grade Language Arts
Theme: The individual’s determination
Outcomes
1 C Students who meet the standard can comprehend a broad range of reading
materials.
2A Students who meet the standard can understand how literary elements and
techniques are used to convey meaning.
4A Students who meet the standard can listen effectively in formal and informal
situations.
Performance descriptor(s):
(1C)
• Use information from text to form, explain, and support questions and predictions.
• Generate and respond to questions that reflect higher level thinking skills (e.g.,
analysis, synthesis, evaluation).
(2A)
• Evaluate how a text reflects a culture, society, or historical period.
(4A)
• Appraise the situation and assume the appropriate listening mode.
Resources
What students will hear/read:
1. Novel by Elie Wiezel Night
2. Watch film put out by state of Georgia on bigotry and hatred relating to holocaust.
3. Interview of Elie Wiezel by Charlie Rose (about 5 years old) film.
4. Speaker from The History Makers.
Activities
How they will process what they hear/read:
1. Create a time line from Night to show how many changes can occur in one year.
2. Write down all vocabulary (including places, names, and religious terms) not
known – divide up between entire class and discuss.
3. Write 3 ways in which bigotry and hatred can affect people today. Write various
ways on board – Discuss.
4. Write rough draft using bigotry and hatred as theme or main idea using speaker,
film, and novel support.

The HistoryMakers®
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Organization
Students will:
__think-pair-share __work as a team _x_work individually _x_work as a class
Assessment:
Final draft of paper.
Test of about 25 open-ended short answer questions, half of which will require
inference, half from reading and listening.

The HistoryMakers®

Unit Plan
Teacher: _Mr. Mbaye
Grade/Subject: Grade 9

School: School of Leadership -- South Shore H.S

Theme: Purpose, Other
Outcomes
Illinois Learning Standard(s) to be developed:
. . . . 17.A.2b Use maps and other geographic representations and instruments to gather
information about people, places and environments
Performance descriptor(s):
Use information from text to form, explain, and support questions and predictions.
Resources
geographic representations including maps, globes, graphs, photographs, software, and
digital images
information, biographies of individuals
Activities
Students will be able to locate specific places
Draw a map of individual countries on a particular continent
Write questions
Write about situations in those places
Organization
Students will:
__think-pair-share __work as a team _x_work individually __work as a class
Assessment:
Focus-do they ask important big questions
Accurate and focused explanation of events in different locations

The HistoryMakers®

Unit Plan
Teacher:
Sharon Ponder
Grade/Subject: 8th / Social Studies

School: Byrd

Theme: “Identity “Great Migration: The Great Migration was the migration of thousands
of African-Americans from the south to the north. African Americans were looking to
escape the problems of racism in the South and felt they could seek out better jobs and
an overall better life in the North. It is estimated that over 1 million African-Americans
participated in this mass movement.
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16:Understand events, trends, individuals and movements shaping the history of
Illinois.
Performance descriptor(s):
16A (Stage E): Describe trends during the migration of African Americans to Chicago
and Illinois using political, economic and social data, using primary and secondary
sources.
Resources
• Social studies textbook
• Timeline of migration
• Internet: History Makers website(short biographies)
• Biography of Lorraine Hansberry “To be Young gifted & black”
• Poem by Langston Hughes “A Dream Deferred”
• Poetry by Gwendolyn Brooks :We Real Cool”
• Novel “Raisin in the Sun”
Activities
• Journal Writing
• Create student biographies and identity portfolios
• Conduct research in small groups
• Interview parents about families migration to Chicago/create family migration
timelines
• Take photographs of individual neighborhoods
• Recite poems
• Read chapter book “A Raisin in the Sun”
• Create migration collage
• Discuss to identify tends during this time period.
• Summarize excerpts
• Visit internet lab to find History Maker biography to use as third source.
• Small group projects and presentations analyzing the theme of migration

The HistoryMakers®
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Assessment Criteria:
Presentations/Projects: Small group presentations using power point
• Must include visual and auditory component.
• Must include examples and information from all three sources.
• Examples included must support chosen theme.
• Must demonstrate comprehension of unit materials.
Summaries:
• Must be written following conventions of grammar, usage, and mechanics.
• Each paragraph must be fully developed.
• Must be easily understood by audience.
Discussion
• Student must engage in discussion by posing at least one question and
responding to at least one question during designated discussion period.
Organization
Students will:
X think-pair-share X work as a team X work individually _X -work as a class

The HistoryMakers®

Unit Plan
Teacher: __Jacqueline Pondexter
Grade/Subject: ___7th Language Arts

School: Burnham/St. Kevin

Theme: challenge, choice, change
Outcomes
Illinois Learning Standard(s) to be developed:
IC students who meet the standard can comprehend a broad range of reading materials
Performance descriptor(s):
Compare story element.
Recognize how illustrations reflect, interpret and enhance the text.
Design a research plan and prepare a project.
Arrange information in an orderly manner.
Resources
Overhead projector, video, internet site (Scholastic.com, Educational), books (Children
Press and Modern Curriculum Press – Beginning Biographies: African Americans),
magazines (Ebony, Essence, Jet), novels.
Activities
Read about one of the History Makers Biography: Inventors.
Write a story retelling what was read about the History Marker.
Students will develop a replica of the inventor’s inventions.
Students will display a Black History Museum while using their replicas.
Organization
Students will:
_x_ think-pair-share _x_ work as a team _x_ work individually _x_ work as a class
Assessment:
How they will demonstrate how they have developed.
Oral report
Replica
_x_ I will asses the projects they complete
Criteria for the work:
Biography of the Inventor
Research for the Inventions

The HistoryMakers®

Unit Plan
Teacher: Rhonda A. Pretlow School: James Weldon Johnson Elementary
Grade/Subject: Sixth Grade, Self-Contained
Theme: Civic participation .
Outcomes
Illinois Learning Standard(s) to be developed:
14. C.3 Compare historical issues involving rights, roles and status of individuals in
relation to municipalities, states and the nation.
Performance descriptor(s):
Explain ways that individuals and groups influence the shaping of public policy.
Resources
Students will view videos and conduct internet and library research in groups on: Carol
Moseley Braun; Harold Washington; Bobby Rush; Dorothy Tillman; Charles Hayes;
Jesse Jackson, Jr.
Activities
• Students will take notes, then write a biography of the political figure in which
they explain how this individual influenced public policy.
• Students will then share, discuss, and synthesize their biographies into a group
presentation that they will present to the class.
• The class will finally create a bulletin board display that highlights what they
learned about African-American influences on Chicago political history.

The HistoryMakers®

Unit Plan
Teacher: Mr. Rapoport
School: School of Leadership at South Shore
th
Grade/Subject: __9 _Language Arts
Theme: Relationship to nature, the individual’s determination.
Outcomes
Illinois Learning Standard(s) to be developed:
1. Read with understanding and fluency
2. Listen effectively in formal and informal situations.
Performance descriptor(s):
1. Ask probing, idea-generating questions and make appropriate statements to
clarify and add to meaning.
2. demonstrate understanding of structure through the use of graphic organizers.
Resources
What students will hear/read: selections from Anpao
Activities
How they will process what they hear/read:
• Connect, clarify, and extend ideas through discussions, activities, and various
classroom groupings (e.g., partners, small group, ability levels, interest levels).
• Use comprehension strategies (e.g., association, categorization, graphic organizers)
to enhance understanding.

Organization
Students will:
_X_think-pair-share __work as a team _X_work as a class
Assessment:
How they will demonstrate how they have developed.
Students will create graphic organizers about their insights.
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Unit Plan
Teacher: __Mitzi Slack Reid_______ School: __R.A. Black

_

Grade/Subject: ___7/8 Social Studies
Theme: Independence, lifestyle, and conditions
Outcomes
Illinois Learning Standard(s) to be developed:
• 14F. Use social studies skills to understand the development of the U.S. political
ideas and traditions.
Performance descriptor(s):
• Identify changes in communication or technology that have had an affect on the
spread of political information and influence.
• Summarize the historical development of the concept of individual liberty
(Explorers and Colonial America).
• Evaluate how changing geographical, economic, and social forces affect (U.S.
political ideas and traditions)
• Describe significant historical events and processes that brought about changes
in the political ideas and traditions of the U.S. (Women’s Suffrage and Civil War).
Resources
What students will hear/read:
• One Flag One Land chapter 3-7 chapter 12-15
• Video- America’s Independence ,Race To Freedom-The Underground Railroad
and Glory
• African American Literature book
• History Makers
• Mayflower: A History of Black America, 1619-1962 by Lerone Bennett Jr.
Activities
How they will process what they hear/read:
• 7th Make pamphlets to promote people to come to the colonies
• 8th Make posters to promote growth of the nation into the west
• 7th In groups of 4, research an African American male or female related to
explorers or colonial America present a copy of primary or secondary source as
well as create a poem about them that reflects how they are affected by either
• the economy or government/politics. Format must be 2-3 line stanzas in an abab
or aabb rhyme scheme.
• 8th Same as above. Content: Suffrage or Civil War
• 7th Individually create 10 questions about the History Maker and a wordsearch
puzzle with the answers. Also can be done for 8th.
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Mitzi Slack Reid Unit Plan, continued from previous page.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
__x__ I will assess the projects they complete
Criteria for that work:
• Create slogans that describe 3 primary areas: government, geography, and
agriculture. Optional: economics and transportation.
• Demonstrate creativity with color through artwork.
• Display given size limitations. Maps must be drawn by hand with given criteria.
• Flags of territories or present states/colonies can be computerized.
• Demonstrate an understanding of cause and affect.
Distinguish between primary and secondary sources.
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Unit Plan
Teacher: Marie R. Robinson
School: Pope Elementary School
Grade/Subject: 7th/8th grade Social Studies: Focus on Geography
Theme: The individual’s determination.
Outcomes
Illinois Learning Standard(s) to be developed:
17C: Students who meet the standard can understand relationships between
geographic factors and society.
17D: Students who meet the standard can understand the historical significance of
geography.
18A: Students who meet the standard can compare characteristics of culture as
reflected in language, literature, the arts, traditions, and institutions.
18B: Students who meet the standard can understand the roles and interactions of
individuals and groups in society.
Performance descriptor(s):
• Explain the concentrations of urban settlement centers with high population
density using maps of Illinois and the United States.
• Evaluate effects of technological change on transportation, communications, and
resource use in Illinois, the United States, and the world.
• Identify social, political, and economic factors that attract people to, and repel
people from, urban centers.
• Analyze rapidly growing urban centers to determine the impact of urban sprawl
on the physical and human environment.
• Analyze major urban centers in the United States and the world to determine how
migration of different ethnic groups has altered their population and functions.
• Explain the different land use areas within cities in Illinois and the united States.
(e.g. residential, commercial, recreational.)
• Analyze selected historical events to determine how they influenced the
migration of people throughout the world.
• Describe how a culture is reflected in its art, music, and/or architecture and
institutions.
• Compare and contrast two or more cultures in terms of expressions of those
cultures.
• Identify examples of how an individual internalizes group norms.
• Compare formal and informal means of social control.
• Identify how an individual may influence institutional or group behavior.
• Analyze the roles that various public and private institutions play as agents of
socialization (e.g. schools.)
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Resources
• Students will use Geography handbook of Social Studies text to examine the
various themes of Social Studies.
• Students will examine various films to analyze how African-Americans and
other ethnic groups are portrayed.
• Students and teacher will use HistoryMakers website to talk about AfricanAmericans who have overcome the cards they were dealt.
• Students will spent time analyzing the media both written and verbal.
Activities
• Students and teacher will develop big questions for History.
• Students will create a personal profile and timeline of their life.
• Students will interview at least three adults.
• Students will keep a running log of T.V. shows, and movies they watch. They
will make comments on how their race is portrayed in these medias.
• Summarize news articles from different sources.
• Use HistoryMakers website for research.
• View and listen to different tapes to get full understanding of who they are.
• Create and maintain KLW Plus chart.
• Create a paper of PowerPoint presentation.
Organization
Students will:
X think-pair-share X work as a team X work individually X work as a class

Assessment:
• The teacher will monitor their logs and KWL Plus charts.
• Students will turn in an article summary once a week.
• Students will have the choice of creating a PowerPoint presentation or typing a
paper.
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Unit Plan
Teacher: ___Nancy Salas___ School: _Second Chance Alternative High School_____
Grade/Subject: ___11-12 English / Language Arts_____________________________
Theme: Journey, Home, Challenge, Choice, Change
Outcomes
Illinois Learning Standard(s) to be developed:
3B Students who meet the standard can compose well-organized and coherent writing
for specific purposes and audiences.
5A Students who meet the standard can locate, organize, and use information from
various sources to answer questions, solve problems, and communicate ideas.
5B Students who meet the standard can analyze and evaluate information acquired
from various sources.
Performance descriptor(s):
Students will be able to organize an analysis of a situation and communicate that
analysis clearly in writing.
Resources
Related texts to the history of Chicago; periodicals; local interviews; timeline of events
between each of the five decades; HistoryMakers website.
Activities
Divide class into 5 groups of three.
Select or assign their desired decade to research.
Each group will research and document important events related to their decade for
their timeline. (Spend a day and visit to the Harold Washington Library would be great
for the activity.)
Select an important Chicago historical figure related to their decade; develop and
summarize their biography and importance to the development in Chicago’s history.
Interview local business owners.
Create Display Board of collected data.
Organization
Students will:
_X_think-pair-share _X_work as a team __work individually __work as a class
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Nancy Salas Unit Plan, continued from previous page.
Assessment:
Design a rubric and assess group work based on the following:
Detailed science board of collected data. This includes, timeline, picture facts i.e.
“Did you Know Facts”
Well developed formal research paper.
Oral presentation
Q + A session between presenters and class.
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Unit Plan
Teacher: ______Paulette Savage___________ School: ________Lincoln Park_____
Grade/Subject: _____________________9th-10th Grade English___________
Theme: The power of words
Outcomes
Illinois Learning Standard(s) to be developed:
1C Use Language Arts skills to comprehend a broad range of reading materials.
Performance descriptor(s):
Students will identify and analyze the philosophical assumptions and basic
beliefs underlying an author’s work.
Students will understand historical and cultural influences on literary works.
Students will relate personal response to the text with that seemingly intended by
the author.
Analyze and evaluate information acquired from various sources.
Resources
What students will hear/read:
Time Line of Harlem Renaissance 1900-1949.
How and Why Stories by Hurston
Biography of Hurston
Biography of Hughes
Activities
How they will process what they hear/read:
Students will compile a selection of questions and coinages by Hurston and
Hughes. Students will collect quotations from library and internet sources.
Students will hold a class discussion to share information about Hurston/Hughes
and the literary achievements of African Americans during the Harlem
Renaissance
Students will write a summary of what they have learned about Huston and
Hughes power of words.
Organization
Students will:
__think-pair-share __work as a team _X_work individually _X_work as a class
Assessment:
Analysis- did the student provide a detailed examination?
Synthesis-did the student combine the elements in a unified whole?
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Unit Plan
Teacher: Schiessl
Grade/Subject: 7th History

School: Byrd

Theme: The Individual’s Determination
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16 Understand events
Goal 18 (?)
Performance descriptor(s):
Distinguish between significant details in historical source
Place series of events in chronological order
Explain why historical events have multiple causes

Resources
Novels: John Tremain, The Sign of the Beaver
Text Chapter 6, 7, 8, 9 (10, 11, 12, 3rd Quarter)
Constitution
The Interesting Narrative of the Life of Oloudah Equiano of Gustavo Vassa
Activities
Organize a time-line of important events within these resources.
Analyze which events are significant and why.
Write to communicate what independence means based on these readings and own
experience.
Organization
Students will:
_X_think-pair-share _X_work as a team _X_work individually _X_work as a class
Assessment:
Project paper
Or
Written test
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Unit Plan
Teacher: Bernadine Thomas School: Johnson
Outcomes
Illinois Learning Standard(s) to be developed:
15A Students will understand how changes in technology impact production of goods
and effect society
Performance descriptor(s):
Define productivity
Demonstrate how productivity increases through the use of technology
Analyze the impact of technology on prices, productivity, and society
Theme: Lifestyles, problem solver
Resources
Video: The Industrial Revolution, Young People present story of exciting innovations
that revolutionized American society
Human Heritage: A World History Glencoe
American Journey Glencoe
Museum Of Science and Industry
History Maker
Activities
Construct a timeline of inventions from the period
Chart changes pre/post Industrial Revolution
Graphic Organizer: Develop a chart showing how inventions changed lives.
Prepare a chart of positive and negative impacts of Industrial Revolution
Write about what impact the Industrial Revolution might have had on an
individual at that time
Compare/contrast that time to today
Organization
Students will:
x work as a team
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Assessment:
Project and Oral Presentation by student teams
Written Paper
Visual Representation : Time Line
Charts
CRITERIA FOR THAT WORK:
Demonstrate through presentation an understanding of the period
Organize data of the period through timeline and charts
Use correct writing conventions
Show confidence in oral presentation
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Unit Plan
Teacher: __Juanita Thurman
_______ School: __LPHS
Grade/Subject: ___11-12 African/American History
Theme: Beliefs of individuals and changes in history
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 16 Understand events, trends, individuals and movements shaping the history of
Illinois, the United States and other nations.
Performance descriptor(s):
Compare and contrast the contributions of individuals or political groups who had
a significant impact on the course of local, state, and national history.
Compare/contrast the initial philosophy of a political institution or group with it’s
later and/or contemporary philosophy.
Describe political beliefs of significant individuals and groups during a turning
point in world history.
Resources
Hines and Hines, The African-American Odyssey (text) Chs. 1-3
Encarta Africana
Africana.com
theHistoryMakers.com
Activities
Students will select a choice of outcomes for demonstrating research on African
leaders.
Choice
1. Create a coat of arms representing the knowledge they learned from the leaders.
2. Create news broadcasts about the leader and his country.
3. Create a bipoem.
4. Create visual presentation boards.
5. Create questions to show their expertise pertaining to specific African-American
leaders.
6. Communicate research finding to classmates.
Organization
Students will:
__think-pair-share _x_work as a team _x_work individually __work as a class
Assessment:
Assessments will be based on the guide sheets and checklist given for the outcome
they select. Mastery will be assessed at 80% or higher.
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Unit Plan
Teacher: Angela Turek
School: Collins High School
Grade/Subject: 10th/American literature
Theme: The individual’s determination
Outcomes
Illinois Learning Standard(s) to be developed:
2B Students who meet the standard can read and interpret a variety of literary
works.
Performance descriptor(s):
• Make inferences about character traits and check text for verification.
• Interpret nonfiction text and informational materials.
• Support plausible interpretations with evidence from the text.
Resources
What students will hear/read:
Poems/stories/plays/lectures by the writers they choose. Students will find these online
and in books available in the library and my room.
Biographical information from the history-makers website and other sources, including
books and online biographies.
Activities
How they will process what they hear/read:
Read biographies and make inferences about what decisions individuals made during
their lives in order to become successful.
Read writings from the history-makers and make inferences about the characters and/or
history-makers based on the writings. Students summarize what they have learned so
far.
Students create posters, children’s books, or ABC books telling what they learned.
If time allows during the unit, students present the information and project to their
classmates.
Organization
Students will:
_x_think-pair-share __work as a team _x_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
The students’ projects and demonstrations will be assessed for:
Focus—do they provide plausible answers for the focusing question
Support—are the inferences and summaries supported by the text
Quality of project—do the project and presentation convey important information to the
class, both about the history-maker and about the chosen question
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Unit Plan
Teacher: Deidra A. Turner
Grade/Subject: Eighth Language Arts

School: Bethune

Theme: Leaders, choices, changes
Outcomes
Illinois Learning Standard(s) to be developed:
3A-Students who meet the standard can use correct grammar, spelling, punctuation,
capitalization and structure.
Performance descriptor(s):
Develop compositions that include a variety of sentence structures (i.e., simple,
compound, complex, compound/complex) and sentence types (i.e., interrogative,
exclamatory, imperative, declarative).
Use transitional words and phrases within and between paragraphs.
Proofread for correct English conventions.
Demonstrate appropriate use of the eight parts of speech.
Resources
What students will hear/read:
Text-The Language of Literature –Grade 8
Read numerous biographical works from Noted Black Historians
Listen to excerpts from speeches of Noted Black Historians (e.g., Dr. Martin L.
King, I Have A Dream Speech).
View and listen to videos of Noted Black Historians
Activities
How they will process what they hear/read:
Given a biographical piece on a famous black historian with periods deleted, students
will be able to identify sentences by inserting periods where needed.
Students will write a composition about what they have learned.
Organization
Students will:
_X_think-pair-share X__work as a team X__work individually X__work as a class
Assessment:
ISAT rubric for writing.
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Unit Plan
Teacher: Mr. Vazquez School: Rosario Castellanos Elementary School
Grade/Subject: 6th Social Studies
Theme: Patterns in history
Outcomes
Illinois Learning Standard(s) to be developed:
Goal 18 A Compare characteristics of culture (language, literature, the arts, traditions,
and institutions).
Goal 17 A Locate, describe, and explains places, regions, and features on the earth.
B Analyze and explain characteristics and interactions on the earth’s physical
Systems.
Performance descriptor(s):
•
•

•
•

Mark major ocean currents, wind patterns, landforms, and climate regions on a map.
Demonstrate understanding of the location of various physical and human features in
Illinois, the United States, and the world by sketching a map from memory of different
features
Analyze examples of patterns within literature, art, music, and/or architecture being
transmitted from place to place.
Compare cultural differences/similarities with students from a different part of the United
States.

Resources
The Aztecs, Ancient Egypt (textbook, parts of the HistoryMakers site and other internet
resources, and additional reading resources that relate to maps etc.
Activities
Compare and contrast the architecture of the pyramids (temples) in Mexico,
Guatemala, Peru and Egypt.
Make inferences and support their inferences on why and how the pyramids
(temples) were constructed.
Write a summary of what they have learned so far.
Draw a map that highlights the various country’s oceans, climate, landforms and
regions.
Organization
Students will:
_x_think-pair-share _x_work as a team __work individually _x_work as a class
Assessment:
Support their inferences.
Create and submit a pyramid project.
Submit a summary that explains their experiences creating their own pyramids.
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Unit Plan
Teacher: Antonio Viviano School: Alfred Nobel
Grade/Subject: 8th / Social Science
Theme: Connections
Outcomes
Illinois Learning Standard(s) to be developed:
18A Students can compare characteristics of culture as reflected in language, literature,
the arts, traditions, and institutions
18B Students can understand the roles and interactions of individuals and groups in
society
Performance descriptor(s):
• Use information from text, internet, and movies to form, explain and support
questions about the Harlem Renaissance
• Identify cultural traditions from other countries which have influenced U.S.
culture
• Analyze how various culture groups have impacted the students culture
• Assess the impact of outside influences on a given culture
• Identify how an individual may influence institutional or group behavior
• Summarize how cultural characteristics and influences are manifested in political
and economic systems
Resources
Text Book, Internet (History Makers Site), Movies, Artistic Pieces
Activities
How they will process what they hear/read:
• Read biographies of Harlem Renaissance participants: question, organize,
summarize, present
• Create Harlem Renaissance timeline, including individuals from biographies and
other important economic, political and cultural events of the period
• Compare and Contrast current African American culture to Harlem Renaissance
Organization
Students will:
X think-pair-share X work as a team X work individually __work as a class
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Assessment:
• Students will summarize what they have learned ( complete KWL)
• Students will make inferences as to how the Harlem Renaissance effected U.S.
economy, politics and culture
• Graphic Organizer: list , organize, find relationships
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Unit Plan
Teacher: __Doris Watkins
Grade/Subject: ___7th Social Studies

_______ School: __Burnham

Theme: Inspiration of the past Inventors
Outcomes
Illinois Learning Standard(s) to be developed:
IC students who meet the standard can comprehend a broad range of reading materials
Performance descriptor(s):
Compare story element.
Recognize how illustrations reflect, interpret and enhance the text.
Design research plan and prepare a project
Arrange information in an orderly manner
Resources
Overhead projector, video, internet, books, and magazines (Essence, Jet, Ebony),
Children Press, Modern Curriculum Press, -Beginning Biographies, and Scholastic.com.
Activities
Read about one of the History Maker biography
Write a story retelling what was read
Students will develop a replica of the inventor’s inventions
Students will display a Black History Museum while using their replica
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class
Assessment:
How they will demonstrate how they have developed.
Oral report
Replica
Biographies of the inventors:
Research for the inventors:
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Unit Plan
Teacher: _Bill Wilborn_________ School: _Bethune_____________________
Grade/Subject: __8th Social Studies_______________________________________
Theme: Problem solver
Outcomes
Illinois Learning Standard(s) to be developed:
Students will gain an understanding of geography/journey through the study of Illinois,
United States and world environmental history.
Performance descriptor(s):
Students will learn about geography themes, the land, climate, geography’s impact on
United States history and geography terminology.
Resources
What students will hear/read:
1. American Journey, 1861 to the present
2. Geography Handbook
3. HistoryMakers Profiles- review history makers profiles from a variety of locations
4. History Web Sites- to discuss minority migration throughout America and the
world.
Activities
How they will process what they hear/read:
1. Read and analyze Geography Handbook.
2. Review and study maps of the United States and the world.
3. Study land area and population of each state.
4. Analyze climate regions and natural resources of the United States and specific
states within the United States.
Organization
Students will:
_x_think-pair-share _x_work as a team _x_work individually _x_work as a class

Assessment:
Students will take a variety of quizzes and a unit, multiple-choice test to assess
their knowledge of Geography/Journey
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Unit Plan
Teacher: Charmaine Willis School: Shoop Academy of Math, Science, and Technology
Grade/Subject: Social Science/Language Arts
Theme: World Explorers, Other.
Outcomes
Illinois Learning Standard(s) to be developed:
3B Compose well –organized and coherent writing for specific purposes and audiences.
17A
Students who meet the standard can locate, describe and explain places, regions
and features on Earth.
Performance descriptor(s):
Students will be able to write to communicate about a situation in history.
Resources
What students will hear/read:
Social studies text
Biographies
Newspaper
Activities
How they will process what they hear/read:
Make chart of causes and effects
Describe physical situation and social studies in which the individual lives.
Write about how the person’s situation affected that person’s decisions.
Write about that person’s impact on others.

Organization
Students will:
_X_think-pair-share __work as a team _X_work individually __work as a class
Assessment:
How they will demonstrate how they have developed.
Essay or biography.
Criteria: Focus, support, organization.
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The HistoryMakers Summer Institute
Program Status: July 2003
During July, 2003, 40 teachers from 20 Chicago public schools participated in weeklong workshops on the integration of The HistoryMakers into the core curriculum in
English, language arts, and social studies. The goal of the Institute was to develop
educational leaders: teachers who would connect The HistoryMakers to their curriculum
and through their students other students at their schools. The emphasis of the
Institute was to develop the teachers’ competencies in:
Planning effective instruction in English/language arts and social studies that
emphasizes the analysis—and appreciation—of individuals
Correlating instruction and assessment with Illinois Learning Standards.
Developing students’ competencies in listening, reading, critical thinking, and
writing non-fiction and related fiction
Organizing performance-based instruction and assessment
The Institute developed one main theme that teachers were to incorporate into
instruction:
the determination of individuals who made positive decisions and persisted in
realizing those decisions
The Institute provided models for teaching that linked that theme to the study of history,
poetry, and fiction. There were two separate five-day Institutes scheduled 1:30-4:30 the
week of July 7th and then the week of July 14th.
Twenty schools were identified for the initiative, and they were selected based on
applications by teachers with the full support of the principal. For elementary schools,
teachers represented grades 6-8; for high schools, teachers represented English and
Social Studies departments. For two high schools, Harlan and Morgan Park, there were
three representatives, two from the high school and two from the 7-8th grade unit also
located at the school. So in total there were 21 schools involved, counting these two
high school-junior high school units. The schools are:
• Elementary Schools: Bethune, Black Magnet, Burnham, Castellanos, Byrd,
Harlan 7th-8th Grade Unit, Jenner, Johnson, Morgan Park 7th-8th Grade Unit,
Nobel, Pope, Roque de Dupre, Shoop
• High Schools: Clemente, Collins, Lincoln Park, Manley, Morgan Park, Second
Chance Alternative at Chavez, South Shore

The teachers were identified by principals who committed to support their school’s
involvement through these educators, who would:
• Participate in the Institute
• Develop instructional units to integrate The HistoryMakers into their curriculum
• Organize plans to incorporate the themes developed during the Summer Institute
into instruction each quarter
• Identify two students to participate in the October Day of Education
• Serve as school leaders to expand The HistoryMakers as a school resource
The Institute took place at Clemente High School and included presentations and
activities guided by The HistoryMakers, the Chicago Metro History Education Center,
and the DePaul Center for Urban Education and Assessment. The IBM Learning
Village supported the initiative through setting up a special area on that on-line system
for the teachers’ units. The HistoryMakers’ presentation developed teachers’
understanding and appreciation of oral history. Two highlights of the workshop were the
presentation by a HistoryMaker and the demonstration by Julieanna Richardson of
interviewing to build an oral history. The HistoryMakers will arrange for visiting
Mentor/Models to be linked with each school and will participate in 6 dialogues with
students from the teachers’ classes. Teachers planned ways to organize studentdeveloped local “HistoryMakers” profiles that would be shared by students with peers
during Black History Month.
With one exception, all 40 teachers participated actively in all Institute sessions and
developed instructional units and plans for inclusion of The HistoryMakers in each
quarter’s activities. The one exception was a teacher who was identified as an area
instructional coach after the second day of her Institute participation and had to leave
the Institute to complete professional preparation for the instructional coach position.
Outcomes:
The Institute Sessions were evaluated daily through “learning logs” prepared by
teachers. Responses indicated that the teachers gained significant knowledge about
teaching with focusing questions, themes for teaching literature and history, and
performance-based instruction and assessment linked to the Illinois Learning
Standards. The Institute evaluation also included a review of the units prepared by
teachers, their four-quarter integration plans, and their evaluation of the Institute. A
formal evaluation of those outcomes is in progress. Immediate indications are that the
Institute had substantial impact on the participants as is evident in their evaluation of the
Institute, their learning logs, and in their projects.

Next Steps:
The teachers will meet on August 26th to preview the plans for the school year and
receive resources based on the Institute and including examples of their own work. The
HistoryMakers Mentor/Models will be receiving orientation for their work with schools,
which will be scheduled directly by teachers and facilitated by The HistoryMakers. The
DePaul Center for Urban Education will reinforce the work that has been planned as it
continues to work with 16 of the 20 schools. Four Forums for teachers during the
school year will enable the participants to exchange ideas and support their ongoing
professional development as educational leaders.
Detailed Reports
Appended are documents that clarify the Institute structure and outcomes:
Report Prepared by Center for Urban Education and Assessment
School for New Learning, DePaul University
August 10, 2003

The Visiting HistoryMaker
Standard: 4A Students who meet the standard can listen effectively in formal and
informal situations.
Performance Descriptors:
• Demonstrate understanding of material, concepts, and ideas in formal/informal
presentations.
• Analyze, synthesize, and evaluate information from recorded materials and live
presentations.
• Paraphrase and summarize, with appropriate editorial comments, information from
formal, informal, and media presentations.
• Ask probing, idea-generating questions and make appropriate statements to clarify
and add to meaning.
• Analyze and evaluate verbal and nonverbal cues.
What should teachers do to prepare their students?

What structure would work most effectively for the HistoryMaker’s session with your
students?

What should students do to expand their learning after the session?

My HistoryMaker Mentor/Model Plan
Name: __________________________ School: ____________________________

Preferred Structure
____ one Mentor/Model comes to my class 6 times
____two Mentor/Models come to my class 3 times each
____three Mentor/Models come to my class 2 times each

Preferred Schedule
The Mentor/Model comes to the class:
______ Once a month
______ Twice a month during first semester
______ Once a week for 6 weeks
______ ______________________________________________________

Preferred areas of HistoryMakers:
Note here which fields you prefer for your students to learn about through the
Mentor/Models.

The HistoryMakers Student Session Report
After the HistoryMaker visits your class, complete this survey. Give your survey to your
teacher so that we can collect this important information.
Name of HistoryMaker: __________________________________________
√ What is a theme that the HistoryMaker discussed?

√ How does that theme relate to you and your life?

√ What did you find that you and the HistoryMaker have in common?

√ How did the visit make you feel? Check more than one—check each one that tells
how this visit made you feel.
__interested in history
__determined

__hopeful

__supported

__positive

__optimistic

__glad we had the visit

__wanting to learn more

√ What was the most important idea you learned from the visit?

√ Note any other comments on the back of the page.
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DEAR PRINCIPAL:
On October 23, 2003, two teachers from your school will be participating in The HistoryMakers
Education Institute, Meet the HistoryMakers: A Day of Education. Each teacher has been
invited to bring 2 students. This one-day seminar will be held at the DePaul University
Conference Center, 1 E. Jackson Street, from 8:30 a.m. to 4:00 p.m.
As you know, The HistoryMakers is a national nonprofit whose mission is to create a living
legacy of the contributions of African Americans to American society by recording their life
stories in video format. The goal of The HistoryMakers is to archive 5000 interviews over a 5year period. The Education Institute allows the archival content to be used by teacher and
students in accordance with State Learning Standards in civic curriculum.
We are extending an invitation to you and another member of your school staff to join us on
October 23. The agenda and registration form are attached. Please complete and return the
registration form for each attendee at your earliest convenience, by October 13th via fax to
Servelure McMath at (312) 674-1915. Please note that some sessions will fill up quickly due to
classroom capacities.
Linda Layne will be in touch with you soon. Feel free to speak with her or contact Servelure
McMath at (312) 674-1900 or mailto:sm@thehistorymkers.com should you have any questions.
Thank you for supporting your teachers and students in this endeavor. We hope you will join us
on October 23!

The HistoryMakers Day of Education Insight Organizer
Developed by the DePaul Center for Urban Education and Assessment.
In the center of the web on this page is a theme. As you listen and join dialogues with
History Makers, make notes along the lines of what you discover that relates to this
theme. You may complete the other pages today or at your school.

A determined
individual
can make a
decision that
makes a
difference.

DePaul Center for Urban Education and Assessment ©2003

Developed for The HistoryMakers Institute

Determined to Do:
Report on one person you learn about today.
Individual
Characteristics

Goal or Decision

Obstacles

Actions
Note steps the person took to make the change.

Support: Add persons who supported this progress.

DePaul Center for Urban Education and Assessment ©2003

Developed for The HistoryMakers Institute

Think it through.
What’s a goal you are determined to accomplish?
Write it on the triangle.
Individuals who make progress usually have the support of others.
Who can you count on to help you achieve your goal? Put names of persons who will
support you in the boxes.

ME

MY GOAL

Who will support my progress?

DePaul Center for Urban Education and Assessment ©2003

Developed for The HistoryMakers Institute

Your Theme
Choose a theme that fits you or someone you admire. Write the theme in the circle.
Then put information on the lines that explains how that theme fits that person.

DePaul Center for Urban Education and Assessment ©2003

Developed for The HistoryMakers Institute

HistoryMakers Education Institute: Teacher Participants to call and ask:
Have they identified their students for the Education Day?
Have they contacted their HistoryMaker?
School

Teacher

Black
Magnet
Black
Magnet
Clement
e HS
Collins
HS
Collins
HS
Jenner

Mitzi Slack
Reid
Edward
Carter
Dolly
Irizarry
John
Dudley
Angela
Turek
Eva Bynum

Jenner
Lincoln
Park HS
Lincoln
Park HS
Manley
HS

Kiisha
Bynum
Paulette
Savage
Juanita D.
Thurman
Michelle
Calhoon-

Home
Phone
708-8412303
773-4768201
773-4272050
773-3880820
773-4697365
773-4713854
773-4989858
312-3351037
773-7616881
773-4259616

Manley
HS

Sarah
Lindsey

773-3842237

Morgan
Park HS
Morgan
Park HS
Morgan

Anna
Chambers
Mary
Kennedy
Cathy

773-2647871
773-2382134
773-779-

Students identified?
--yes or no

HistoryMaker contacted?
--yes or no

Extra request:

Ask about status of pretests—
did she give them? Will she
please mail them to me.
Ask about status of pretests—
did she give them? Will she
please mail them to me.

School

Teacher

Park HS
Nobel

Majeske
Charanjeet
Baez

Home
Phone
4009
773-3952668

Nobel

Antonio
Viviano

773-7842937

Pope

Joyce
Adams

773-6511594

Pope

Marie
Robinson

312-7911724

Second
Chance
High
School
at
Chavez
Second
Chance
High
School
at
Chavez
Shoop

Patricia
Brekke

773-7671774

Nancy
Salas

773-2545653

Claudia
Burks
Charmaine
Willis

773-4682321
773-2332645

Shoop

Students identified?
--yes or no

HistoryMaker contacted?
--yes or no

Extra request:
Ask about status of pretests—
did she give them? Will she
please mail them to me.
Ask about status of pretests—
did he give them? Will he
please mail them to me.
Ask about status of pretests—
did she give them? Will she
please mail them to me.
Ask about status of pretests—
did she give them? Will she
please mail them to me.
Ask about status of pretests—
did she give them? Will she
please mail them to me.

Ask about status of pretests—
did she give them? Will she
please mail them to me.

HistoryMakers Education Institute: Teacher Participants to call and ask:
Have they identified their students for the Education Day?
Have they contacted their HistoryMaker?
School

Teacher

Home Phone

Black
Magnet
Black
Magnet
Clement HS
Collins HS
Collins HS

Mitzi Slack Reid

(708) 841-2303

Edward Carter

(773) 476-8201

Dolly Irizarry
John Dudley
Angela Turek

(773) 427-2050
(773) 388-0820
(773) 4697365

Jenner

Eva Bynum

(773) 471-3854

Jenner

Kilsha Bynum

(773) 498-9858

Lincoln Park
HS
Manley HS

Juanita D.
Thurman
Michelle Calhoon

(773) 761-6881

Manley HS

Sarah Lindsey

(773) 384-2237

Morgan Park
HS

Anna Chambers

(773) 264-7871

(773) 425-9616

Students
identified? –
yes or no

HistoryMaker Extra request/notes
contacted? –
yes or no

Not yet
No

Not yet
No

No – next
week
No – next
week

No

In process –
will be
finalized by
Monday

Also to be
done this
week

Will coordinate with Mr. Dudley
(above) and get done Monday

No

Ask about status of pretests—did
she give them? Will she please
mail them to me. Mailed
Ask about status of pretests—did
she give them? Will she please
mail them to me.

Yes

No – will do
tomorrow, two
for jr. high
one for high
school

School

Teacher

Home Phone

Morgan Park
HS
Morgan Park
HS
Nobel

Mary Kennedy

(773) 238-2134

Students
identified? –
yes or no
Working on it

Cathy Majeske

(773)779-4009

Working on it

Charanjeet Baez

(773) 395-2668

Nobel

Antonio Viviano

(773) 784-2937

Yes

Pope

Joyce Adams

(773) 651-1594

Linda will call

Pope

Marie Robinson

(312) 791-1724

Linda will call

Second
chance High
School at
Chavez
Second
Chance High
School at
Chavez
Shoop
Shoop

Patricia Brekke

(773) 767-1774

Nancy Salas

(773) 254-5653

Claudia Burks
Charmaine Willis

(773) 468-2321
(773) 233-2645

Yes

HistoryMaker Extra request/notes
contacted? –
yes or no
See
Chambers
See
Chambers
Ask about status of pretests—did
she give them? Will she please
mail them to me.
Please send
Ask about status of pretests—did
another
she give them? Will she please
copy—lost
mail them to me. Mailed.
Ask about status of pretests—did
she give them? Will she please
mail them to me.
Ask about status of pretests—did
she give them? Will she please
mail them to me.
Ask about status of pretests—did
she give them? Will she please
mail them to me.
Not yet

Ask about status of pretests—did
she give them? Will she please
mail them to me. Year round
school had to do finals first.
No answer (twice). No answering
machine. Will call school on
Thursday.

DePaul University Center for Urban Education and Assessment
School for New Learning
25 East Jackson Boulevard, Room 306
Chicago, Illinois 60604
312/362-5155
FAX: 312/362-6741
bradner@depaul.edu

31 October 2003

To:

Marcia Arrington
Patricia Boughton
Barbara J. Flynn
Harlan High School

From: Barbara Radner

I regret that Harlan was not able to participate in the Day of Education that
HistoryMakers can no longer include your students in their initiative. I’m sorry you were
not able to join that event.
The HistoryMakers organization is reassigning the mentor/models to other schools.
I hope that you will be able to use the project materials we provided with individuals you
identify locally so that you students still will be able to have in-person representatives of
the kinds of persistence and commitment that are so important for them to recognize.
And I know you will continue to develop these vital themes in your ongoing instruction.
Please contact me at 312-362-5155 if you want to discuss how to move ahead
independently with the project. And of course you also can discuss ways to continue
this independent work with Carla Ellis.

C:

Julieanna Richardson, The HistoryMakers
Carla Ellis

http://teacher.depaul.edu

Calls to HistoryMaker Teachers
On Tuesday, November 11th, and Wednesday the 12th (9-11 for the elementary) and Thursday the 13th (for the high
school) the call the HistoryMaker teachers and ask them the following questions. If you do not reach them leave them
voice mail to call Alicia at 773-325-7218. Note their responses for each question.
Teacher
Name

Have
they
contacted
their
mentor/
speakers

Have they
scheduled
their
classroom
sessions

Have they
had their
students
complete
the session
evaluations

Will they
fax to us
a lesson
plan that
includes
the
project

Will they save
student work
that we can pick
up for use as
program
examples

Do they have any questions or
concerns about the program
implementation

HistoryMakers Education Institute: Teacher Participants
CUE Schools
School
Teacher
Bethune
Bethune
Black Magnet
Black Magnet
Byrd
Byrd

Deidra
Turner
Bill Wilborn

8405 S.
Aberdeen
1517 N. Austin

Mitzi Slack
Reid
Edward
Carter
Karl Colbert

219 E. 142nd St.

Clemente HS

Dan
Schiessl
Sharon
Ponder
Dolly Irizarry

Collins HS

John Dudley

Collins HS

Angela
Turek
Eva Bynum

Byrd

Jenner
Jenner
Johnson

Street Address

Kiisha
Bynum
Rhonda
Pretlow

UPDATED: 11/11/2003

3500 W. 82nd
Place
4701 N. Beacon
#206
1423 W.
Argyle#3N
1949 S.
Springfield
5053 W.
Hutchinson
3719 N.
Southport #201
2439 N. Sawyer
#25
8017 S.
Campbell
8017 S.
Campbell
5315 N Clark
#258

City/State/
Zip
Chicago,
IL 60620
Chicago,
IL
60651
Dolton, IL
60419
Chicago,
IL 60652
Chicago,
IL 60640
Chicago,
IL 60640
Chicago,
IL 60623
Chicago,
IL 60641
Chicago,
IL 60613
Chicago,
IL 60647
Chicago,
IL 60652
Chicago,
IL 60652
Chicago,
IL 60640

Home Phone

Email Address

773-783-5232

DTSG1999@yahoo.com

773-237-4189

No email address at this time.

708-841-2303

Msrrab105@yahoo.com

773-476-8201

ecarterrab@yahoo.com

773-907-4921

classicalkcc@aol.com

773-784-0933

schiessl@sbcglobal.net

773-522-5277

Pondersharon@hotmail.com

773-427-2050

dondollyRJ@aol.com

773-388-0820

Jbhdudley74@hotmail.com

773-469-7365

angelaturek@yahoo.com

773-471-3854
773-498-9858

kobynum@yahoo.com

773-771-2011

rpretlow@aol.com
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School

Teacher

Street Address

Johnson

Bernadine
Thomas

6149 S. Vernon

Lincoln Park
HS
Lincoln Park
HS

Paulette
Savage
Juanita D.
Thurman

Manley HS

Michelle
CalhoonSarah
Lindsey
Anna
Chambers
Mary
Kennedy
Cathy
Majeske
Charanjeet
Baez
Antonio
Viviano
Joyce
Adams
Marie
Robinson
Patricia
Brekke

333 E. Ontario
#502B
1613 W.
Greenleaf Unit
C
825 W. Cornelia

Manley HS
Morgan Park
HS
Morgan Park
HS
Morgan Park
HS
Nobel
Nobel
Pope
Pope
Second
Chance High
School at
Chavez

UPDATED: 11/11/2003

1140 N.
Winchester #2R
9117 S.
Wabash
1631 W. 102nd
St.
10619 S.
Longwood
1404 N. Karlov
4960 N. Marine
#614
8506 S.
Ingleside
3445 S. Rhodes
#209
8530 S.
Kilbourne

City/State/
Zip
Chicago,
IL 60637
Chicago,
IL 60611
Chicago,
IL 60626
Chicago,
IL 60657
Chicago,
IL 60622
Chicago,
IL 60619
Chicago,
IL 60643
Chicago,
IL 60643
Chicago,
IL 60651
Chicago,
IL 60640
Chicago,
IL 60619
Chicago,
IL 60619
Chicago,
IL 60652

Home Phone

Email Address

Johnson 773534-1829
Home 773-4933588
312-335-1037

Teada@yahoo.com

773-761-6881

dougmom@hotmail.com

773-425-9616

mscalhoon@yahoo.com

773-384-2237

sarahalindsey@yahoo.com

773-264-7871

Sororamc1@msn.com

773-238-2134

knndymry@aol.com

No email address at this time.

773-779-4009
773-395-2668

Canhelo4@aol.com

773-784-2937

Flyredboy@hotmail.com

773-651-1594

Anitaaadams@yahoo.com

312-791-1724

Marierobinson01@aol.com

773-767-1774

patriciabrekke@Yahoo.com

2

School

Teacher

Street Address

Second
Chance High
School at
Chavez
Shoop

Nancy Salas

Claudia
Burks
Rochelle
Daley
(Replacing
Charmaine
Willis)
Charmaine
Willis:
Providing
support to
Rochelle
Daley

Shoop

Shoop

UPDATED: 11/11/2003

Home Phone

Email Address

3127 S.
Lawndale

City/State/
Zip
Chicago,
IL 60623

773-254-5653

Nasa76@hotmail.com

1004 W.
Vermont

Chicago,
IL 60643

773-468-2321

Cloud1227@yahoo.com

10100 S.
Sangamon

Chicago,
IL 60643

773-233-2645

Cwright122@yahoo.com

3

Independent Schools
School

Teacher

Street Address

City/State/Zip

Home Phone

Burnham

Jackie
Pondexter
Doris
Watkins
Carlos
Vazquez

9335 S. Clyde
Ave.
7732 S. Indiana

Chicago, IL
60617
Chicago, IL
60619
Chicago, IL
60652

773-721-2998

Mary Anne
Dubach

3759 N. Wilton

Chicago, IL
60613

773-248-1373

madubach@hotmail.com

Barry
Rapoport
Saliou
Mbaye

839 N.
Vanderburg
7337 S. Shore
#1103

Gary, IN
46403
Chicago, IL
60649

219-938-5619

Brap838@mac.com

773-620-2377

salioumb@hotmail.com

Burnham
Castellanos
Middle
School
Castellanos
Middle
School
South Shore
High School
South Shore
High School

3741 W. 86th
Street

773-994-4174

camsham@sbcglobal.net

773-610-4061

NO LONGER INCLUDED IN HISTORYMAKERS PROGRAM:
Harlan HS Marcia
9111 S. Damen
Chicago, IL
773-233-2813
Arrington
60620
Harlan HS Barbara J.
4525 W. Lincoln
Richton Park,
708-747-2894
Flynn
Blvd
IL 60471
Harlan HS Patricia
9854 S. Calhoun
Chicago, IL
773-978-5411
Boughton
60617

UPDATED: 11/11/2003

Email Address

Marrin9111@aol.com
bjflynn@ripco.com
pboughton@sbcglobal.net
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DePaul Center for Urban Education and Assessment
HistoryMakers Education Institute Commitments and Status

Updated 11-11-03

Commitment
Identification of Teachers,
Development of Teacher
Leadership Structure

Status
Completed
Some adjustments continuing

Core Curriculum Correlation

Completed Draft for Geography and Culture,
being implemented second quarter to be expanded to
government during January and economics in March

Instructional Scaffolds

Completed

Summer Institute

Completed

Forums

Pending Authorization

Assessment

Instruments developed including pre/post test of teachers
and session reports
Initial evaluation report prepared on teacher outcomes
from Institute
Pending:
 Workshop evaluations
 Collection of lesson plans and activities
 Analysis of in-school work samples
 HistoryMaker session report analysis
 Comprehensive report

Student Evaluation

Pre and post-assessment instrument developed
Session evaluation form prepared
Content analysis on pre-tests completed on preliminary
basis in preparation for pre-post-test outcomes analysis
Pending:
 Report on pre-post assessment outcomes
 Collection, analysis and report on student work

The HistoryMakers Institute Progress Update
Please complete and return this form by January 6th to the Center for Urban Education
and Assessment. FAX NUMBER: 773-325-4321..
For your convenience, we also are sending it as a word document via email.
Name: ____________________________________________
School: ___________________________________________
HistoryMakers In-School Session Status
___I have contacted the HistoryMakers speakers assigned to my classes
___I need you to contact the HistoryMakers speakers to schedule the specific sessions
Preferred Dates: _________________________________________
Preferred Time(s): ________________________________________
___My class has completed ________ (number) of sessions
Student Projects
___I have used the HistoryMakers website to research for the class
___My students have used the HistoryMakers website directly
___I have incorporated the HistoryMakers into my instructional activities in
___reading

____writing

___social studies

___ _____________________

My plans to incorporate The HistoryMakers in Black History Month include:
___presentations by my students to my classes
___presentations by my students to other classes
___participation by my students in school assembly
___ ______________________________________________________________

Please fax to 773-325-4321 by January 6th.

The HistoryMakers
Teacher Workshop

Making More Connections
January 24, 2004

Theme: Determined teachers solve the problem of the crowded curriculum by making
connections between the HistoryMakers, the Core Curriculum, and the Tests.
Agenda
1.

What’s next: Black History Month and Women’s History Month Connections

2.

Tools to Connect ISAT/ITBS and Prairie State/ACT to Learning about African
American History

3.

The HistoryMakers in Your School: What Are Your Experiences, What Are
Your Plans?

4.

Meeting the Challenge
The Missing Persons from American History
The Crowded Curriculum

Teaching Connections

Black History Month
Women’s History Month

Reading
Listening
Critical Thinking
Writing

Developed by the DePaul Center for Urban Education and Assessment

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004

History UNIT PLANNER
Content Standards: ___16 A: analyze historical development of communities
___ 18A Analyze how traditions affect cultures
___16D: understand social history

Focusing Question or Theme: _________________________________________
Construct the focusing question or theme based on the standards—it should be so clear and big that at the end of five weeks when
students complete a project that responds to it they demonstrate that they have met the standards.

Chicago Reading Initiative Correlation: Students will expand Vocabulary (1A), apply reading strategies (1B), and
develop content area reading/writing competencies (5A, B, C)

5A locate, organize, and use information from various sources to answer questions, solve problems, and
communicate ideas.
5B analyze and evaluate information acquired from various sources.
5C apply acquired information, concepts and ideas to communicate in a variety of
formats.

Week

This week’s Topic

This week’s
vocabulary

This week’s Resources

This Week’s Writing

1

2

3

4

Assessment: Students will use information about the topic to explain ideas in…
___charts __diagrams ___illustrations ___maps ___ presentation
___essay ___ report ___ poem ___ glossary ___ booklet
___ display
__ ______________________________________________

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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History Unit Planner: Black History Month
Content Standards: __X_16D: understand social history

Focusing Question or Theme: How have determined individuals made a
difference?
Construct the focusing question or theme based on the standards—it should be so clear and big that at the end of five weeks when
students complete a project that responds to it they demonstrate that they have met the standards.

Chicago Reading Initiative: Students will expand Vocabulary (1A), apply reading strategies (1B), and develop content
area reading/writing competencies (5A, B, C)

Week

This week’s
Topic

This
week’s
vocabulary
cause
change
community
effect
leader

This week’s
Resources

This Week’s Writing

1

A person
who has
helped our
community

Chicago newspaper
articles
Interviews with local
persons

How someone has helped
our community:
write/illustrate that history.

2

A person
who has
helped
Chicago.

city
leader
leadership
obstacles
urban

Write a speech that
person might make.

3

A person
who has
helped the
United
States.

country
improve
nation
progress

Chicago newspaper
articles.
Biography of Chicago
leader
Interviews with local
persons
US history book
Biography

4

How
Chicago’s
history has
been
affected by
HistoryMakers

century
future
important
value

Interviews we have
done

A booklet about
determined individuals

Write a poem about the
way that person helped
the country.

Assessment: Students will use information about the topic to explain ideas in…
___charts __diagrams ___illustrations ___maps ___ presentation
___essay ___ report ___ poem ___ glossary ___ booklet ___ display
___ ______________________________________________

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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History Unit Planner: Women’s History Month
Content Standards: __X_16D: understand social history

Focusing Question or Theme: How have determined women made a difference?
Construct the focusing question or theme based on the standards—it should be so clear and big that at the end of five weeks when
students complete a project that responds to it they demonstrate that they have met the standards.

Chicago Reading Initiative: Students will expand Vocabulary (1A), apply reading
strategies (1B), and develop content area reading/writing competencies (5A, B, C)
Week

This week’s
Topic

1

A woman
who has
helped our
community

2

A woman
who has
helped
Chicago.

This
week’s
vocabulary
cause
change
community
effect
leader

This week’s
Resources

This Week’s Writing

Chicago newspaper
articles

How someone has helped
our community:
write/illustrate that history.

city
leader
leadership
obstacles
urban

Chicago newspaper
Write a speech that
articles.
person might make.
Biography of Chicago
leader

3

A woman
who has
helped the
United
States.

country
improve
nation
progress

4

How
Chicago’s
history has
been
affected by
women

century
future
important
value

Interviews with local
persons

Interviews with local
persons
US history book
Biography

Interviews we have
done

Write a poem about the
way that person helped
the country.

A booklet about
determined women.

Assessment: Students will use information about the topic to explain ideas in…
___charts __diagrams ___illustrations ___maps ___ presentation
___essay ___ report ___ poem ___ glossary ___ booklet ___ display
___ ______________________________________________

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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GROW Plan
Goal

Listen
(4A)
Read
(1A,B,C)

Organize
1B/5A

Write
3B

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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GET IT
Literal questions ask you to find or remember an answer in the information provided.

What?
Define _________________.
List the ________________.

When?
Where?
Who?

GET IT CLEAR
Analytic questions ask you to look closely and think thoroughly--to organize the information
so you see patterns and can explain the situation.

Classify ________.
Compare and contrast ___.
Give an example of _____.
Give the opposite of ____.
Draw a picture to illustrate this page.

In what sequence did ____ happen?
Explain how ______ works.
Make a: time-line, chart, diagram, map,
graph or exhibit to explain ______.
How do the parts relate to each other?

THINK MORE
Inferential questions ask you to make an educated guess—to think about and beyond the
information given.

Predict what will happen when _____.
What is the main idea of ______.
Figure out the meaning of this word
from context.
What might have caused this change?

What is the best title for this ______.
What is the missing part?
What was the author's point of view?
If ____ changed, what would happen?
Which person might have said this?

THINK IT THROUGH
Evaluative questions ask you to make your position clear, to make a thoughtful judgment.

What is the most important fact? Why?
What makes this a good book?
Is this fact or opinion?
What is your evidence?

Which is the best answer? Why?
Give and justify your opinion on ____.
Which part is most important?
Why do you make this choice?

Questions from the Chicago Public School guide to test preparation. Additional questions provided by educators in the Chicago Annenberg Challenge Urban Imagination
Network and West Humboldt Park Learning Community. Organized by the Center for Urban Education, DePaul University.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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What’s Happening? This activity is applicable to any history or story.
4A. I can listen to identify important information;
1B. I can identify important information in a text.

Draw a picture of this situation.

Write about this situation.
• Write as if you were there.

Meet the standard:
Check your work—is it
 complete?
 correct?
 clear?
Exceed the Standard:
Write what you learned by
doing this project.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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History Mapper
1B: I can map a story or history.

Draw three persons who are in it.

Map the place.

Sequence the Events.

Write what those persons might have said about one of those events.

Meet the standard:
Check your work—is it
 complete?
 correct?
 clear?
Exceed the Standard:
Write what you learned by
doing this project.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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George Washington Carver lived from 1864 to 1943.
He spent much of his life helping farmers to use their
land in better ways. His ideas have helped farmers
in many countries around the world.
Carver was in charge of farm research a Tuskegee
institute, a college in Alabama. He taught students
how to farm. He also worked with southern farmers
on their land. In the southern part of the United
States, most farmers had grown cotton for so many
years that the soil had worn out. Carver showed
them how to improve the land.
Carver said the farmers should plant peanuts.
Peanuts would enrich the soil. Farmers asked who
would buy so many peanuts if they planted them.
Carver answered by finding more than 300 new
ways to use peanuts. Farmers could feed the vines
to farm animals. They could use the hulls for
fertilizer. Carver even found a way to make paper
from the peanut shells.
When Carver died, he left his money to help people
to keep working on farm research. Today, people
from many countries come to the George
Washington Carver Foundation at Tuskegee
Institute. There they learn better ways of farming.
Why is this important to the world today?

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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Paragraph Reader/Page Reader
1B. I can evaluate information.
Place this page next to your book.
After you read each paragraph make a note in the right box.
Tell what the main idea of the paragraph is.
George Washington Carver lived from 1864 to
1943. He spent much of his life helping farmers to
use their land in better ways. His ideas have
helped farmers in many countries around the
world.
Carver was in charge of farm research a
Tuskegee institute, a college in Alabama. He
taught students how to farm. He also worked with
southern farmers on their land. In the southern
part of the United States, most farmers had grown
cotton for so many years that the soil had worn
out. Carver showed them how to improve the
land.
Carver said the farmers should plant peanuts.
Peanuts would enrich the soil. Farmers asked
who would buy so many peanuts if they planted
them. Carver answered by finding more than 300
new ways to use peanuts. Farmers could feed the
vines to farm animals. They could use
the hulls for fertilizer. Carver even found a way to
make paper from the peanut shells.
When Carver died, he left his money to help
people to keep working on farm research. Today,
people from many countries come to the George
Washington Carver Foundation at Tuskegee
Institute. There they learn better ways of farming.
Why is this important to the world today?
What is the main idea of the whole page?

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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I can locate important information.
As you collect information about a topic, list your information.
Topic: __________________________________
Important Information
List the “top ten” facts you find about it.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Which is the most important fact you found?

Why do you think it is most important?

Meet the standard:
Check your work—is it
 complete?
 correct?
 clear?
Exceed the Standard:
Write what you learned by
doing this project.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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Write What’s Important
Topic: _____________________________________________
What I Knew


_______________________________________________________________



_______________________________________________________________



_______________________________________________________________

What I Learned


_____________________________________________________________



_____________________________________________________________



_____________________________________________________________



_____________________________________________________________

What I Think
Take what you knew and what you learned and explain this topic in your own words.

Meet the standard:
Check your work—is it
 complete?
 correct?
 clear?
Exceed the Standard:
Write what you learned by
doing this project.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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Compare and Contrast History
I can compare information from a variety of sources. 2(A)

HistoryMaker:______________________
Title: _______________________________________________
Then and There

Here and Now

THINK IT THROUGH

What are important differences?
How are they alike?
Are they more similar or different?
Explain your answers.
What difference did the HistoryMaker make—how has that difference
continued to affect us today?

Meet the standard:
Check your work—is it
 complete?
 correct?
 clear?
Exceed the Standard:
Write what you learned by
doing this project.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
13

Expository Communicator
Use this guide to organize writing or speaking about any topic.

What’s the topic? _________________________________________________
What’s the focus—my idea? Write it in the circle.
What information is important to explain to make that idea clear? Note it on the lines.
Number the lines—in the box at the end--in the order you will say or write this information.

How will I start?

_______________________________________________________________
How will I conclude?

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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Get It Together
Who is my reader?

What is the Main Point I will make?

Supporting Information to include to make that point clear:
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________
___ ___________________________________________________

Get It Across: Organize Your Report
Number the information you will include.
Number it in the order you will include it in your report.
What’s first, second, third….

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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GET IT CLEAR
Analytic questions ask you to Get It Clear—to look closely and think thoroughly--to
organize the information so you see patterns and can explain the situation.

Which is a kind of ________?
How is ___ like ___?
Which is an example of _____?
Which is the opposite of ____?
According to the text, which of
these events caused ________
to happen?
How did the _______ start?

In what sequence did ____happen?
How is ___ different from ___?
Which explains why ____
happens?
How does ____ depend on _____?
Which of these are alike?
What is the last thing that
happened?
How is ____ related to ________?

Analytic Questions
1. Question:

2. Question:

Possible Answers:

Possible Answers:

a.

a.

b.

b.

c.

c.

d.

d.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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THINK MORE
Inferential questions ask you to Think More—to make an educated guess—to think
about and beyond the information given.

Predict what will happen when
Which is the best title for this
_____.
______?
What is the main idea of _____?
What is the missing part?
What is the meaning of this
If ____ changed, what would
word from context?
happen?
What do you think _____
Which person might have said this?
means?
What do you think happened
What might have caused this
before this history started?
change?
What do you think happens next?
Why might this person have
How would the history have
done this?
changed if ____________?

Inferential Questions
1. Question:

2. Question:

Possible Answers:

Possible Answers:

a.

a.

b.

b.

c.

c.

d.

d.

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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What will you take from the workshop?

Idea/Strategy

How I’ll Apply It

More Resources: http://teacher.depaul.edu
Polk Bros. Foundation Teacher Leadership Network
DePaul Center for Urban Education and Assessment ©2004
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QUESTIONS FOR MRS. CHRISTINE KING FARRIS
1.

Do you think there is any one speaker now that can make the same
impact on the world as Dr. King did in his lifetime?

2.

How did the death of your brother change the way you view the
world?

3.

Did you ever consider being a civil rights leader like your brother, or
were you just a very committed follower?

4.

If you could describe your brother in three (3) words, what would they
be and why?

5.

Did your brother show the quality of leadership as a child?

6.

Because of the various things that are happening in the world today
(Iraq, drugs, crime & etc), what do you think Dr. Kings main focus
would be?

7.

If your brother were alive today, how would he react to all of his
accomplishments?

8.

If you could talk to your brother now, what would you tell him?

9.

After Dr. King’s death, have you ever thought of continuing in his
footsteps to bring peace throughout the world?

10.

If you could go back in time, what is one thing you would change
about your childhood and your relationship with Dr. King?

HistoryMakers
Updated: 5/22/2004
Teacher

CUE School

Summer
Workshop

Deidra Turner
Bill Wilborn
Mitzi Slack Reid
Edward Carter
Karl Colbert
Dan Schiessl
Sharon Ponder
Dolly Irizarry
John Dudley
Angela Turek
Eva Bynum
Kiisha Bynum
Rhonda Pretlow
Bernadine
Thomas
Paulette Savage

Bethune
Bethune
Black Magnet
Black Magnet
Byrd
Byrd
Byrd
Clemente HS
Collins HS
Collins HS
Jenner
Jenner
Johnson
Johnson

X
X
X
X
X
X
X
X
X
X
X
X
X
X

Lincoln Park
HS
Lincoln Park
HS
Manley HS
Manley HS
Morgan Park
HS
Morgan Park
HS
Morgan Park
HS
Nobel
Nobel
Second Chance

X

Juanita Thurman
Michelle Calhoon
Sarah Lindsey
Anna Chambers
Mary Kennedy
Cathy Majeske
Charanjeet Baez
Antonio Viviano
Patricia Brekke

X

Winter
Workshop

May
Workshop

Submitted Student
Surveys on
Presentations by
HistoryMakers

Pre-Test
Submitted*

Post-Test
Submitted

X
X

X
X

X

X

X
X

X
X
X
X
X

X
X
X

X
X
X
X

X
X

X

X
X
X

X
X
X
X

X

X

X
X

X
X
X

X
X

X
X
X
X

Submitted
Student
Work or
Lesson
Plans

X
X

X
X
X
X

Teacher

Nancy Salas
Claudia Burks
Raquel Dailey

CUE School

High School at
Chavez
Second Chance
High School at
Chavez
Shoop
Shoop

Summer
Workshop

Winter
Workshop

May
Workshop

Submitted
Student
Work or
Lesson
Plans

Submitted Student
Surveys on
Presentations by
HistoryMakers

X

Pre-Test
Submitted*

Post-Test
Submitted

X

X
X

X
X

Teacher

Independent
Schools

Summer
Workshop

Winter
Workshop

May
Workshop

Jacqueline
Pondexter
Chandra Price
Doris Watkins
Carlos Vazquez

Burnham

X

X

X

Burnham
Burnham
Castellanos
Middle
Castellanos
Middle
South Shore
H.S.
South Shore
H.S.

X
X
X

X
X

X
X

X

X

X

X

Mary Anne
Dubach
Barry Rapoport
Saliou Mbaye

Submitted
Student
Work or
Lesson
Plans

Submitted Student
Surveys on
Presentations by
HistoryMakers

Pre-Test
Submitted*

Post-Test
Submitted

X
X
X

X

* Note: To avoid test bias we did not have all teachers have students complete pre-tests; all teachers have been sent/give post-tests for
completion.

HistoryMakers
Updated: June 2004
Teacher

School

Summer
Workshop

Deidra Turner
Bill Wilborn
Mitzi Slack Reid
Edward Carter
Karl Colbert
Dan Schiessl
Sharon Ponder
Dolly Irizarry
John Dudley
Angela Turek
Eva Bynum
Kiisha Bynum
Rhonda Pretlow
Bernadine
Thomas
Paulette Savage

Bethune
Bethune
Black Magnet
Black Magnet
Byrd
Byrd
Byrd
Clemente HS
Collins HS
Collins HS
Jenner
Jenner
Johnson
Johnson

X
X
X
X
X
X
X
X
X
X
X
X
X
X

Lincoln Park
HS
Lincoln Park
HS
Manley HS
Manley HS
Morgan Park
HS
Morgan Park
HS
Morgan Park
HS
Nobel
Nobel

X

Juanita Thurman
Michelle Calhoon
Sarah Lindsey
Anna Chambers
Mary Kennedy
Cathy Majeske
Charanjeet Baez
Antonio Viviano

X

Winter
Workshop

May
Workshop

Submitted Student
Surveys on
Presentations by
HistoryMakers

Pre-Test
Submitted*

Post-Test
Submitted

X
X

X
X
X

X

X

X
X

X
X
X

X
X

X
X

X
X
X

X
X
X

X
X

X

X
X

X
X
X

X
X
X
X

X

X
X

X
X
X

X
X
X

X
X
X

X

X
X
X

Submitted
Student
Work or
Lesson
Plans

X
X

X

X

X
X
X

Teacher

School

Summer
Workshop

Patricia Brekke

Second Chance
High School at
Chavez
Second Chance
High School at
Chavez
Shoop
Shoop
Burnham

X

X

X

X

Burnham
Burnham
Castellanos
Middle
Castellanos
Middle
South Shore
H.S.
South Shore
H.S.

X
X
X

Nancy Salas
Claudia Burks
Raquel Dailey
Jacqueline
Pondexter
Chandra Price
Doris Watkins
Carlos Vazquez
Mary Anne
Dubach
Barry Rapoport
Saliou Mbaye

X
X
X

Winter
Workshop

May
Workshop

X

X
X
X

X
X

X
X

X

X

Submitted
Student
Work or
Lesson
Plans

Submitted Student
Surveys on
Presentations by
HistoryMakers

Pre-Test
Submitted*

Post-Test
Submitted

X

X
X
X

X

X

X

X

* Note: To avoid test bias we did not have all teachers have students complete pre-tests; all teachers have been sent/give post-tests for
completion.

HistoryMakers Pre-Assessment Directions
To: HistoryMaker Teacher Leaders
From: Barbara Radner
Please give this POST-assessment to your students as soon as possible.
Make sure they know it is not a test and that they will not get a grade on it. Please do
not discuss the questions or their answers until after you have collected the pages.
Remember, it’s an evaluation of the program, not of your students or of your invaluable
work. We will give you the results of the pre- and post-assessments so you and your
students can see their progress.
If you teach more than one class that is involved in the project, you can give the
assessments to more than one class.
To return them to the Center for Urban Education, please put them into the envelope
and in your school office for use to pick up.
Please call us at 773-325-7218 to request the pickup.
Please include this note with them so we can keep track of the forms. If you have a
question about the pre-assessment, please call me at 312-362-5155 or email me at
bradner@depaul.edu.
PLEASE COMPLETE AND RETURN THIS PAGE WITH THE ASSESSMENTS
YOUR NAME: _______________________________________________
YOUR SCHOOL: _____________
DATE ON WHICH THE STUDENTS TOOK THIS ASSESSMENT:
____________________________

THANK YOU VERY MUCH FOR YOUR DEDICATION TO THIS PROGRESS.

HistoryMakers
Participation in May Workshops
Note: This chart indicates the distribution of post-tests to teachers not attending the workshops.
Updated: 5/22/04
Teacher

CUE Schools

Deidra Turner
Bill Wilborn
Mitzi Slack Reid

Bethune
Bethune
Black Magnet

Edward Carter

Black Magnet

Karl Colbert
Dan Schiessl
Sharon Ponder
Dolly Irizarry
John Dudley
Angela Turek
Eva Bynum

Byrd
Byrd
Byrd
Clemente HS
Collins HS
Collins HS
Jenner

Kiisha Bynum

Jenner

Rhonda Pretlow
Bernadine
Thomas
Paulette Savage
Juanita D.
Thurman
Michelle
Calhoon
Sarah Lindsey
Anna Chambers
Mary Kennedy
Cathy Majeske
Charanjeet Baez
Antonio Viviano
Patricia Brekke

Johnson
Johnson

Attended
Workshop

Manley HS
Morgan Park HS
Morgan Park HS
Morgan Park HS
Nobel
Nobel
Second Chance
High School at
Chavez
Nancy Salas
Second Chance
High School at
Chavez
* Mary Kennedy is on medical leave.

Post-Tests
Completed and
Returned

May 19
May 19
Delivered personally
week of 5/17
Delivered personally
week of 5/17
May 19
May 11
May 19
May 11
May 19
May 19
Delivered personally
week of 5/17
Delivered personally
week of 5/17
May 18
May 18

Lincoln Park HS
Lincoln Park HS
Manley HS

Mailed Post-Tests

May 11
May 11

May 18

*

*

May 18
May 18
May 17
*
May 17

May 14
May 14
May 14
May 14

Teacher

CUE Schools

Attended
Workshop

Claudia Burks

Shoop

May 12

Raquel Dailey

Shoop

May 12

Teacher

Independent
Schools

Attended
Workshop

Jacqueline
Pondexter
Chandra Price
Doris Watkins
Carlos Vazquez

Burnham

May 12

Burnham
Burnham
Castellanos
Middle
Castellanos
Middle
South Shore
H.S.
South Shore
H.S.

May 12
May 12

Mary Anne
Dubach
Barry Rapoport
Saliou Mbaye

Mailed Post-Tests

Post-Tests
Completed and
Returned

Mailed Post-Tests

Post-Tests
Completed and
Returned

May 13
Will be mailed week
of 5/24
Will be mailed week
of 5/24

May 12

May 21

May 12
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The following analysis is based on an evaluation of pre- and post-tests of elementary
school students.
Class: E1
Number of students completing pre-test: 26
Number of students completing post-test: 24
A content analysis of the responses on the History Makers pre-test and post-test was
completed.
IDENTIFICATION OF INDIVIDUALS
Summary:
A broader recognition of important African Americans who do not receive frequent
media exposure is indicated by a decrease in the number of celebrities cited on the
post-test, accompanied by an increase in the frequency of historical and political figures
cited. The fact that seven individuals not listed on the pre-test are cited on the post-test
shows an overall increase in recognition of important African Americans, including
historical and contemporary political leaders and activists.
Analysis:
Question: List three important African-Americans.
1. Overall, the responses on both pre and post-test results contained 4 basic
categories of individuals:
 Historical Figures (political leaders, activists)
 Contemporary Figures (political leaders, activists)
 Personal Figures (family, self, teachers)
 Celebrities (musicians, actors, athletes, television personalities)
2. Sixteen different individuals were listed in pre-test.
 8 historical figures
 7 celebrities
 1 personal
Thirteen different individuals were listed in post-test.
 8 historical figures
 1 contemporary figure
 3 celebrities
 1 personal
3. A comparison of post-test and pre-test results indicated that 7 individuals were listed
in post-test results that did not appear in the pre-test responses. The set of new
individuals reflected all four basic categories: historical figures, contemporary
figures, personal figures, and celebrities.

4. Ten individuals were listed is the pre-test, but omitted in the post-test. The set of
individuals omitted in the post-test included historical figures, personal figures, and
celebrities.
5. Five individuals increased in frequency by at least one in the post-test results.
These individuals were all historical figures.
6. One celebrity decreased in frequency in the post-test results.
KIND OF ACTION
Summary:
An increase in the recognition of actions that have a direct positive impact on others is
shown by the fact that post-test results contained twice as many decisions related to
civil rights as the pre-test. An overall increase in the understanding of how actions can
affect others is shown by the fact that only 15% of students taking the pre-test
responded to this question; that percentage doubled to 30% on the post-test.
Analysis:
Question: Choose one of those persons and explain what that person has done that
affected other persons.
1. Responses on both pre and post-test results contained 5 basic categories of
decisions:
 Advocating for civil rights
 Preached non-violence
 Athletic accomplishments
 Entertainment talent like music
 Personal qualities
2. Four different decisions were listed in pre-test:
 2 reflected civil rights,
 1 pertained to non-violence,
 1 described an athletic accomplishment:
Seven decisions were listed in post-test:
 4 related to civil rights,
 1 reflected an athletic accomplishment
 1 reflected musical talent
 1 related to a personal quality.
3. Seven new decisions added in the post-test that did not appear in the pre-test
results. This set of responses included decisions related to civil rights, entertainment
talent, personal qualities, and athletic accomplishments.

2

4. Three decisions that were listed in the pre-test were eliminated in the post-test. The
decisions reflected civil rights, athletic accomplishments, and non-violence.
5. One decision about civil rights decreased in frequency in the post-test results.
6. Three students left the question blank on both the pre-test and post-test.
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The following analysis is based on an evaluation of pre- and post-tests of elementary
school students.
Class: E2
Number of students completing pre-test: 21
Number of students completing post-test: 13
A content analysis of the responses on the History Makers pre-test and post-test was
completed.
IDENTIFICATION OF INDIVIDUALS
Summary:
Post-test responses reflect a shift away from recognition of personal figures to a
broader knowledge of individuals of historical significance and celebrities. This is
indicated by an increase in the number of different celebrities and frequency of historical
figures cited on the post-test, even though only 13 students completed the post-test as
opposed to 21 who completed the pre-test. The fact that the overall number of different
individuals identified on the post-test is only one less than the number identified on the
pre-test (even though 8 fewer students took the post-test), seems to indicate an overall
increase in the recognition of important African Americans.
Analysis:
Question: List three important African-Americans.
1. Overall, the responses on both pre and post-test results contained 4 basic
categories of individuals:
 Historical Figures (political leaders, activists)
 Contemporary Figures (political leaders, activists)
 Personal Figures (family, self, teachers)
 Celebrities (musicians, actors, television personalities)
2. 17 different individuals were listed in pre-test.
 9 were personal figures
 5 were historical figures
 1 was a celebrity
16 different individuals were listed in post-test.
 4 were personal figures
 7 were celebrities figures
 4 were historical figures
3. A comparison of post-test and pre-test results indicated that 11 new individuals were
listed in post-test results that did not appear in the pre-test responses. The set of new
individuals reflected historical, personal, and celebrity figures.

4. 11 individuals were listed in the pre-test, but omitted in the post-test. The set of
individuals omitted in the post-test included historical, personal, and celebrity figures.
5. Two historical figures increased in frequency in the post-test results.
6. 4 individuals (3 personal and one historical) decreased in frequency in the post-test
results.
KIND OF ACTION
Summary:
The fact that 8 fewer students took the post-test than took the pre-test probably
accounts for the overall decrease in the number of decisions cited on the post-test.
Even though the overall number was reduced, the fact that the proportion of decisions
cited for each category remained the same shows the continued importance of
decisions related to helping others and working for civil rights.
Analysis:
Question: Choose one of those persons and explain what that person has done that
affected other persons.
1) Responses on both pre and post-test results contained 4 basic categories of
decisions:
 Advocating for civil rights
 Personal qualities
 Helped people
 Professional Contribution
2) 13 different decisions were listed in pre-test:
 8 decisions were about helping people
 2 were about civil rights
 2 were about personal qualities
 1 was about a professional contribution
7 decisions were listed in post-test:
 4 were about helping people
 2 were about civil rights
 1 was about a professional contribution
3) 4 new decisions added in the post-test that did not appear in the pre-test results.
This set of responses included helping people and professional contributions.
4) 13 decisions that were listed in the pre-test were eliminated in the post-test. This set
of results contained the categories helping people, personal qualities, and civil rights.
5) Three decisions were listed in equal frequency in pre and post-test data.
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The following analysis is based on an evaluation of pre- and post-tests of elementary
school students.
Class: E3
Number of students completing pre-test: 16
Number of students completing post-test: 18
A content analysis of the responses on the History Makers pre-test and post-test was
completed.
IDENTIFICATION OF INDIVIDUALS
Summary:
A comparison of pre- and post-test results shows an increase in students’ recognition of
important African Americans beyond their own family members and widely-recognized
historical figures. This is shown by the fact that 76% of individuals listed on the posttest who were not listed on the pre-test were non-family members, and by the decrease
in the frequency with which commonly-taught and recognized individuals such as
Malcolm X and Martin Luther King, Jr. were cited on the post-test.
Analysis:
Question: List three important African Americans:
1) 22 different types of individuals were listed in the pre-test:
 18 were non-family members
 4 were family members
2) 30 different types of individuals were listed in the post-test results:
 4 were family members
 2 were personal figures such as teachers
 24 were non-family members
3) 21 new individuals were listed in post-test results that did not appear in the pre-test
data. 3 were family; 2 were personal, and 16 were non-family.
4) 14 individuals were listed in the pretest but not listed in the post-test. 2 were family,
including self and the other 12 were non-family.
5) 3 individuals were endorsed more frequently in the post-test. 2 were family and 1
was non-family.
6) 5 individuals decreased in frequency in the post-tests. All 5 were non-family.
7) 1 non-family individual appeared equally in pre and post-test responses.

KIND OF ACTION
Summary:
The actions cited on the post-test indicate a shift from recognition of decisions that
brought about well-known historical events towards a recognition of those actions that
are not as famous but had a direct positive impact on others, particularly within smaller
communities. Additionally, the fact that 88% of students taking the post-test were able
to identify an action that affected others as opposed to 68% who were able to do so on
the pre-test indicates an overall increased understanding of the importance of decisionmaking.
Analysis:
Question: Choose one of those persons and explain what that person has done that
affected other persons.
1) Overall, pre and post-test responses contained the following 6 categories of
decisions:
 non-violence
 civil rights
 professional or academic accomplishment
 talent
 helping people
 conviction
2) 11 different decisions were listed in the pre-test results:
 2 were about helping people
 3 were about civil rights
 2 related to professional contributions
 3 were about conviction
 1 was about talent
16 different decisions were listed in the post-test results:
 5 were about helping people
 2 were about civil rights
 4 related to professional/academic accomplishments
 1 was about conviction
 1 was personal
 1 was about talent
 2 were about nonviolence
3) 12 new decisions appeared in the post-test results. The results were varied and
contained the 4 categories: helping others, talent, professional contribution, and
nonviolence.
4) 7 decisions were listed in the pre-tests, but omitted in the post-tests. These results
included decisions about civil rights, talent, helping people, and conviction.
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5) 4 decisions were listed equally in pre and post-tests. These included civil rights,
conviction, and helping people.
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The following analysis is based on an evaluation of pre- and post-tests of elementary
school students.
Class: E4
Number of students completing pre-test: 32
Number of students completing post-test: 24
A content analysis of the responses on the History Makers pre-test and post-test was
completed.
IDENTIFICATION OF INDIVIDUALS
Summary:
The students changed from focusing on commonly known and taught individuals to
individuals of significance to African American history. Further evidence of the impact of
this project is found in the fact that there was a net increase in the number of historical
figures of authentic meaning to African Americans from the pretest to the post-test, even
though far fewer students completed the post-test (24) than completed the pretest (32).
Analysis:
Question: List three important African-Americans.
1. Overall, the responses on both pre and post-test results contained 4 basic
categories of individuals:
 Historical Figures (political leaders, activists)
 Contemporary Figures (political leaders, activists)
 Personal Figures (family, self, teachers)
 Celebrities (musicians, actors, athletes, television personalities)
2. 19 different individuals were listed in pre-test.
 13 were celebrities
 6 were historical figures
8 different individuals were listed in post-test.
 7 were historical figures
 1 was a celebrity
3. Three new historical figures were listed in the post-test results which did not appear
in the pre-test responses.
4. Twelve individuals that were listed in the pretest were omitted in the post-tests. This
set of responses included celebrities and historical figures.
5. Four historical figures that increased in frequency in the post-test results.
6. One celebrity decreased in frequency in post-test results.

7. Two historical figures appeared equally in pre and post-test data.
KIND OF ACTION
Summary:
There was a shift from the common celebrity basis for a person’s importance to a
specific kind of action that impacted on others. For example, deciding to play music
instead of changing the way whites thought about blacks. That on the pre-test only 12
students responded meant that only 37% of students had the background to respond to
such a question. That the percentage for the post-test is 54% indicates a significant
level of development of understanding of the importance of decision-making.
Analysis:
Question: Choose one of those persons and explain what that person has done that
affected other persons.
1) Responses on both pre and post-test results contained 4 basic categories of
decisions:
 Advocating for civil rights
 Athletic accomplishments
 Entertainment talent like music
 Other talent
2) 12 different decisions were listed in pre-test:
 8 decisions related to civil rights
 2 decisions related to entertainment talent
 2 decisions related to athletic accomplishment
13 decisions were listed in post-test:
 10 decisions related to civil rights
 1 decision related to other talent
 1 decision related to athletic accomplishment
3) 7 new decisions emerged in the post-test results that did not appear in the pre-test
results. The majority of these responses were about civil rights.
4) 6 decisions that were listed in the pre-test were eliminated in the post-test. The
decisions reflected a combination of civil rights decisions and entertainment talent:
5) 1 decision related to civil rights increased in the post-test responses.
6) 2 decisions related to civil rights decreased in frequency in the post-test results.
7) 3 decisions related to civil rights and an athletic accomplishment were endorsed by
the same amount in pre and post-test results.
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The following analysis is based on an evaluation of pre- and post-tests of high school
students.
Class: HS1
Number of students completing pre-test: 16
Number of students completing post-test: 13
A content analysis of the responses on the History Makers pre-test and post-test was
completed.
IDENTIFICATION OF INDIVIDUALS
Summary:
The student responses on the post-test show an increasingly broad recognition of
important African Americans, citing thirteen individuals not previously listed. This is also
supported by the fact that this outnumbers the total number of different individuals cited
on the pre-test, even though fewer students completed the post-test. The students’
increased understanding of important African American individuals is also indicated by
the elimination of the invalid responses on the post-test.
Analysis:
Question: List three important African-Americans.
1. Overall, the responses on both pre and post-test results contained 4 basic
categories of individuals:
 Historical Figures (political leaders, activists)
 Contemporary Figures (political leaders, activists)
 Personal Figures (family, self, teachers)
 Celebrities (musicians, actors, athletes, television personalities)
2. 12 different individuals were listed in pre-test.
 8 were historical figures
 4 were celebrities
21 different individuals were listed in post-test.
 6 were historical figures
 6 were personal figures
 1 was a contemporary figure
 8 were celebrities
3. A comparison of post-test and pre-test results indicated that 15 new individuals were
listed in post-test results that did not appear in the pre-test responses. The set of
new individuals contained all four categories: historical, contemporary, personal, and
celebrities.

1

4. 13 individuals were listed is the pre-test, but omitted in the post-test. The set of
individuals omitted in the post-test included historical figures, celebrities, and several
invalid responses.
5. One celebrity increased in frequency in the post-test results.
6. Three historical figures decreased in frequency in the post-test results.
7. One celebrity and 1 historical figure appeared equally in pre and post-test results.

KIND OF ACTION
Summary:
The actions cited on the post-test show a shift from the recognition of actions that have
resulted in famous historical events towards a recognition of those actions that are not
as well-known but had a direct positive impact on others, as well as a recognition of the
actions of contemporary decision-makers who affect others today. The actions cited
also show a more thorough understanding of how the action has affected others.
Analysis:
Question: Choose one of those persons and explain what that person has done that
affected other persons.
1. Responses on both pre and post-test results contained 8 basic categories of
decisions:
 Advocating for civil rights
 Preached non-violence
 Athletic accomplishments
 Entertainment talent like music
 Personal qualities
 Other talent
 Helps people
 Professional

2

2. Ten different decisions were listed in pre-test:
 7 were about civil rights
 1 was about a personal quality
 1 was about helping people
 1 was about a talent
Ten different decisions were listed in post-test:
 2 were about civil rights
 3 were about personal qualities
 3 were about helping people
 2 were about professional quality
3. Eight new decisions were appeared in the post-test that did not appear in the pretest. The set of responses contained the categories personal qualities, professional
qualities, and helping people.
4. Eight decisions were listed in the pre-test but omitted in post-test. This set of
responses contained the categories civil rights, helping people, talent, and personal
qualities.
5. The decisions “stood up for all to be treated fairly” which concerns civil rights was
equally endorsed in pre and post-test responses.
6. The decision “If she had given up her seat, blacks would still be in the back of the
bus and treated unfairly” concerning civil rights was endorsed less in the post-test.
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Class Number: E1
Number of students completing pre-test: 26
Number of students completing post-test: 24
1. Words that describe you
PRETEST

Bad, 1
beautiful ,2

Careful, 1
Caring,2

Cool, 1
Crazy, 1

POSTTEST

CHANGE: ADDED
OR SELECTED

Alone, 1
Attitude, 1

N
N

Beautiful, 1
Bored, 1
Bound, 1
Calm, 1

R
-1
N
N
N
R

Caring, 2
Cheerful, 1
Comfortable, 1
Considerate, 2

N
N
N

Crazy, 8
Depressed, 2

+7
N

Dumb, 1

N

R

Difficult, 1
Enjoyable person, 1
Excited, 4
Exciting, 1
Fine, 1
Friend, 1
Friendly, 6
Fun, 1
Funny, 2
Good, 4
Good student, 1
Goofy, 1
Graceful, 1
Happy, 9
Hard worker, 2

CHANGE:
REMOVED OR
REDUCED

R
R
-3
R
R
R
-2

Excited, 1

Friendly, 4
Fun, 1
Funny, 1
Generous, 1

-1
N
R
R

Goofy, 1
R
Grumpy, 1
Happy, 6

N
-3
R

Responses to: Words that describe you (continued)
PRETEST

POSTTEST

CHANGE: ADDED
OR SELECTED

Helpful, 3
Honest, 1

Helpful, 5

+2

Hyper, 1
Kind, 4
Loud, 2
Love my teacher, 1
Love work, 1
Lovely, 1
Nice, 8
Outgoing, 2
Play, 1
Playful , 1
Prepared, 2
Proud, 1
Quiet, 2
Ready, 1

R
Hot, 1
Hyper, 2
Joyful, 1
Kind, 3
Loud, 1

N
+1
N

Mad, 1
Nice, 5

N

Rocker, 1
Romantic, 1
Sad, 1
Serious, 1

N
N
N
N

-1
-1
R
R
R
-3
R
R
R
R
R
R
R

Shy, 1

R
Skater boy, 1

Sleepy, 1
Smart, 3
Strong, 1
Study, 1

Tired, 2
Tough, 1

N
R

Smart, 3
R
R
Sweet, 1
Talented, 1
Thoughtful, 1
Tired, 1

N
N
N

Trustworthy, 1

N

-1
R

Truthful, 1

R
Weird, 1

Working, 1

CHANGE:
REMOVED OR
REDUCED

N
R
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2. What do you hope to be doing ten years from today?
PRETEST
Actress, 1
Athlete, 3
Comedian, 1
Cook, 1
Clothing designer, 1
Doctor, 3
Firefighter, 1
Good job/
successful, 2
Have a family
(spouse/ kids), 2
In college, 8
Law school, 1

POSTTEST

CHANGE: ADDED

Actor in movies, 1

N
R
R
R
R

Clothing designer, 1

Singer, 1
Teacher, 1
Working after
school, 1

R
R
-1

Good job/
successful, 1
Have a family
(spouse/ kids), 1
In college, 4
Lawyer, 1
Learning to drive, 1

Mechanic, 1
Medical school, 1
Model, 2
Nurse, 1
Police officer, 2

CHANGE:
REMOVED

-1
-4
R
N
N
R

Medical school, 1
Model, 1
Nurse, 1

-1
R

Pro-skater, 1
Singer, 1
Teacher, 1
Working after
school, 1
Working in the
medical field, 2
Working, 1
No response, 10

N

N
N
N

3. List three important African Americans
PRETEST

POSTTEST

Bill Cosby, 3
Booker T.
Washington, 4
Caver, 1

Bill Cosby, 1
Booker T.
Washington, 1

CHANGE: ADDED

CHANGE:
REMOVED
-2
-3
R

Chuck Baksdale, 1

N

3

Responses to: List three important African Americans (continued)
PRETEST
Frederick Douglas,
1
George
Washington, 1
Harriet Tubman, 2
Irving “Magic”
Johnson, 1
Jackie Robinson, 1
James Brown, 1
Janet Jackson, 1

POSTTEST

CHANGE: ADDED

Ernie Terrell, 3
Frederick Douglas,
1

N
R

Harriet Tubman, 5

Muhammad Ali, 3
My mother, 1
Oprah Winfrey, 2
Queen Latifah, 2
Rosa Parks, 2
Thurgood Marshall,
2
Walter Payton, 1
William Randolph, 1

+3
R

Jackie Robinson, 1
R
R
Jay-Z, 1
Jesse Jackson, 1

Louis Armstrong, 3
Malcolm X, 1
Martin Luther King,
24

CHANGE:
REMOVED

N
N
R

Malcolm X, 8
Martin Luther King,
26
Mr. Fischer, 2
Muhammad Ali, 2

+7
+2

Rebecca Love, 2
R.Kelly, 1
Rosa Parks, 7
Susan Anthony, 1
Thurgood Marshall,
4

N
N
+5
N
+2

N
-1
R
R
R

R
R

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
DECISION
Change racism and
unite blacks and
whites, 3
Defended and
respected blacks, 2
Equal rights, 1

POSTTEST: ONE
DECISION
Change racism and
unite blacks and
whites, 1

CHANGE: ADDED

CHANGE:
REMOVED
-2
R

Equal rights, 5

+4

4

Responses to: Choose one of those persons and explain what that person has done
that affected other persons. (continued)
PRETEST: ONE
DECISION
Freed slaves, 2

Made a speech
about civil rights,
freedom for and
helping African
Americans, 10
Played MLB as the
first black person, 1

POSTTEST: ONE
DECISION

CHANGE: ADDED

He made a liberty
speech, 1
He made a speech
in front of everyone,
1
He made good
music, 1
He was nice, 1
Made a speech
about civil rights,
freedom for and
helping African
Americans, 7

N

CHANGE:
REMOVED
R

N
N
N
-3

R
Skate, 1
To ban segregation
from schools, 1

N
N

Violence does not
solve problems, 1

R
No response, 3

N

5. What idea helps to understand history or biography?
PRETEST: IDEA

POSTTEST: IDEA

CHANGE: ADDED

A program where
they show all
important things
about AfricanAmericans, 1
African-Americans
tried to get their
freedom, 1

CHANGE:
REMOVED
R

R
He tried his best he
could to stop
racism, 2
My teacher helping
me, 1
Reading books, 1

N
N
N

5

Responses to: What idea helps to understand history or biography? (continued)
PRETEST: IDEA

POSTTEST: IDEA

CHANGE: ADDED

To be part of the
USA, 1
To help other
people, 1
To help the
community in every
way, 1

N

Special people
made changes in
life, 1
To help other
people, 3

CHANGE:
REMOVED
R

-2
N

We should be as
strong as them, 1

R
What they did, 1

N

You have to do
what is right for
everyone, 1

R
No response, 13

N
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Class Number: E2
Number of students completing pre-test: 21
Number of students completing post-test: 13
1. Words that describe you
PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Average, 2
Bored, 2

N
N

Angry, 3
Calm, 2
Cheerful, 1
Confused, 1
Dizzy, 1

R
R
R
R
Energetic, 4
Energized, 1

N
N

Excited, 2

R
Feel, 1

N

Fine, 1
Frustrated, 1

R
R
Funny, 1

Glad, 2
Good, 2
Happy, 13
Interjected, 1
Joyful, 3
Kind, 1
Lazy, 1
Learning, 8

Good, 2
Happy, 7
Hot, 3
N
I want to go home, 1 N

-6
R
R

Kind, 1
R
R
N
R
R
Not mad, 1
R
Overworked, 7

Playful, 1
Sad, 2
Sleepy, 1

N
R

Lucky, 2
Mad, 1
Nice, 1
Not mad, 1
Ok, 1

CHANGE:
REMOVED OR
REDUCED
R

N
R
R
R

Responses to: Words that describe you (continued)
PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Smart, 3
Tired, 2

N
N

Unable to work, 1

CHANGE:
REMOVED OR
REDUCED
R

Unhappy, 1

N

Upset, 1

R

2. What do you hope to be doing ten years from today?
PRETEST
Archeologist, 1
Athlete, 6
Cop/LAPD, 1
Football coach, 1
Good job, 1
Housewife, 1
In college/finishing
up college, 5

Model, 1
Nurse, 2
Photographer, 1
Rapper, 1
Singer, 2
Study computers, 1
Studying how to
make video games,
1
Studying, 1
Teacher, 1
Travel around the
world, 1
Veterinarian, 1
Working, 1
Writer/ author, 1

POSTTEST

CHANGE: ADDED

Athlete, 4

CHANGE:
REMOVED
R
-2
R
R

Good job, 1
R
In college/finishing
up college, 6
In Miami with a
house, 1
Making electronics,
1

+1
N
N
R
-1
R

Nurse, 1
Rapper, 1

R
R
R
R
R
R
R
Working, 2
Writer/ author, 1

+1

2

3. List three important African Americans
PRETEST
Dennis Booth, 1
Family (All Added
up), 34
Aunt, 1
Cousins, 1
Father, 9
Grandfather, 1

POSTTEST
Family, 6

CHANGE:
REMOVED
R
-28
R
R
R
R

Grandmother, 1
Great Grandmother,
1
Mother, 16
Sister, 3
Uncle, 2
George Washington
Carver, 1
Malcolm X, 3
Martin Luther King,
5
Michael Jackson, 1
Myra Siles, 1
Rosa Parks, 4
Sara Rein, 1

CHANGE: ADDED

N
R

Mother, 4
Uncle, 1
George Washington
Carver, 7

-12
R
-1
+6
R
-1

Martin Luther King,
4

R
R
Rosa Parks, 6

+2

50 cent, 2
Bill Cosby, 3
Charles R. Drew, 1
Dusty Baker, 1
Harriet Tubman, 2
Jason Kidd, 1
Me, 5
Michael Jordan, 1
Minnie Minoso, 1
Tracy McGrady, 1

N
N
N
N
N
N
N
N
N
N

R

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
DECISION
Always happy, 1

POSTTEST: ONE
DECISION

CHANGE: ADDED

CHANGE:
REMOVED
R
R

3

Responses to: Choose one of those persons and explain what that person has
done that affected other persons. (continued)
PRETEST: ONE
DECISION
Changed his skin
color, 1
Fought racism, 1
Freed many slaves,
1
Gave us many
useful products
today, 1
He made a change
in the world, 1
Inspire me to do my
best, 1
Inspired me to go to
school, 1
Made us have equal
rights, 2
People shouldn’t be
judged by skin
color, 1
Respiratory therapy,
1
She bought my
sister and I donuts,
1
She helped me get
well, 1
She helps in our
community, 2
She said I couldn’t
go outside, 1
Tells me what is
right, 1

POSTTEST: ONE
DECISION

CHANGE: ADDED

CHANGE:
REMOVED

Fought racism, 1
R
R
R
R
R
Made us have equal
rights, 2
R
Respiratory therapy,
1
R
R
R
R
R
Doing well coaching
the Cubs, 1
Made me a smarter
person, 2
My mom helped me,
2
Transmitted blood
transfusions, 1

N
N
N
N

4

5. What idea helps to understand history or biography?
PRETEST: IDEA
Black people, 1
Didn’t believe in
violence between
races, put his life
towards changing it,
and united us, 4
They never give up,
1
They were strong,
courageous, and
kind, 2
What I’ve seen and
heard, and read 3

POSTTEST: IDEA

CHANGE: ADDED

CHANGE:
REMOVED
R
R

R
R
What I’ve seen and
heard, and read 1
Anything is possible
if you put your mind
to it, 5
Changing the world,
1
Making positive and
wise decisions and
investing money, 1

-2
N
N
N

5

Class Number: E3
Number of students completing pre-test: 16
Number of students completing post-test: 18
1. Words that describe you
PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Annoyed, 1
Artistic, 1
Beautiful, 2
Boring, 1
Bossy, 1
Brave, 3
Caring, 1
Confident
Cool, 1

N
N
N
N

Creative, 2

N

Delighted, 1
Determined, 2
Down, 1

N
N
N

Alright, 1

Bossy, 1
Brave, 1
Caring, 2

+2
-1
N
N

Courageous, 1

R

Curious, 1

R

Enthusiastic, 1

R
Excited, 1

Focused, 2
Friendly, 3
Fun, 1
Funny, 1
Goofy, 1
Happy, 2

Friendly, 1
Fun, 2
Funny, 3

N
R
-2
+1
+2
R

Happy, 2
Hard worker, 1
Helpful, 4

N
N

Hot, 1
Hungry, 1
Ill, 1
Intelligent, 5

N
N
N
+4

Interesting, 1

N

Honest, 2

Intelligent, 1
Interested, 1

CHANGE:
REMOVED OR
REDUCED
R

R

R

Responses to: Words that describe you (continued)
PRETEST

Kind, 4
Laughable, 1
Loud, 1
Loving, 3
Nice, 3

POSTTEST

CHANGE:ADDED
OR SELECTED

Joyous, 1
Kind, 3

N

Lazy, 1
Lively, 1

N
N

-1
R
R
-1

Loving, 2
Mean, 1
Nice, 4
Not well, 1

N
+1
N

Outgoing, 1
Overwhelmed, 1
Playful, 1

N
N
N

Ok, 1

R

Proud, 2
Quiet, 3
Ready to work, 2
Respectful, 1
Responsible, 2

R
R
R
Respected, 1
Respectful, 2

N
+1

Sad, 1

N

R

Serious, 1
Shy, 1
Silly, 1
Slow, 1
Smart, 6

CHANGE:
REMOVED OR
REDUCED

R
R
R
Sleepy, 1
Slow, 1
Smart, 7
Speechless, 1
Successful, 1

N

Thrilled, 1

N

+1
N
N

Sweet, 1

R

Tired, 2
Trustworthy, 1

R
R
Unhealthy, 1
Willing, 1
Wise, 2
I don’t know, 1

N
N
N
N

2

2. What do you hope to be doing ten years from today?
PRETEST

POSTTEST

(good) job, 7
Actor, 1
Athlete, 3
Clothes designer, 2
Comedian, 1
Graduate
college/have a
degree, 7
Graduated high
school, 2
Have a car, 1
Have a house, 1
In college, 3
Law school to be a
lawyer, 2
Live independently,
1
Nurse, 2
Own a record
company, 1
Pastry chef, 1
Rapper, 1

(good) job, 2
Athlete, 4

CHANGE: ADDED

+1
R
R
-6

Graduate college/
have a degree, 1
Graduated high
school, 1
Have a car, 1
Have a house, 1
In college, 4

CHANGE:
REMOVED
-5
R

-1

+1
R
R
R
R
R
R

Be successful at
everything, 1
Childcare services,
1
Completed
grammar school, 1
Directing a hit
movie, 1
Doctor, 1
Don’t know yet, 1
Getting married, 1
Helping babies, 1
Own a business, 1
Poet/writer, 1
Psychologist, 1
Restaurant chef, 1
Role model, 1
Singing, 1

N
N
N
N
N
N
N
N
N
N
N
N
N
N

3

Responses to: What do you hope to be doing ten years from today? (continued)
PRETEST

POSTTEST

CHANGE: ADDED

Taking care of a
family, 1

N

CHANGE:
REMOVED

3. List three important African Americans
PRETEST

POSTTEST

CHANGE: ADDED

Family, 2
Brother, 1
Mother, 1

Family, 9

+7

Babe Ruth, 1
Bill Cosby, 1
Colin Powell, 1
Dr. Martin Luther
King, 13
George Washington
Carver, 1
Harriet Tubman, 5
Jesse Jackson, 2
Jesse White, 2
Ken Durkeim, 1
Madame C.J.
Walker, 1
Malcolm X, 4
Maya Angelou, 1
Me, 1
Michael Jordan, 1
Nelson Mandela, 1
Oprah Winfrey, 1
Rosa Parks, 4
Thurgood Marshall,
3
Tiger Woods, 1
Walter Payton, 1

CHANGE:
REMOVED
R

Mother, 6
Aunt, 1
Uncle, 1
Grandmother, 1

+5
N
N
N
R

Bill Cosby, 1
R
-3

Dr. Martin Luther
King, 10

R
Harriet Tubman, 3

Malcolm X, 2
Maya Angelou, 2

-2
R
R
R
R
-2
+1
R
R
R
R
-1
-1

Rosa Parks, 3
Thurgood Marshall,
2

R
R
N
Lorraine Hampton,
1
Barbara Jordan, 1
Bill Chambers, 1
Billie Holiday, 1

N
N
N

4

Responses to: List three important African Americans (continued)
PRETEST

POSTTEST

CHANGE: ADDED

George
Washington, 1
Guest Speakers, 1
Hunter Murdock, 1
Jackie Robinson, 1
John Murdock, 1
John Quincy Jones,
1
Latoria Jackson, 1
Mary LoMax, 1
Mary Murdock, 1
Minnie Minoso, 1
Ms. Sharon Ponder,
1
Nicole Simpson, 1
Pat Hampton, 1
Renee Taylor, 1
Ruben Studdard, 1
Sharon Fox, 1
Thomas Jefferson,
1
Vince Carter, 1

N

CHANGE:
REMOVED

N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N
N

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
DECISION
As a Civil Rights
leader, Demanded
freedom and
changed the world
with his “I have a
Dream” speech, 3
Did lots of things in
Cabrini Green, 1
Entertainer, 1
Fought for what he
believed, 1
Freed Slaves, 1
Helped the
community, 1

POSTTEST: ONE
DECISION

CHANGE: ADDED

CHANGE:
REMOVED
R

R
R
Fought for what he
believed, 1
Freed slaves, 1
Helped the
community, 1

5

Responses to: Choose one of those persons and explain what that person has
done that affected other persons. (continued)
PRETEST: ONE
DECISION
Made it possible for
blacks to go in a
white restaurant, 1
She gave love, 1
Spoke his mind to
everyone, 1

POSTTEST: ONE
DECISION

Wouldn’t give up
her seat to a white
man, to stop
segregation, 1
You can do what
you want to do, 1

Wouldn’t give up
her seat to a white
man, to stop
segregation, 1

CHANGE: ADDED

CHANGE:
REMOVED
R
R
R

R
A police officer who
goes and protects
us, affecting the
lives of others, 1
Became a poet to
share feelings, 1
Believes in others,
and helps them
learn new things, 1
Chubby man with
beautiful voice, 1
Discouraged
fighting and rallied
people together, 1
First in her family to
finish college, 1
Helped me achieve
my goals, 1
Helped the
community at board
meetings, 1
Made important
inventions, 1
Played in the major
leagues, 1
Shares with all that
violence is not the
answer, 1

N

We moved to a new
apartment, 1

N

N
N
N
N
N
N
N
N
N
N

6

5. What idea helps to understand history or biography?
PRETEST: IDEA
Compare to self, 1
Doing great things,
1
Guest speakers, 4
Know what they did,
2
Making good
decisions, 1
Movies, 5
Putting self in their
place, 1
Reading, 5
Research, 1
Stories, 1
Studying, 2
Writing, 1

POSTTEST: IDEA

CHANGE: ADDED

CHANGE:
REMOVED
R
R
R

Know what they did,
2
R
R
Putting self in their
place, 1
Reading, 2

-3
R

Stories, 1
R
R
Background, 3
Can be anything/ do
not give up, 3
Characteristics, 1
Details, 1
Pictures, 1
Their idea, 1
Your ancestors’
history, 1

N
N
N
N
N
N
N

7

Class Number: E4
Number of students completing pre-test: 32
Number of students completing post-test: 24
1. List words that tell about you today:
PRETEST

Athletic, 2
“B” student, 1
Bad,1
Bored,2
Boring,1

POSTTEST

CHANGE: ADDED
OR SELECTED

Afraid,1

N
R
R
R

Bored, 1
Boring, 1
Bothered, 1

N

Boxing, 1
Brave, 2
Capable of doing
anything, 1

R
R
R
Calm, 1

N

Care, 1

R
Caring, 1

N

Cheerful, 2
Cold, 1

R
R
College, 1
Confident, 2

Considerate, 2
Cool, 3
Crazy, 4
Curious, 1
Cute, 1

N
N
R
-2
-3
R
R

Cool, 1
Crazy, 1
Desperate, 1
Disappointed, 1
Don’t give up, 1

Driving, 1
Energetic, 1

CHANGE:
REMOVED OR
REDUCED

N
N
N
R

Energetic, 1
Excited, 1

N

Exciting, 2

R
Extreme, 1
Faithful, 1
Fat, 1
Fearless, 1

N
N
N
N

Responses to: Words that describe you (continued)
PRETEST

Friendly, 8
Fun, 2
Funny, 8

POSTTEST

CHANGE: ADDED
OR SELECTED

Focused, 1
Friendly, 1
Fun, 4
Funny, 3
Future plans, 1
Generous, 1

N
-7
+2
-5
N
N

Good behavior, 1

R
Good looking, 1

Good manners, 2
Good, 3
Happy, 7
Helpful, 2
Humorous, 1
Important, 3
In love, 1
Independent, 1
Intelligent, 4
Kind, 3
Lazy, 2
Long day, 2
Loud, 1
Love, 3
Mad, 1
Mature, 4
Mexican, 1

Good, 2
Grades, 1
Happiness, 1
Happy, 9
Hardworking, 1
Healthy, 1
Helpful, 3
High school, 1
Hope, 1

N
R
-1
N
N
+2
N
N
+1
N
N
R
-2
R
R
-2

Important, 1
Intelligent, 2
Kind, 3

Mature, 1
Mexican, 1
Money, 1
Motivated, 1

R
R
R
R
R
-3
N
N

Music, 1
Nice, 11

R
Nervous, 6
Nice, 2
Normal, 1
Not racists, 1

N

Outgoing, 3

N

-9
N
N

Ok, 1
Party going, 1
Patient, 1

CHANGE:
REMOVED OR
REDUCED

R
R
R

Responses to: Words that describe you (continued)
Responses to: Words that describe you (continued)
PRETEST

POSTTEST

CHANGE: ADDED
OR SELECTED

Prepared, 1
Pretty, 1

N
N

Pay more attention,
1
Proud of who I am,
1
Quiet, 1

R
R
Ready, 1

N

Respectful, 2

R
Responsible, 2
Sadness, 1
Scared, 3

Short, 2
Shy, 3
Sick, 3
Sincere, 1
Skinny, 2
Sleepy, 1
Slow, 1
Smart, 9
Speak my mind, 1
Special, 3

N
N
N
R
-1
R
R
R
R
R
-4
R
R

Shy, 2

Smart, 5
Supportive, 1

N

Taking care, 1

N

Sweet, 1

R

Talented, 1
Tall, 2
Thirteen, 1
Tired, 2

CHANGE:
REMOVED OR
REDUCED
R

R
Talking with my
friends, 1
Tall, 1
Tests, 1

N
-1
N
R

Tired, 2
Trustworthy, 1

N

Understandable, 2

R
Understanding, 2
Violence, 1

N
N

Want a job, 1
Want to do
everything at once,
1

R
R
With humor, 1
Worried, 1

N
N

2. What do you hope to be doing ten years from today?
PRETEST

POSTTEST

Actor, 1
Actress, 1
Architect, 1

Actor, 1
Actress, 1

Athlete, 3
Computer animator,
1
Doctor, 1
Entertain, 1
Fashion designer, 1
Flight attendant, 1
Get a good
education, 1
Get married, 3
Graduate from
college with honors,
1
Graduate from
college, 5
Have a baby/
babies, 2

CHANGE: ADDED

R
Army, 1
Athlete, 6

N
+3
R

Doctor, 1
Enjoying life/ being
happy, 3

N
R

Fashion designer, 1
Finish high school,
2
Flight attendant, 1

N
R

Get married, 1

Graduate from
college, 5
Hairstylist, 1
Have a baby
/babies, 1
Have a beautiful
house, 1

-2
R

N
-1
N

Have a boyfriend, 1

R
Have a car, 2
Have a family, 5
Have a salon, 1

Hip-hop artist, 1
In Africa, 1
In college, 6
In medical school, 2
In Mexico, 2
Job while in college,
1
Lawyer, 2

CHANGE:
REMOVED

N
N
N
R
R
-5
-1
R
R

In college, 1
In medical school, 1

Lawyer, 3

+1

Responses to: What do you hope to be doing ten years from today? (continued)
PRETEST

Live in Chicago, 1
Mechanic, 1
Meet a wonderful
guy, 1
Own company, 1

POSTTEST

CHANGE: ADDED

Live in a college
house, 1

N
R

Mechanic, 1
R
R
Own house, 1

N

Picking my friends
up to go places, 1
Putting systems in
cars, 1

R
R
Rapping, 1

N

Rock Star, 1
Secretary, 1
Singer, 1
Studying Egypt, 1
Teacher, 2
Travel around the
world, 1
Veterinarian, 1
Working (good job),
9

CHANGE:
REMOVED

R
Scientist, 1

N

Singer, 2

+1

Supreme Court
Judge, 1

N

R
R
R
Travel around the
world, 1
Veterinarian, 1
Working (good job),
9
Working in a
psychologist’s
office, 1

N

3. List three important African Americans
PRETEST

POSTTEST

CHANGE: ADDED

Babe Ruth, 2

N

50 Cent, 1
Allen Iverson, 1
Bow wow, 1
Chris Rock, 1
Dr. Martin Luther
King Jr., 22

CHANGE:
REMOVED
R
R
R
R

Dr. Martin Luther
King Jr., 30

+8

Responses to: List three important African Americans (continued)
PRETEST

Frederick Douglas,
1
George Washington
Carver, 1
Halle Berry, 1
Harriet Tubman, 4
Kobe Bryant, 1
Louie Armstrong, 1
Malcolm X, 12
Michael Jackson, 2
Michael Jordan, 13
Muhammad Ali, 1
R. Kelly, 1
Rosa Parks, 2
Snoop Dogg, 2
Tupac Shakur, 2

POSTTEST

CHANGE: ADDED

Elizabeth Freeman,
2

N

CHANGE:
REMOVED
R

George Washington
Carver, 1
R
Harriet Tubman, 20

+16

Kunte Kente, 1
Louie Armstrong, 1
Malcolm X, 19

N

R
+7
R
-7
R
R

Michael Jordan, 6
Rosa Parks, 9

+7
R
R

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
DECISION
Blacks and whites
are created equal,
with the same
rights, 6
Blacks and whites
could be together, 1

He decided to play
music, 1
He fought for
respect of African
Americans and
against racism, 2

POSTTEST: ONE
DECISION
Blacks and whites
are created equal,
with the same
rights, 5
Blacks and whites
could be together, 1
Changed the way
whites thought
about blacks, 1
He decided to
create something
new with peanuts, 1

CHANGE: ADDED

CHANGE:
REMOVED
-1

N
N
R

He fought for
respect of African
Americans and
against racism, 2

Responses to: Choose one of those persons and explain what that person has
done that affected other persons. (continued)
PRETEST: ONE
DECISION
He had a dream,
made a speech that
helped people
understand more,
and to give blacks
more rights and
opportunities, 4
He is the best
player, 1
He left the Chicago
Bulls, 1
He makes
everybody laugh
and is the funniest
African-American
man, 1
Helped free the
black people, 2
She boycotted, 1
She made the
decision by herself
to free slaves with
her underground
tunnel, 3

United blacks and
whites, 1

POSTTEST: ONE
DECISION
He had a dream,
made a speech that
helped people
understand more,
and to give blacks
more rights and
opportunities, 3

CHANGE: ADDED

CHANGE:
REMOVED
-1

R
He made a great
speech, 1
He left the Chicago
Bulls, 1

N

R

R
R
She made the
decision by herself
to free slaves with
her underground
tunnel, 11
Spoke for blacks, 1
Take the bullet on
the ballot, 1
To do a speech that
would free slaves, 1
To have the
freedom to speak
out and let people
know everything
that is important, 1

+8

N
N
N
N

R

5. What idea helps to understand history or biography?
PRETEST: IDEA

POSTTEST: IDEA

CHANGE: ADDED

By seeing people
suffer, 1

N

By her staying in
books to see how
slaves were treated,
1
Describing what we
have read, 2
Everyone has the
same rights and no
one is lower than
anyone else, 1

If you put your mind
to it, believe in
yourself, and work
hard, anything is
possible, 1

R
R

Everyone stands
together and
supports each
other, 2
History books, 1
History is happening
all around us, 1
How they did
everything and how
they solved their
problems, 1
How they support
their own race, 4
Ideas to support, 2
If you put your mind
to it, believe in
yourself, and work
hard, anything is
possible, 3
Internet, 2
Love, 1

N

N
N
N

N
N
+2

N
N

Martin Luther King
Jr.’s “I Have a
Dream” speech, 1

R
Movies, 1
People who make
me understand, 1

Playing a game/
doing something
fun, 2

CHANGE:
REMOVED
R

N
N
R

Responses to: What idea helps to understand history or biography? (continued)

Reading, 3

Put yourself in their
place, 1
Reading, 1
Social studies, 1
Take the more
important stuff, 1

N
-1
N
N

Studying, 1
Tells you what they
did, 2

R
R
The time they lived
at, 1
They care and they
stand up for their
people and nation
and try to make a
difference, 2
They know what
they do and say, 3

N
N

N

They’re sometimes
wrong, but they
mean well, 1
Way they say it and
how they feel, 2
What you decide to
do because
sometimes it is
wrong, 1

R
R
R

No response, 6

N

Class Number: HS1
Number of students completing pre-test: 16
Number of students completing post-test: 13
1. Words that describe you
PRETEST

POSTTEST

Active, 2
Alone, 1

Active, 1
Angry, 1
Anxious, 1

CHANGE:ADDED
OR SELECTED

N
N

Athletic, 1

R
Bored, 3
Businessman, 1

Calm, 1
Caring, 3

Caring, 1
Confidence, 1
Confused, 1

N
N
R
-2
N
N

Cool, 1
Crazy, 3

R
Courageous, 1
Crazy, 2
Creative, 1
Distracted, 2

N
-1
N
N

Dreary, 1
Enjoyable, 1
Excited, 1

R
R
R
Fine, 1
Fragile, 1

Friendly, 1
Frustrated, 1
Funny, 3
Good, 1

N
N
R

Frustrated, 1
Funny, 3
R
Goofy, 3

N

Gray, 1
Handsome, 1

R
R
Happy, 3

Helpful, 1
Helping, 1
Honest, 1

CHANGE:
REMOVED OR
REDUCED
-1
R

N
R
R

Honest,1
Honesty, 1

N

Responses to: Words that describe you (continued)
PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Horrible, 1
Hot, 1

N
N

Hungry, 1

R
Independent, 1

N

Intelligent, 1
Kind, 3
Lazy, 1
Listening, 1

R
R
Know myself, 1
Lazy, 1

N
R

Looking good, 1
Mad, 2
Motivated, 1
Nice, 4

Nice, 2
Not in shape, 1
Old, 1

N
R
R
-2
N
N

Ongoing, 1
Outrage, 1
Polite, 1

R
R
R
Positive, 1
Pretty, 1

N
N

Quiet, 2

R
Respectful, 2

Respective, 1
Responsible, 1
Sad, 1
Short, 1
Sleepy, 1
Smart, 3

N
R
R

Sad, 1
R
Sleepy, 3
Smart, 1
Sore, 1

+2

Thirsty, 1
Tired, 6

N
N

-2
N

Thinking, 1

R

Tiring, 1
Trustworthy, 2

R
R
Truthful, 1
Unenergetic, 1
Unfocused, 1
Unorganized, 1

N
N
N
N

Well dressed, 1

N

Unpredictable, 1
Willing, 1
Working hard, 1

CHANGE:
REMOVED OR
REDUCED

R
R
R
2

2. What do you hope to be doing ten years from today?
PRETEST

POSTTEST

Actor, 2
Athlete, 5
Completed career, 1
Completed college,
3
Doctor, 1
Doing “me”, 1
Engineering, 1
Have family
(spouse/children), 1
In college, 1
Lawyer, 1
Medical school or
graduate school, 2
Nurse, 1
On BET, 1
Own beauty salon/
doing hair, 1
Own business, 2
Rapper, 1
Real Estate, 1
Successful/ fulfilling
goals, 1
Superstar, 1

Actor, 1
Athlete, 1

CHANGE: ADDED

Completed college,
2

CHANGE:
REMOVED
-1
-4
R
-1
R
R
R

Have family
(spouse/children), 3
In college, 3
Lawyer, 1
Medical school or
graduate school, 1

+2
+2
-1
R
R
R

Own business, 1

-1
R
R

Successful/ fulfilling
goals, 1
R
Construction
worker, 1
Fashion designer, 1
Firefighter, 1
Good job, 4
Have an Escalade
truck, 1
Have own
house/apartment, 2
Own a barber shop,
1
Undecided, 1

N
N
N
N
N
N
N
N

3

3. List three important African Americans
PRETEST

Bill Clinton, 1
Bobby, 1
Colin Powell, 1

POSTTEST

CHANGE: ADDED

Anita Baker, 1
Aretha Franklin, 1

N
N
R
R

Colin Powell, 1
Condoleezza Rice,
1
Family (All Added
Together), 8
(My) Family, 1
Grandma, 2
Mother, 4
Parents, 1

N
N
N
N
N
N

Fontaine, 1

R
Frederick Douglas,
1

N

Garret Morgan, 1
Greta Rose, 1
Harriet Tubman, 9
Jackie Robinson, 1
Jay-Z, 1
Jesse Jackson, 2
John Kennedy, 1
Malcolm X, 1
Marilyn, 1
Martin Luther King,
13
Mayor Daley, 1
Michael Jordan, 1
Muhammad Ali, 1
Oprah Winfrey, 1
Rosa Parks, 5

CHANGE:
REMOVED

R
R
Gwendolyn Brooks,
1
Harriet Tubman, 1

N
-8
R
R

Jesse Jackson, 2
R
Lebron James, 1
Magic Johnson, 1
Malcolm X, 1

N
N
R
-4

Martin Luther King,
9

R
Me, 2
Michael Jordan, 1

N
R

Oprah Winfrey, 2
Rosa Parks, 4
Teachers, 1

+1
-1
N

Thurgood Marshall,
1

R
Tony Perkins, 1

N

4

Responses to: List three important African Americans (continued)
PRETEST

POSTTEST

CHANGE: ADDED

Walter Payton, 1

N

Tupac, 1

CHANGE:
REMOVED
R

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
DECISION
“I have a Dream”
speech, 1
Decrease/ eliminate
racism, 2
Fought for freedom
for all, 3
Freed the slaves, 1
Helped Marilyn and
I, 1
If she had given up
her seat, blacks
would still be in the
back of the bus and
treated unfairly, 1
Invented the traffic
light, 1
Speaking from his
heart, 1
Stood up for all to
be treated fairly, 1
Talked about what
was happening in
the world in black
and white
communities, 1
To stand up for
themselves, don’t
ever give up, 4

POSTTEST: ONE
DECISION

CHANGE: ADDED

CHANGE:
REMOVED
R
R
R
R
R

If she had given up
her seat, blacks
would still be in the
back of the bus and
treated unfairly, 3

+2

R
R
Stood up for all to
be treated fairly, 1
R

R
Brings style into
what he wears, 1
Condoleezza Rice
is the President’s
Advisor, 1

N
N

5

Responses to: Choose one of those persons and explain what that person has done
that affected other persons. (continued)
PRETEST: ONE
DECISION

POSTTEST: ONE
DECISION
Donates millions of
dollars to AIDS
programs each
year, 1
Instead of selling
drugs and
influencing my
peers, I went to high
school, 1
My grandmother
helped my mother
out, 1
My mom put her
kids before her own
needs, 1
They teach us so
that we can have an
education and be
somebody, 1
Walter Payton has
set up many
charities around
Chicago to help
Chicago’s kids, 1

CHANGE: ADDED

CHANGE:
REMOVED

N

N

N
N
N

N

5. What idea helps to understand history or biography?
PRETEST: IDEA

POSTTEST: IDEA

Books, 6
Don’t know, 1
Hearing people
around you talk
about it, 2
Making the right
decisions when it
counts, 1
Movies, 1
My grandmother, 1
Pushing through,
not giving up until
you succeed, 1

Books, 2

Making the right
decisions when it
counts, 2

CHANGE: ADDED

CHANGE:
REMOVED
-4
R
R

+1
R
R
R

6

Responses to: What idea helps to understand history or biography? (continued)
PRETEST: IDEA

POSTTEST: IDEA

CHANGE: ADDED

Strong/ smart ideas
(knowledge,
creativity), 1
Support/ Examples,
2
Tailor it to specific
age groups, 2
Teacher, 1
Way he saved us
from rebellious
whites, 1

Strong/ smart ideas
(knowledge,
creativity), 2
Support/ Examples,
1
Tailor it to specific
age groups, 2
Teacher, 1

+1

CHANGE:
REMOVED

-1

R
Articles, 1
Doing historical
things, 2
Don’t let others
influence you, 1
Helping in a time of
need, 1
I do not understand
the question, 2
Listening, 1
Looking, 1
Pictures, 1
Putting yourself in
their place, 1

N
N
N
N
N
N
N
N
N

7

Class Number: HS2
Number of students completing pre-test: 24
Number of students completing post-test: 18
1. Words that describe you
PRETEST
Accomplish most
goals, 1
Ambitious, 1
Anxious, 1
Athletic, 2
Bad, 1
Beautiful, 1
Bitter, 1
Black, 1
Bored, 4
Brave, 2
Bright, 1
Calm, 1
Caring, 2
Chaotic, 1
Cold, 1
Collected, 1
Confused, 1
Confusing, 2
Cool, 1
Creative, 1
Cute, 1
Dangerous, 1
Debate, 1
Do my best, 2

POSTTEST

CHANGE:ADDED
OR SELECTED

CHANGE:
REMOVED OR
REDUCED
R

Ambitious, 1
R
R
R
R
R
R
-2
-1
R
R

Bored, 2
Brave, 1
Caring, 2

R
Cold, 1
R
Confident, 1
Confused, 1

N

Cool, 2

+1

R
R
R
R
R
R
Down, 1

N

Effort, 1
Energetic, 1
Excited, 1

R
R
R
Exciting, 1
Exhausted, 1
Experienced, 1

N
N
N

Responses to: Words that describe you (continued)
PRETEST
Explanatory, 1
Fast, 1
Fight, 1
Friendly, 1
Frustrated, 1
Fun, 2
Generous, 1
Goofy, 1
Happy, 2
Helpful, 1
Honest, 1
Honesty, 1

POSTTEST

Fun, 1
Funny, 2

CHANGE:ADDED
OR SELECTED

N
R
R

Happy, 3
Helpful, 1
Honest, 1

+1

Hurting, 1

N

R

Intelligent, 2
Irresponsible, 1
Kind, 2
Live, 1
Loud, 1
Loved, 1
Loyal, 1
Mad, 1
Never give up, 1
Nice, 2
Nonsense, 1

R
R
Joyful, 1
Kind, 1

N

Loving, 1

N

-1
R
R
R
R

Mad, 1
Mild, 1

N
R
-1
R

Nice, 1
Open, 1

N

Outspoken, 1
Polite, 1
Quiet, 1
Relaxed, 1
Respectful, 1
Responsible, 2
Ruthless, 1
Sad, 1

R
R
Potential, 1
Powerful, 1
Quiet, 1
Racism, 1

N
N
N
R

Respectful, 1
R
R
R
Segregation, 1

Self esteem, 1

CHANGE:
REMOVED OR
REDUCED
R
R
R
R
R
-1

N
R
2

Responses to: Words that describe you (continued)
Responses to: Words that describe you (continued)
PRETEST

POSTTEST

CHANGE: ADDED
OR SELECTED

Sleepy, 1
Slow, 1
Smart, 5
Speaks mind, 1
Strong, 1
Stupid, 1
Test, 1
Tired, 1

Sleepy, 4

+3
R
-2
R
R
R
R

Smart, 3

Tired, 5
Trustful, 1
Understanding, 1
Violence, 1
Wonderful, 1

CHANGE:
REMOVED OR
REDUCED

+4
N
N
N
N

Work hard, 1
Working, 1

R
R

2. What do you hope to be doing ten years from today?
PRETEST

POSTTEST

Actress, 1
Architect, 1
Artist, 1
Athlete, 1
Chicago Police
Department, 1
Clothes/ fashion
designer, 1
Go to the Navy, 1
Graduated college,
3
Graphic artist/
designer, 3
Have a family (kids/
spouse), 2
Have a nice car, 1
Have own house/
apartment, 8
In college, 1
Job (great), 8

Actress, 1

CHANGE: ADDED

CHANGE:
REMOVED
R
R

Athlete, 3
Chicago Police
Department, 1
Clothes/ fashion
designer, 2

+2
+1
R
R
R

Have a family (kids/
spouse), 3
Have own house/
apartment, 1
Job (great), 4

+1
R
-7
R
-4

3

Responses to: What do you hope to be doing ten years from today? (continued)
PRETEST

POSTTEST

Job I love, 1
Mortician, 1
Nurse, 2
Nurse, 1
Own a business, 3
Own a business, 2
Own a day care
center, 1
Stock broker, 1
Trade school (for
FBI/ US Marshall), 1
Undecided, 1
Undecided, 1
Computer
programming and
repair company, 1
Drawing teacher, 1
Drawing, 1
In the medical field,
1
Making video
games, 1
Manage a business,
1
Sports agent, 1
Work in a day care,
1
Working on cases, 1

CHANGE: ADDED

CHANGE:
REMOVED
R
R
-1
-1
R
R
R

N
N
N
N
N
N
N
N
N

3. List three important African Americans
PRETEST

POSTTEST

CHANGE: ADDED

Brother, 1
Colin Powell, 1
David Walker, 1
Fredrick Douglas, 1

N
N
N

CHANGE:
REMOVED

Family
Members(All
Added Together),
6

Fredrick Douglas, 2
Friends, 1
George Washington
Carver, 1

-1
R

4

Responses to: List three important African Americans (continued)
PRETEST

POSTTEST

CHANGE: ADDED

Harold Washington,
1
Harriet Tubman, 1
Ida B. Wells, 1

N

Grandmother, 1
Grandparents, 1
Harriet Tubman, 5
Jackie Martin, 1
Jason Redmond, 1
Jesse Jackson, 2
Johnetta Cox, 1
Malcolm X, 8
Martin Luther King,
22
Maya Angelou, 2
Me, 1
Michael Jordan, 2
Mother, 1
My Family, 2
Nelson Mandela, 1
Oprah Winfrey, 1
Parents, 1
Rosa Parks, 10
Russell Simmons, 1

CHANGE:
REMOVED
R
R
-4

N
R
R

Jesse Jackson, 2
R
-5
-7

Malcolm X, 3
Martin Luther King
Jr. , 15

R
Me, 2
Michael Jordan, 2
Mother, 2

+1
+1
R
R
R
R

Perkins, 7
Rosa Parks, 6

N

Sean Carter, 2

N

-4
R

Sean “Puffy”
Combs, 1
Teachers, 1

R
R
Tupac, 1
W.E.B. Dubois, 1

N
N

4. Choose one of those persons and explain what that person has done that affected
other persons.
PRETEST: ONE
POSTTEST: ONE
DECISION
DECISION
Changes his life and
religion from
another view, 1

CHANGE: ADDED

CHANGE:
REMOVED
R

5

Responses to: Choose one of those persons and explain what that person has done
that affected other persons. (continued)
PRETEST: ONE
DECISION

Freed slaves, 3
Gave his life to take
a stand against
racism and ending
segregation laws,
stood up for and
opened more
opportunities for
blacks (March on
Washington/ Civil
Rights Movement),
6

POSTTEST: ONE
CHANGE: ADDED
DECISION
Expanding outside
N
of just music to a lot
of other industries, 1
Gave his life to take
a stand against
racism and ending
segregation laws,
stood up for and
opened more
opportunities for
blacks (March on
Washington/ Civil
Rights Movement),
5
He has changed his
negative into
positive things, 1

CHANGE:
REMOVED

R
-1

N

He is one of the
people because he
is making
everything
complicated. This
person is making
people mad
because he is
taking libraries away
from us. (Bush), 1
Helped me go
through hard times,
1

R

R
He told the black
slaves to rebel
against their slave
owner, 1
Helped abolish
slavery, 1

N

N

I don’t know, 1

R
I try to help when I
am needed, 1

N

Integrated schools,
1

R
Life in my
community, 1

N

6

Responses to: Choose one of those persons and explain what that person has done
that affected other persons. (continued)
PRETEST: ONE
DECISION
Made a decision to
stay in school when
others didn’t, 1
No response, 1
She showed me
which way to go, 1
Takes care of and
watches over me, 1
Wouldn’t give her
seat up on the bus
to stand up against
racism, 6

POSTTEST: ONE
DECISION

CHANGE: ADDED

Played basketball, 1

N

CHANGE:
REMOVED
R
R
R
R

Wouldn’t give her
seat up on the bus
to stand up against
racism, 5

-1

5. What idea helps to understand history or biography?
PRETEST: IDEA

Books/ stories, 1
Encyclopedia, 1
Learn,2

POSTTEST: IDEA

CHANGE: ADDED

Autobiographies, 1
Background, 1
Books/ stories, 4

N
N
+3

Life has many
N
choices. Make the
right ones and you
could make history,
1
Lifestyles/ traditions/ Lifestyles/ traditions/
passing down, 2
passing down, 1
Listen,1
Message or moral
reader got out of it,
2
Movies, 1
Never giving up, 1
N
Newspaper, 1
Reading more, 1
Reading more, 4
+3
Reasons why,
N
when, how, and
where, 3
Studying history, 1
Talking about it, 2
N

CHANGE:
REMOVED

R
R

-1
R
R
R
R

R

7

Responses to: What idea helps to understand history or biography? (continued)
PRETEST: IDEA

POSTTEST: IDEA

CHANGE: ADDED

Talking to people
who experienced it
and were there, 1

N

The move they
make in history, 1

R
When he freed
slaves and set
blacks free forever,
1

I don’t know, 2
No response, 15

CHANGE:
REMOVED

N

R
R

8

PRE &POSTTEST RESULTS
The data includes results from the following classes: E1-E15
HS1-HS13
1. Words that describe you:
PRETEST

Accomplish most
goals, 1
Active, 4
Adventurous, 3
African American, 2
Aggravated, 1
Aggressive, 2

Alone, 1
Alright, 2
Ambitious, 3
Angry, 4
Annoyed, 1
Anxious, 3
Art, 1
Artist, 1

POSTTEST

CHANGE:ADDED
OR SELECTED

17 year old, 1

N
R

Active, 2
Adventurous, 3
African American, 2
Afraid, 1

-2
N
R
-1

Aggressive, 1
Agitated, 1
Agreeable, 1
Almost intelligent, 1
Alone, 2

N
N
N
+1

Amazing, 1
Ambitious, 7
Angry, 9
Annoyed, 6
Anticipating, 1
Anxious, 8

N
+4
+5
+5
N
+5

R

R
R
Artistic, 3

N

Arty, 1

R
At school, 1

N

Athletic, 12
Attitude, 2
“B” student, 1
Bad, 6
Beautiful, 12
Beauty, 1

CHANGE:
REMOVED OR
REDUCED

R
Attentive, 2
Attitude, 4
Attractive, 1
Average, 3

N
+2
N
N
R
-4

Bad, 2
Basketball, 1
Beautiful, 11

N

Believer, 1

N

-1
R

PRETEST

POSTTEST

Big, 2
Bitter, 1
Black, 4
Blessed, 2

Big, 1

Bored, 14
Boring, 3
Bossy, 2
Boxing, 1
Brave, 12
Bright, 3
Brilliant, 1
Calm, 5
Capable of doing
anything, 1
Care, 2

Careful, 1
Caring, 14

Black, 13
Blessed, 3
Blue, 1
Blunt, 1
Bold, 1
Bored, 13
Boring, 8
Bossy, 2
Bothered, 1
Bound, 1
Brave, 6
Bright, 3
Brilliant, 1
Bubbly, 1
Businessman, 1
Calm, 8

CHANGE:ADDED
OR SELECTED

+9
+1
N
N
N
-1
+5
N
N
R
-6
N
N
+3
R
R

Care about other
people and their
feelings, 1
Careful, 6
Caring, 27
Casual, 1
Cautious, 1

N

Charming, 1
Cheerful, 3

N

Christian, 1
Clean, 4
Clever, 1
Cloudy, 1
Cold, 3

N
N

College, 1
Comedian, 1
Comfortable, 1
Competitive, 5

N
N
N
+3

+5
+13
N
N

Chaotic, 1
Cheerful, 3
Chilly, 1
Clever, 1
Cloudy, 1
Cold, 5
Collected, 1

Competitive, 2

CHANGE:
REMOVED OR
REDUCED
-1
R

R
R

-2
R

PRETEST

Confident, 1
Confused, 3
Confusing, 2
Considerate, 2
Cool, 10
Courageous, 2

POSTTEST

CHANGE:ADDED
OR SELECTED

Complex, 2
Compromising, 1
Conceived, 1
Confidence, 1
Confident, 13
Confined, 1
Confused, 8

N
N
N
N
+12
N
+5

Considerate, 3
Content, 3
Convinced, 1
Cool, 17
Cooperative, 1
Cordial, 1
Courageous, 4
Courteous, 2

+1
N
N
+7
N
N
+2
N

R

Cozy, 1
CPT, 1
Crazy, 13
Creative, 4
Crime, 1
Cunning, 1
Curious, 6
Cute, 3
Dancer, 1

R
R
Cranky, 1
Crazy, 28
Creative, 20

N
+15
+16

Cruel, 3

N

R
Curious, 3
Cute, 7

Depressed, 1
Determined, 3
Devil’s Advocate, 1
Different, 1

R
-3
+4
R

Dancing, 1
Dangerous, 1
Daring, 1
Debate, 1
Decision making
(maker), 1
Dedicated, 1

CHANGE:
REMOVED OR
REDUCED

N
R

Daring, 1
R
Decision making
(maker), 1
Dedicated, 3
Defensive, 1
Delighted, 1
Dependable, 2
Dependent, 2
Depressed, 4
Desperate, 1
Determined, 19

+2
N
N
N
N
+3
N
+16

Different, 3

+2

R

PRETEST

POSTTEST

Difficult, 1
Disappointed, 1

Difficult, 1
Disappointed, 1
Disconnected, 1
Distracted, 2

Divers, 1
Dizzy, 1
Do my best, 3

Dreary, 1

CHANGE:ADDED
OR SELECTED

N
N
R

Dizzy, 1
R
Don’t give up, 2
Down, 2
Dramatic, 1
Dream, 1
Dreary, 1
Driven, 2

N
N
N
N
N

Driving, 1

R
Drowsy, 1

Drug dealer, 1
Dull, 1

N
R

Dull, 2
Dumb, 1

+1
N

Dying soldiers, 1
Eager, 1

R
R
Eager to learn, 1
Easy to get along
with, 1
Educated, 2

N
N
N

Effort, 1

Energetic, 5
Energized, 1
Energy, 1
Enjoyable, 3
Enthusiastic, 1
Excited, 11
Exciting, 4
Exhausted, 1

CHANGE:
REMOVED OR
REDUCED

R
Emotional, 1
Empathetic, 1
Encouraging, 1
Energetic, 20
Energized, 1

N
N
N
+15
R
R

Entertaining, 1
Enthusiastic, 2
Equal, 1
Excellent, 2
Excited, 15
Exciting, 8
Exhausted, 1
Expensive, 1
Experienced, 1

N
+1
N
N
+4
+4

Extreme, 1

N

N
N

Explanatory, 1

R

PRETEST

Fast, 2

Fight, 1
Fine, 4
Flirty, 1
Focused, 5
Fortunate, 1

Friend, 2
Friendly, 27
Frustrated, 5
Fun, 18
Fun-loving, 1
Funny, 31
Gangster, 1
Generous, 2

Glad, 4
Good, 19

POSTTEST

CHANGE:ADDED
OR SELECTED

Faithful, 1
Fashionable, 1
Fast, 2
Fat, 1
Fearless, 1
Feel, 1

N
N
N
N
N
R
-2
R

Fine, 2
Focused, 7
Forgiving, 1
Fortunate, 1
Fragile, 1
Free, 19
French-Black
foreigner, 1
Fresh, 1
Friend, 2
Friendly, 20
Frustrated, 6
Fun, 28

+2

Funny, 87
Future plans, 1
Gamer, 1

+56
N
N

Generous, 9
Genial, 1
Gentle, 1
Girl, 1
Giving, 1
Glad, 2
Goal oriented, 2
God, 1
Good, 22
Good attitude, 1

+7
N
N
N
N

N
N
N
N
-7
+1
+10
R

R

-2
N
N
+3
N

Good behavior, 1
Good dresser,1

R
R
Good friend, 2

N

Good hygiene, 1
Good looking, 3
Good manners, 2

CHANGE:
REMOVED OR
REDUCED

R
Good listener, 1
Good looking, 4

N
+1
R

PRETEST

Good student, 1
Goofy, 6
Gorgeous, 1
Graceful, 1
Gray, 1
Great personality, 1
Great, 2
Gunner, 1
Handsome, 3
Happy, 67
Happy-go-lucky, 1
Hard worker
(working), 7
Help, 2
Helpful, 17
Helping, 1

POSTTEST

CHANGE:ADDED
OR SELECTED

Good person, 2
Good student, 1
Goofy, 27

N

Grades, 1
Grateful, 1

N
N

Hot, 2

Humorous, 1
Hungry, 5
Hyper, 1

-2
R
R
R
R

Great, 3
Growing up, 1
Grumpy, 1

+1
N
N

Handsome, 6
Happiness, 1
Happy, 98

+3
N
+31

Hard, 1
Hard worker
(working), 34
Having fun, 1
Healthy, 2

N
+27

R

R

N
N
R

Helpful, 41

+24
R

High school, 1
Hippy, 1
Honest, 9
Honesty, 1

CHANGE:
REMOVED OR
REDUCED

N
R

Honest, 12
Honesty, 1
Hope, 1
Hopeful, 8
Horrible, 1
Hot, 12
Humble, 1
Humor, 1
Humored, 1
Humorous, 2
Hungry, 5
Hurting, 1
Hyped, 1
Hyper, 8
I always try, 1

+3
N
N
N
+10
N
N
N
+1
N
N
+7
N

PRETEST

Ill, 1
Imaginative, 1
Important, 4
Impress, 1
In love, 1
Independent, 4

Intelligent, 27
Intensity, 1
Interested, 1
Interesting, 2
Interjected, 1

POSTTEST

CHANGE:ADDED
OR SELECTED

I don’t like the
president, 1
I want to go home, 1
Ignorant, 2
Ill, 1
Imaginative, 2
Immature, 1
Impatient, 4
Important, 6

N
N
N
+1
N
N
+2
R
R

In tune, 1
Independent, 6
Indignant, 1
Informative, 1
Inquisitive, 1
Insightful, 1
Intellectual, 2
Intelligent, 88

N
+2
N
N
N
N
N
+61
R

Interested, 2
Interesting, 5

+1
+3
R

Intrigued, 1
Inventor, 1

N
N

Irresponsible, 1
Irritable, 1

Joyful, 7
Joy, 1

Killer, 1
Kind, 26

CHANGE:
REMOVED OR
REDUCED

R
R
Irritated, 1
Joke, 1
Joker, 1
Joyful, 9

N
N
N
+2

Joyous, 2
Jumpy, 1
Keep to myself, 1
Kick, 1

N
N
N
N

Kind, 42
Kind hearted, 3
Know a lot about
African Americans,
1
Know myself, 1

+16
N
N

R

R

N

PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Laid-back, 1
Last minute, 1

N
N

Laughable, 1
Lazy, 5

R
Laugh a lot, 1
Laughing, 1
Lazy, 15
Leader, 1

N
N
+10
N

Learning, 9
Leslie, 1

R
R
Lethargic, 1
Lighthearted, 1
Like going places, 1
Like music, 1

N
N
N
N

Like school, 1

R
Like sports, 2
Likeable, 1

N
N

Little, 1

N

Lively, 2

+1

Lonely, 1
Long, 2

N
N

Looking good, 3
Lost, 2
Loud, 12
Lovable, 2

N
N
+3

Listening, 1
Live, 1
Lively, 1
Lockdown, 1

R
R
R

Long day, 2
Loud, 9
Lovable, 2
Love, 5

R

R
Love math, 1

N

Love my teacher, 1

R
Love myself, 1
Love sports, 1
Love to play
basketball, 1

N
N
N

Love work, 1
Loved, 1
Lovely, 1
Lover of pets, 1

CHANGE:
REMOVED OR
REDUCED

R
Love writing, 1
Love, 1
Loved, 1
Lovely, 1

N
N

Loves to watch
television, 1

N

R

PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Loving, 11
Loyal, 1
Lucky, 2
Mad, 7
Man, 1

Loving, 15
Loyal, 6
Lucky, 3
Mad, 10

+4
+5
+1
+3

Mature, 5
Mexican, 1

Mitzi, 1
Mixed feelings, 1
Money, 1

Motivated, 1
Music, 1
Musical, 1

R
Many goals, 1
Mature, 2
Mean, 5
Mellow, 1
Mexican, 1
Mild, 2
Misunderstanding, 1
Misunderstood, 1

N
-3
N
N
N
N
N
R

Mixed feelings, 1
Money, 1
Mood swing, 1
Moody, 7
More confident in
black history, 1
More, 1
Motivated, 3
Multi-racial, 1
Muscular, 1

N
N
N
N
+2
N
N
R

Musical, 2
Mysterious, 3
Neat, 1

+1
N
N

Needs help, 1
Nervous, 1
Never give up, 1
New, 1
News, 1
Nice, 55

R
Nerve racking, 1
Nervous, 10

N
+9
R
R
R

Nice, 72
Noisy, 4

+17
N

Normal, 2
Not a people
person, 1
Not ashamed, 1
Not bad, 1

N
N

Nonsense, 1

Not fun, 1

CHANGE:
REMOVED OR
REDUCED

R

N
N
R

Responses to: Words that describe you (continued)
PRETEST

Not mad, 1
Not peaceful, 1
Not well, 1

Ok, 5
Old, 1
Ongoing, 1
Open, 2
Open-minded, 1

Outgoing, 6
Outrage, 1
Outspoken, 1

POSTTEST

CHANGE:ADDED
OR SELECTED

Not good, 1
Not happy, 1
Not in shape, 1
Not interested
person, 1
Not lazy, 1
Not mad, 1

N
N
N
N

Not racists, 1
Not really moody, 1
Not well, 2
Obedient, 1
Oblivious, 1
Often too nice, 1
Ok, 4
Old, 1
On time, 1

N
N
+1
N
N
N

N
R

Open, 1
Open-minded, 3
Opinionated, 2
Optimistic, 2
Organized, 3
Outgoing, 26

-1
N
R
-1
+2
N
N
N
+20
R

Outrageous, 1
Outspoken, 2
Overwhelmed, 2
Overworked, 7

N
+1
N
N

Pain, 1
Party going, 1
Pass a drug test, 1
Patient, 1
Pay more attention,
1

CHANGE:
REMOVED OR
REDUCED

R
R
R
Passing, 1
Patient, 2

N
+1
R

Peaceful, 2
Persistent, 2
Person you can
count on, 1
Perturbed at times,
1
Physically strong, 1

N
N
N
N
N

PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Play softball, 1
Playful, 13
Polite, 4
Poor, 1
Popular, 1
Positive, 3

N
+11
+1
N
N
N

Pimp, 3
Play, 1
Playful, 2
Polite, 3

Positive thinker, 1
Powerful, 1
Pregnant, 1
Prejudice, 1
Prepared, 5
Pretty, 4
Proud, 6
Proud that I am
black, 1

Quiet, 11

CHANGE:
REMOVED OR
REDUCED
R
R

R
Potential, 1
Powerful, 2
Precocious, 1
Prepared, 2
Pretend to be a lot
of things, 1
Pretty, 11
Proud, 24

N
+1
N
R
R
-3
N
+7
+18
R

Proud to be myself,
1
Proud to be born, 1
Quick tempered, 1
Quiet, 10
Racism, 1
Rainy, 1
Ready, 2

Ready, 4
Ready to go home, 1
Ready to learn, 1
Ready to learn, 1
Ready to work, 2
Ready to work, 1
Rebel, 1
Rebellious, 1
Refreshed, 1
Regular, 1
Relaxed, 2
Relaxed, 3
Relieved, 1
Religious, 1
Respect, 2
Respected, 1
Respectful, 11
Respectful, 24
Respecting, 1

N
N
N
-1
N
N
-2
R
N
N
R
N
+1
N
N
N
N
+13
N

PRETEST
Respective, 1
Responsible, 6
Restless, 1

Rushy, 1
Ruthless, 1
Sad, 5

POSTTEST

CHANGE:ADDED
OR SELECTED

Responsible, 10
Restless, 2
Right, 1
Risk taking, 1
Rocker, 1
Romantic, 1
Rude, 1

+4
+1
N
N
N
N
N
R
R

Sad, 11
Sadness, 1
Sarcastic, 1
Scared, 4
Scared to face my
problems, 1
Scholarly, 1

+6
N
N
N
N
N

School, 3

R
Secretive, 1
Segregation, 1
Self conscious, 1

N
N
N

Self discipline, 1
Self esteem, 1

Serious, 2
Short, 4
Shy, 6
Sick, 10
Silly, 2
Sincere, 1

Skillful, 1
Skinny, 3
Sleepy, 13

CHANGE:
REMOVED OR
REDUCED
R

R
R
Self motivating, 1
Self worth, 1
Sensible, 1
Sensitive, 2
Serene, 1
Serious, 7
Sharing, 1
Shopping, 1
Short, 2
Shy, 7
Sick, 1
Silly, 18
Sincere, 1
Singer, 1
Skater boy, 1
Skating, 1
Skeptical, 1
Skillful, 1
Skinny, 1
Sleepy, 30

N
N
N
N
N
+5
N
N
-2
+1
-9
+16
N
N
N
N
-2
+17

PRETEST

POSTTEST

Slow, 3

Slow, 1
Slow learner, 1
Sluggish, 1
Smart, 123
Smarter, 1
Smiles, 1

Smart, 66
Sneaky, 1
Sophisticated, 1

CHANGE:ADDED
OR SELECTED
N
N
+57
N
N

R
Sophisticated, 1
Sore, 1
Sorry, 1

N
N

Soul, 1

R
Sour, 1
Spaced out, 1

N
N

Speaks mind, 2
Special, 4
Spoiled, 1
Spontaneous, 1
Sports, 1
Sporty, 2

R
Speak up, 1
Special, 4
Speechless, 1
Spoiled, 1
Spontaneous, 4

N
N
+3
R

Spring, 1

N
N

Strange, 1
Stress, 1
Strong, 6
Stubborn, 1

R
R
Stressed, 3
Strong, 15
Struggle, 1
Stubborn, 1
Student, 1
Studious, 4

N
+9
N
N
N

Study, 1
Stupid, 1
Successful, 1
Sunny, 3
Sunshine, 1

R
Stuffy, 1

N

Successful, 7

+6

R
R
R
Supportive, 1
Surprised, 1

Surprising, 1
Sweet, 8
Taker of chances, 1
Talented, 2

CHANGE:
REMOVED OR
REDUCED
-2

N
N
R
-4
R

Sweet, 4
Taking care, 1
Talented, 12

N
+10

PRETEST

POSTTEST

CHANGE:ADDED
OR SELECTED

Talkative, 2
Talking, 1

Talkative, 11

+9

Talking with my
friends, 1
Tall, 11

N

Tall, 5
Terrorism, 1
Test(s), 2

+6
R
-1

Test(s), 1
Thankful, 6
The man, 1

N
N

Thirsty, 1

N

Thoughtful, 10
Thrilled, 1

N
N

Timid, 1
Tired, 35

N
+12

Thinking, 1

R

Thirteen, 1

R

Thursday, 1
Tired, 23
Tiring, 1
Tough, 1
Trouble, 1
Trustworthy, 4
Truthful, 3
Trying to do good, 1

R
R
R
R
Trustful, 2
Trustworthy, 9
Truthful, 4

N
+5
+1

Ugly, 1

N

Unconverted, 1

N

Understanding, 6
Unenergetic, 1
Unfocused, 1
Unhappy, 2
Unhealthy, 2
Uninterested, 1
Unique, 2
Unorganized, 1
Unperplexed, 1

N
N
N
+1
N
N
N
N
N

R

Unable to work, 1

R

Understandable, 2

Unhappy, 1

R

Unpredictable, 1
Upset, 3

CHANGE:
REMOVED OR
REDUCED
R
R

R
Unusual, 1
Upbeat, 1
Upset, 2
Useful, 1
Vibrant, 1

N
N
-1
N
N

PRETEST

POSTTEST

Violence, 2
Violence, 2
Want a job, 1
Want to do
everything at once, 1
War in Iraq, 1
Warm, 2
Weird, 3
Well behaved, 1
Well dressed, 2
Well known, 1
Well spoken, 1
What I want to be
when I grow up, 1
Whitish, 1
Wild, 1
Willing, 3
Willing, 4
Wise, 1
Wise, 5
Wiser than
yesterday, 1
With friends, 1
With humor, 1
Wonderful, 1
Wonderful, 3
Work hard, 2
Working, 2
Working, 1
Worried, 3
Worth while in the
world, 1
Wrong, 1
Wrong side, 1
Yin and yang, 1
Young, 1
Young lady, 1
Youthful, 1
I don’t know, 2
I don’t know, 1
No response, 2

CHANGE:ADDED
OR SELECTED

CHANGE:
REMOVED OR
REDUCED
R
R
R
R

N
N
N
N
N
R
N
R
+1
+4
N
N
N
+2
R
-1
N
N
R
N
R
N
N
N
-1
R

2. What do you hope to be doing ten years from today?
PRETEST
4 story mansion, 1

Actor/Actress, 9
Agent for the next
Michael Jordan, 1

POSTTEST

CHANGE:
ADDED

8th grade teacher’s
aid, 1
Accountant, 1
Actor/Actress, 16

N

Artist, 2
Athlete, 42

N
+7
R

Air Force, 1
Archeologist, 1
Architect, 3

CHANGE:
REMOVED
R

Architect, 1
Army, 1
Artist, 5
Astronaut, 1
Astronomer, 1
Athlete, 80
Babysitter, 1
Beautician License, 1

N
R
-2
N
+3
N
N
+38
N
N

Biologist, 1
Business Degree, 1
N
Businessman/Woman, Businessman/Woman,
1
2
Car Engineering and
N
designing, 2
Cartoonist, 2
N
Chef, 3
Celebrity, 1
CEO of a Fortune 500 N
Company, 1
Chemist, 1
N
Chicago Police
Chicago Police
Department, 1
Department, 1
Childcare services, 1
N
CIA police officer, 1
N
Climb the corporate
N
ladder, 1
Clothes/ fashion
Clothes/ fashion
designer, 7
designer, 5
Coding video games,
N
1
College graduate, 13
College student, 17

R
-1

R
R

-2

R
R

PRETEST

POSTTEST

Comedian, 2
Completed career, 1

Comedian, 2

CHANGE:
ADDED

R
Completed grammar
school, 1

N

Computer
programming and
repair company, 1

N

Computer animator, 1

R

Computer
technologist/
engineer/
programmer, 5
Construction (and
building all kinds of
crazy stuff), 1
Cook, 1
Cooking in my own
restaurant, 1
Cop/ LAPD, 1

R

R
Construction worker, 1 N
Cook, 3
+2
R
R
Cosmetologist &
hairdresser, 2

N

Creating a video
game, 1
CSI scientist, 1
Dancing abroad, 1
Dancing in the Alvin
Aley Dance Troupe, 2

N

Counting money, 1
CSI scientist, 1

R

N
N

Defense attorney like
Johnny Cochran, 1

R
Dentist, 1
Design my own game
console, 1
Designer, 1

N
N

Detective, 1

Doctor, 19

CHANGE:
REMOVED

Directing a hit movie,
N
1
DJ
Doctor, 39
+20
Doing hair in CA at my N
own shop called A21,
1

R
R

PRETEST

POSTTEST

CHANGE:
ADDED

Doing stage plays
(writing and directing
them)
Drawing, 1
Drawing teacher, 1

N

Engaged, 1
Engineering, 5
Enjoying life/ being
happy, 3
Entertainer/Dancer, 3

N

Entrepreneur in
marketing, 1
Establish my own
video game company,
1
Famous, 2
Famous tap dancer, 1
Fashion designer, 5
FBI secret agent, 2
Financial planner, 1
Firefighter, 1
Flight attendant, 1

N

Doing “me”, 1

N
N

Electronic engineer, 1
Engineering, 1
Entertainer/Dancer, 1
Entrepreneur, 2

Famous, 1
FBI secret agent, 1
Firefighter, 1
Flight attendant, 1
Football coach, 1
Forensic pathologist,
1
Get a good education,
1

R
R
N
+2
R
R

N
+1
N
N
+1
N
R

Forensic pathologist,
1
R
Getting good grades,
1
Getting paid more
than $16 an hour

N

Going to France to
study culinary arts, 1
Going to massage
therapy school, 1
Government worker, 1

N

Go to the Navy, 1

Grad School, 2
Graduated college/
have a degree, 18

CHANGE:
REMOVED
R

R

Graduated college/
have a degree, 8

N
N
R
-10

PRETEST

POSTTEST

CHANGE:
ADDED

Graduating from/
attending the Art
institute, 2
Graduated high
school, 4
Graphic artist/
designer, 1

N

Graduate college with
honors, 1

Graduated high
school, 2
Graphic artist/
designer, 3
Gymnast, 1
Have a boyfriend, 1
Have a computer lab,
1
Have a dog, 1
Have a family (kids/
spouse), 10
Have a masters
degree, 1
Have a nice car/truck,
5

CHANGE:
REMOVED
R

+2
-2
R

Have a beautiful
house, 1
Have a boyfriend, 1

N
R

Have a dog, 1
Have a girlfriend, 1
Have a family (kids/
spouse), 16

N
N
+6
R

Have a nice car/truck,
6
Have a Ph. D in
Pharmacy from Xavier
University in New
Orleans, working at
PharmaAmerica and
be a member of Alpha
Phi Alpha Fraternity,
Inc., 1

+1
N

Have a small
community with a lot
of black people, 1

R
Have an Escalade
truck, 1
Have my license, 1

N
N

Have my own clothing
line, 1

R
Have my own
daycare, 1
Have my own fashion
design store, 1

N
N

PRETEST

Have own house/
apartment, 15

POSTTEST
Have my own law
firm, 1
Have my own medical
center, 1
Have own house/
apartment, 19
Have stocks, 1
Having an accounting
firm, 1

CHANGE:
ADDED
N
N
+4
N
N

Having fun, 1

R
Helping babies, 1
Helping my parents, 1
Helping the
community, 1

Hip-hop artist, 1
Housewife, 1
I might be dead, 1
In Africa, 1
In college/finishing up
college, 24
In Hampton
University, 1

CHANGE:
REMOVED

N
N
N
R
R
R
R

In college/ finishing up
college, 137

+113
R

In medical school, 23

N

In Mexico, 2

R
In Miami with a house, N
1
In the air force, 1
N

Independent

Job (good/ great), 20
Job I love, 1
Job while in college, 1
Law school to be a
lawyer/ lawyer, 21

Licensed
cosmetologist/
beautician, 2

Interior designer, 2
Internship or
residency, 3
Job (great), 19

N
N

Law school to be a
lawyer/ lawyer, 55
Leading my own
architectural firm, 1
Learning, 1
Learning to drive, 1

+34

-1
R
R
N
N
N
R

PRETEST

POSTTEST
Live in a college
house, 1

CHANGE:
ADDED
N

Live in Chicago, 1
Live independently, 1
Living and preaching,
1

R
R
R
Living in Beverly Hills,
1
Living in Florida, 1
Make my own things,
1

N
N
N

Making a lot of
money, 7
Making cartoons, 1

R
R
Making electronics, 1

N

Making justice putting
cops in jail, 1
Making music, 3

R
R
Making video games,
1
Manage a business, 1

Managing my billion
dollar fortune, 1
Marines, 1
Married/family, 14
Masseuse, 1
Mechanic, 3
Medical school or
graduate school, 10
Meet a wonderful guy,
1

Model, 7
Mortician, 1
Movie director, 4
Movie star, 1

No kids, 1

CHANGE:
REMOVED

N
N
R
R

Married/family, 34

+20
R

Mechanic, 3
Medical school or
graduate school, 3

-7
R

Millionaire, 1
Minister or pastor in
my church, 1
Model, 9

N
N

Movie director, 1

+3

Music producer, 1
Musician /rapper, 21
News anchor, 1

N
N
N

+2
R
R

R

PRETEST

POSTTEST

Nurse, 16
OB-GYN, 1
On BET, 1

Nurse, 10

Own a business, 12
Own a day care
center, 2
Own a hospital, 1
Own beauty salon/
barber shop, doing
hair, 2
Own a record
company, 1
Own a vending
machine, 1
Own an engineering
company, 1
Own my own law firm,
2

CHANGE:
ADDED
+6

R
R
Opening my own
clothing line, 1
Own a business, 19
Own a day care
center, 1

N

Own beauty salon/
barber shop, doing
hair, 3

+1

+7
-1
R

R
R
R
R
Owner of Microsoft, 1
Owning an animal
hospital, 1

N
N

Owning a lot of
buildings, 2
Owning a video
gaming company, 1

R
R
Owning a literacy
agency, 1

N

Paralegal secretary
for a law firm, 1

R
Part time job while in
school, 1
Party planner, 1

N
N

Pastry chef, 1

R
Pathologist, 1
Pediatric zoologist, 1

Performing, 1
Pharmacist, 1
Photographer, 2
Picking up my friends
to go places, 1

CHANGE:
REMOVED

Photographer, 1

N
N
R
R
-1
R

PRETEST

POSTTEST
Planning my birthday
party, 1

CHANGE:
ADDED
N

Play college football, 1

R
Poet/writer/journalist,
7

N

Police officer, 4

R
Politician, 1
President of the U.S.,
1
Private investigator, 1
Pro-skater, 1
Producer or director
for performing arts on
television, 1
Psychologist, 1
Publishing first
magazine article, 1

Putting systems in
cars, 1
Rapper, 3
Real estate, 2
Retired, 1
Rock star, 1

N
N
N
N
N
N
N
R

Rapper, 2

-1
R

Restaurant chef, 1
Retired, 1

N

Role model, 1

N

R

Run an Auto Zone, 1

R
Running a huge
enterprise, 1
Sales manager, 1

N
N

Science detective, 1

R
Scientist, 1
Screenplay writer, 1
Secret agent, 1

Secretary, 1
Selling drugs on the
side for extra money,
1
Singer, 8

CHANGE:
REMOVED

N
N
N
R
R

Singer, 4
Skate, 1
Sleeping, 1
Social worker, 1
Special effects
designer for movies, 1

-4
N
N
N
N

PRETEST

POSTTEST
Sports agent, 1
Starring in/filming my
movies, 2

CHANGE:
ADDED
N
N

Still be alive, 1
Stock broker, 1
Study computers, 1
Studying Egypt, 1
Studying how to make
video games/ making
video games, 1
Studying, 1

CHANGE:
REMOVED

R
R
R
R
R
R
Study science,
N
hieroglyphics,
doctorate, and Greek
mythology, 1
Studying computers, 1 N

Successful career, 4
Successful/ fulfilling
goals, 1
Superstar, 2
Teacher, 10
Technician, 1

Trade school (for FBI/
US Marshall), 1
Travel around the
world, 2
Undecided, 1
Veterinarian, 5
Video game designer,
2
Wedding planner, 2

R
Successful/ fulfilling
goals, 2

+1
R

Supreme Court
Judge, 2
Teacher, 17
Technician, 1
To have a successful
job or be starting a
good career, 1
Traveling somewhere
in Asia looking at lost
artifacts from another
civilization, 1

N
+7
N
N

R
Travel around the
world, 1
Undecided, 3
Veterinarian, 2
Veterinary school, 1

-1
+2
-3
N
R
R

PRETEST

POSTTEST

CHANGE:
ADDED

Work in a day care, 2
Work for a big
corporation, 1
Working, 3
Working after school,
1
Work in a day care, 2
Work with computers,
1
Working at a literacy
agency, 1
Working at a
prestigious law firm, 1
Working at a
publishing house, 1
Working at an
architecture firm in
New York, 1
Working at Kerry Van
Ison accounting firm,
1
Working at one of the
top ten hospitals in
Chicago practicing my
profession as an x-ray
tech. I also plan to
have my masters in
radiology.
Working for the city, 1
Working in a
psychologist’s office, 1
Working in a video
game company, 1
Working in the
medical field, 3
Working in the stock
market, 1

N
N

Winning the Nobel
Peace Prize, 1

Working, 15
Working after school,
1

-12
N
N
N
N
N
N
N
N

N
N
N
N
N

Writing, 8
Working on cases, 1
No response, 1
No response, 11
3. List three important African Americans

CHANGE:
REMOVED
R

R
N
+10

PRETEST

POSTTEST

CHANGE: ADDED

Family, 54
Aunt, 1
Brother, 2
Cousins, 1
Father, 12
Grandfather, 2
Grandmother, 1
Grandparents, 1

Family, 96
Aunt, 2
Brother, 1

+42
+1

Great
grandmother, 1

Mother, 20
My family, 3
Nephew, 1
Parents, 2
Sister, 4
Uncle, 3
50 cent, 1
Al Sharpton, 1
Allen Iverson, 2

Father, 5
Grandfather, 3
Grandmother, 12
Grandparents, 2
Great grandfather, 2
Great grandmother,
3
Great-great
grandmother, 1
Great Uncle, 1
Mother, 42
My family, 7

-1
R
-7
+1
+11
+1
N
+2

R

N
N
+22
+4
R

Parents, 6
Sister, 3
Uncle, 2
50 cent, 1
Aaliyah, 1
Al Sharpton, 3
Alderman Beale, 1
Allen Iverson, 1
Alvin Ailey, 2
Andrea Dixon, 1
Angela Jordan, 1
Anita Baker, 1
Anna Chambers, 1
Apostle Dozier, 1
Apostle H. Daniel
Wilson, 1
Aretha Franklin, 2
Arthur Ashe, 1
Attorney Chester L.
Blair, 1

+4
-1
-1
N
+2
N
-1
N
N
N
N
N
N
N
N
N
N

Ashley Henderson,
1
Babe Ruth, 1
Baby, 1

CHANGE:
REMOVED

R
B.B. King, 1
Babe Ruth, 2

N
+1

Barraco Obama, 3
N
Benjamin Banneker, Benjamin Banneker, +2

R

PRETEST

POSTTEST

1

3
Benjamin Franklin,
1
Bernie Mac, 1
Bessie Coleman, 6
Beyonce Knowles, 2

Bill Clinton, 1
Bill Cosby, 6
Bill Wilborn, 4

CHANGE: ADDED
N
N
N
N

R
Bill Cosby, 13

+7

Bishop J.D. Jakes,
1

N

R

Bobby, 1
Bobby Seal, 1
Booker T.
Washington, 8
Bow wow, 1
Brandy Norwood, 1

R
R
Bob Love, 1
Bob Marley, 1
Booker T.
Washington, 5
Bow wow, 1

N
N
-3
R

Brown, 1
Buffalo Soldiers, 1
Canary Collier, 1
Carol Mosley Braun,
2

N
N
N
N

Carter G. Woodson,
1

R
Carver, 1

N

Caver, 1
Charles R. Drew, 1
Chris Rock, 1
Christin Lemon, 1

Colin Powell, 5

CHANGE:
REMOVED

R
Cedric “The
N
Entertainer” Kyles, 1
Charles R. Drew, 3
+2
Chris Rock, 1
R
Christina Farris
King, 2
Chuck Baksdale, 1
Clarence Thomas, 1
Colin Powell, 19
Condoleezza Rice,
7
Coretta Scott King,
7
Crispus Attucks, 1
Curtis Blow, 1

N
N
N
+14
N
N
N
N

PRETEST

POSTTEST

CHANGE: ADDED

Dave Chappell, 4
David Walker, 1

N
N

Daniel M. Williams,
1
Denise Lemon, 1
Dennis Booth, 1

R
R
Denzel Washington,
2
Diann Burns, 1

N
N

Dion Lemon, 1

Dr. Carter Goodwin,
1
Dr. Daniel Hale
Williams, 1
Dr. Martin Luther
King, 225

CHANGE:
REMOVED
R

R
Don Cornelius, 1
Donna J. Anthony, 1
Donovan McNabb,
1
Dorian Elam, 1
Dorothy Dandridge,
1
Dorothy Height, 2

N
N
N

Dr. Benjamin
Carson, 2

N

N
N
N

R
Dr. Daniel Hale
Williams, 3
Dr. Mae Jamison, 3
Dr. Martin Luther
King, 358
Dr. Ralph Bunche, 1
Dusty Baker, 1
Eli Whitney, 1
Elijah Muhammad,
1
Elizabeth Freeman,
2
Ella Fitzgerald, 1
Emmett Till, 2
Ernie Terrell, 3
Ervin “Magic”
Johnson, 1
Everyone who is
African American, 1
Farrakhan, 1
Ferris King, 1

+2
N
+133
N
N
N
N
N
N
N
N
N
N
N
N

PRETEST

Fontaine, 1
Frederick Douglas,
9
Friends, 1
Garret Morgan, 2
George
Washington, 4
George Washington
Carver, 4

POSTTEST

CHANGE: ADDED

Florence Griffin
Joyner, 2

N

Frederick Douglas,
18

+9

R
R
Garret Morgan, 2
George Bush, 1
George Carver, 1
George
Washington, 1
George Washington
Carver, 10
Ghandi, 1
Gloria Owens
Hemphill, 1
Gregory Hines, 1

N
N
-3
+6
N
N
N

Greta Rose, 1
Halle Berry, 1
Harriet Tubman, 73

Irving “Magic”
Johnson, 1
Jackie Martin, 1
Jackie Robertson, 1
Jackie Robinson, 7
James Brown, 2

R
Gwendolyn Brooks,
4
Halle Berry, 3
Harold Washington,
35
Harriet Tubman, 94
Harry Porterfield, 3
Honorable Blanche
Manning, 1
Ida B. Wells, 2
Irving “Magic”
Johnson, 4
J. Washington, 1
Jack Johnson, 1

N
+2
N
+21
N
N
N
+3
N
N
R
R

Jackie Robinson, 25
James Brown, 1
James Farmer, 1
James Weldon, 2
Jan Mazelear, 1

+18
N
N
N
N

Jason Kidd, 1

N

Janet Jackson, 1
Jason Redmond, 1
Jay-Z, 1

CHANGE:
REMOVED

R

R
R
Jay-Z, 1
Jeremiah A. Wright

N

PRETEST

Jesse Jackson, 15
Jesse Owens, 1
Jesse White, 3

POSTTEST

CHANGE: ADDED

Jr., 2
Jesse Davis, 1
Jesse Jackson, 28
Jesse Owens, 2

N
+13
+1

Jimmy Hendrix, 1

N

Joel Hall, 1
John H. Johnson, 1

N
N

R

Jimmy Starling, 1

R

John Kennedy, 1
Johnetta Cox, 1
Johnny Cochran, 1

R
John Marshall
Harlan, 1

N

Johnny Cochran, 2
Johnny Washington,
10
Joseph McNeil, 1
Juanita Thurman, 1
Judge Manning, 2
Judge Mathis, 2
Judith Jamison, 1
Julia Lewis, 1
Katherine Dunham,
2

+1
N

Kevin Garnett, 1
Kobe Bryant, 1
KRS-one, 1
Kunte Kente, 3
Kwesi Mfume, 1
Langston Hughes, 6
Lebron James, 1
Little Rock Nine, 1
Lonnie Johnson, 3
Louis Armstrong, 2
Louise A. Wells, 1
Lyda Newman, 1
Madame C.J.
Walker, 19
Malcolm X, 130
Marcus Garvey, 2
Marian Jones, 1

N

Marmie Till, 3

N

R

N
N
N
N
N
N
N

Ken Durkeim, 1
Kobe Bryant, 2

Langston Hughes, 3

Louis Armstrong, 4
Madame C.J.
Walker, 7
Malcolm X, 85

CHANGE:
REMOVED

R
-1
N
N
N
+3
N
N
N
-2
N
N
+12
+45
N
N

Marilyn, 1

R

PRETEST

POSTTEST

Mary McLeod
Bethune, 2
Master P., 1
Maurice Smith, 1
Maya Angelou, 8
Mayor Daley, 1
Me, 4
Medgar Evars, 1

Mary McLeod
Bethune, 2

Michael Jackson, 7
Michael Jordan, 25

CHANGE: ADDED

R
R
Maya Angelou, 17

+9
R

Me, 15
Medgar Evars, 1
Melanie Love, 1
Michael Jackson, 3
Michael Jordan, 35
Michael Vick, 1

+11

Miles Davis, 1
Miss Ponder, 1
Morgan Freeman, 1
Moses Hogan, 1
Mr. Fischer, 2
Mr. Manning, 1
Mrs. Robertson, 1
Mrs. Thurman, 1
Ms. King Farris, 1
Muhammad Ali, 7
My African
American history
teacher, 1

N

Naomi Campbell, 1
Nat Turner, 2
Nelly, 1
Nelson Mandela, 12
Nicole Willis, 1
Nikki Giovanni, 2
Noble Dru Ali, 1
Notorious B.I.G., 1
Omar Tyree, 1
Oprah Winfrey, 37
P.Diddy, 2
Pastor Davis, 1
Pastor James Ford
Jr., 1

N
N
N
+9
N
N
N
N
N
+28
N
N
N

Patricia Roberts
Harris, 1

N

N
-4
+10
N

Mike Tyson, 1
Miss Ponder, 1

Muhammad Ali, 10

R
N
N
N
N
N
N
N
-3
N

Myra Siles, 1

Nelson Mandela, 3

Oprah Winfrey, 9

CHANGE:
REMOVED

R

PRETEST

POSTTEST

CHANGE: ADDED

Paul Robeson, 1
Perkins, 7
Phyllis Wheatley, 2

N
N
N

Queen Latifah, 2
R. Kelly, 1
Redd Foxx, 1
Rev. Charles E.
Robinson (Civil
Rights leader), 1
Rev. Jackson, 2

Rosa Parks, 107

Russell Simmons, 1

R
Ray Charles, 2
Rebecca Love, 2
R. Kelly, 1

N
N
R
R

Rev. Jackson, 1
Rev. James T.
Meeks, 3
Rev. Wright, 1
Richard Spikes, 1
Robyn Wren, 1
Rodnet Slatter, 1
Romero Bearden, 1
Rosa Parks, 142
Roy Wilkins, 2
Ruby Bradget, 1
Ruby Bridges, 2
Russell Simmons, 1
Ruthie M. Butler, 1
Sammie Davis Jr., 2

-1
N
N
N
N
N
N
+35
N
N
N
N
N

Sammy Sosas, 1

R
Sanaa Lathan, 1

N

Scott Toplin, 1
Sean Carter, 2

N
N

Sara Rein, 1

R

Sean “Puffy”
Combs, 1

Snoop Dogg, 2
Sojourner Truth, 2

CHANGE:
REMOVED

R
Shaq, 2
Shawn Carter, 1
Shirley Chisholm, 1
Sidney Poitier, 1

N
N
N
N

Sojourner Truth, 7
Steven Biko, 1
Stevie Wonder, 2

+5
N
N

Stokely Carmichael,
1

N

R

PRETEST

POSTTEST

Susan Anthony, 1

Susan Anthony, 1
T.I., 1
Teachers, 1
Thurgood Marshall,
25
Toni Morrison, 2
Tony Perkins, 1

Teachers, 1
Thurgood Marshall,
10

CHANGE: ADDED
N
+15
N
N

Tiger Woods, 1
Tupac Shakur, 6

R
Tracy McGrady, 1
Tupac Shakur, 7
Tyra Banks, 1
Victoria Jones, 1

N
+1
N
N

Wallence Davis (a
leader of the
Westside), 1

Walter Payton, 3

Will Smith, 1
William Randolph, 1

CHANGE:
REMOVED

R

Walter Dean Myers,
1
Walter Payton, 1
W.E.B. Dubois, 3
Whitney Young, 1
Whoopi Goldberg, 1
Will Smith, 1

N
-2
N
N
N
R

Willie B. Hayes, 2
Wilma Rudolph, 5

N
N

Barbara Jordan, 1
Bill Chambers, 1
Billie Holiday, 1
George
Washington, 1
Guest Speakers, 1
Hunter Murdock, 1
John Murdock, 1
John Quincy Jones,
1
Latoria Jackson, 1
Lorraine Hampton,
1
Mary LoMax, 1
Mary Murdock, 1
Minnie Minoso, 2
Nicole Simpson, 1

N
N
N
N

Wilt Chamberlain, 1

R

N
N
N
N
N
N
N
N
N
N

PRETEST

POSTTEST

CHANGE: ADDED

Pat Hampton, 1
Renee Taylor, 1
Ruben Studdard, 1
Sharon Fox, 1
Thomas Jefferson,
1
Vince Carter, 1
No response, 3

N
N
N
N
N
N
N

CHANGE:
REMOVED

The HistoryMakers Student Session Report
Class: HS7
Date: October 28, 2003
Name of HistoryMaker: Harry Porterfield
 What is a theme that the HistoryMaker discussed?
• The trials and struggles of becoming successful.
• About his life and how he made it so far.
• Whatever you want to do in life you can do it, no matter what people tell you.
• He discussed his life. From the beginning to the end, his life changing. He
left the negative alone and kept doing what he wanted to do in life and the
negative made him stronger.
• How if you study hard you can make it in the world.
• Don’t give up, always strive to do better. Don’t let what’s said keep you from
being great. Feed off it and do better.
• Hard work and achieving your goals.
• He was a young worker.
• You never know what you will be in life.
• That he had a very long history of jobs.
• He was a jazz player.
• He talked about when he was little until now and how he struggled his way up
to where he is now.
• No matter what, you must work hard to be the best you can be.
 How does that theme relate to you and your life?
• That theme encourages me to go on and never give up.
• Reminds me to set goals and always try to accomplish them.
• Because I know that whatever I choose to do in my life, I will be able to do it
as long as I stay determined.
• I have some negative in my life too just like him, because some people say
you are not going to succeed in life. But I just listen to the positive, not the
negative.
• He is a guy that is trying to make it through life and have money, he needs it.
• People tend to tell black people that they can’t make it, or they limit us to what
they think we are capable of.
• He is a black man and I am Latino, we are one in the same. He over came
the racial preference and made it in life.
• He started a young worker like me. We had to suffer all of our lives.
• No response.
• That if you can accomplish something, do it.
• I have people tell me I won’t be anything in life too, just as people told him.
• There are people that try to bring you down so that you won’t reach your
goals.
• It made me think and push myself to succeed.

 What did you find that you and the HistoryMaker have in common?
• We both strive for the best.
• That he knows B.B. King, and B.B. King is my cousin.
• That we both work hard to get what we want, no matter how hard it may get.
• That he became what he wanted to be in life.
• We work a lot and try to stay on top.
• The struggle of being with the wrong crew and slacking in school.
• We both like the same kind of music.
• He is still working and making millions.
• That I fail one class, and people put me down and say I would never make it
in life.
• That we both have looked for jobs.
• We both love jazz.
• That people tell me that I won’t be what I want to be in life.
• He failed twice in school, and so did I.
 How did this visit make you feel? Check more than one—check each one that
tells how this visit made you feel.
3 interested in history 3 hopeful
9 positive
3 optimistic
7 determined
4 supported 7 glad we had the visit
4 wanting to learn more
 What was the most important idea you learned from the visit?
• That you can be successful in more than one thing and starting off at the
bottom is one of the steps to making your way to the top.
• That you can get as many degrees as you want.
• That it may take a lot to accomplish your goals, but if you want to do it then
just put your mind to it.
• That he dropped out of school for 2 years and he has a chemist degree and a
law degree and that was outstanding.
• If you try hard you can make it on TV.
• Don’t give up and it makes you think when people tell you can’t do what you
wish, they see there’s a gift you have and they try and stop it.
• If you work hard you will reach all your goals.
• To stay in school.
• When he said he failed 2 classes.
• I can look for more jobs but just don’t let it hold you back from your dreams.
• Never give up and continue to follow your dreams.
• Not to let people tell you that you can’t do that because whatever you want to
do you can do.
• You should try your hardest to learn more about what your job is.
 Note any other comments on the back of the page.
• No additional comments.
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The HistoryMakers Student Session Report
Class Number: E5
Date: November 6, 2003
Name of HistoryMaker: Howard Brookins
 What is a theme that the HistoryMaker discussed?
• His life experiences.
• Cherish every moment of your life.
• Be the best you can be.
• How precious life is.
• The theme about his life.
• Don’t take life for granted.
• Howard’s life experiences and how to be successful.
• He discussed his life with us.
• His life story.
• The theme of what Mr. Brookins discussed is his life and the obstacles he had
to overcome to get to where he is now.
• His life, what happened, what is most important.
• He discussed with us his life and what he overcame.
• A story of his life.
• All about his life and his things and events that he did.
• His life and how he got to the point he is now.
• His life and goals.
• His life and his goals.
• His life and how he got where he is now.
• School and the community.
• To achieve as many as your goals as you can.
• He was talking about achieving many goals.
• To talk about his jobs.
• His life and the way to make it.
• His life and what he does.
• School.
• He told about what he did in life and some struggles.
• His life and how to succeed in life.
• The theme that the HistoryMaker discussed was basically about his life.
• School.
 How does that theme relate to you and your life?
• Yes, it shows respect and determination which helps me, and what I need to
do.
• Yes, because I always cherish good moments and bad.
• Tells me to keep going and never give up.
• It has taught me to see how precious life is.
• He has had many struggles but has prevailed.
 How does that theme relate to you and your life? (continued)
• I don’t know.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Living in the same neighborhood for a long period of time.
It relates to me because he did the same things that I do when he was a kid.
He was a child too and is helping us grow up right.
No.
That you can live your life successfully.
He was born and lives in Chicago, and he also went to school.
It doesn’t really.
It relates to my life because when he was little he wanted to be a policeman,
and he became a policeman. So you can be whatever you want to if you try.
I have also done great things to get me up to a point where I am now.
No response.
I talk about my life and goals.
I have worked really hard as he did to reach where I am and I still have more
goals to achieve since I am young.
Some things he is discussing are about the same as what is going on today.
Because I have a lot of goals and I want to achieve them.
He wants us to follow his example.
Always do your best in life.
No, not really.
It relates to me by when he went to school and how he graduated and
finished school. That’s what I want to do.
Unknown.
It relates to me because he was determined to be a great person and I want
to be important also.
Not really.
The theme relates to me and my life by nothing.
Mr. Brookins told me how important school is.

 What did you find that you and the HistoryMaker have in common?
• We are both African American. He is determined.
• We both finish our goals.
• We try hard to do what we need to do.
• I didn’t find anything.
• We both have jobs.
• We’re humans.
• He and I have a lot of support.
• He wanted to be a police officer like me, and wanted to be a captain.
• He wants us to grow up right, and I do too.
• I found out that Mr. Brookins tried hard to do what he had to do to be
successful. I try hard and am determined to be successful.
• That we both want to be something, and make money.
• Nothing but that he lives in Chicago.
 What did you find that you and the HistoryMaker have in common? (continued)
• He cares about people, communities and society.
• We are both determined and we have interest in things. Also we like to
communicate to people.
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

We both did not have any hard jobs.
No response.
We both have regrets, hopes and he talks a lot.
We are both very determined to reach our goals.
Not really anything, but we do have some of the same ideas, and same things
we both like.
We love to work and help.
We both are determined.
That we both like to help other people.
Nothing really.
We both want to start our own business.
We both want to be police.
He is a great person and I am also.
We are good speakers.
Liking to talk to people, and looking at the appearance of people and the way
they speak.
We both were not the best students.

 How did this visit make you feel? Check more than one—check each one that
tells how this visit made you feel.
10 interested in history 10 hopeful 23 positive 6 optimistic
15 determined 7 supported 22 glad we had the visit
13 wanting to learn
more
 What was the most important idea you learned from the visit?
• Be what you want to be no matter the struggle.
• That you can accomplish anything if you want to.
• Things may stand in your way.
• I learned that you can do what you want.
• What it takes to make it.
• You can open up your own business.
• No response.
• To stay in school, to be successful and get a good job.
• Anybody can make it if they try.
• I learned that going to school and finishing it will allow you to have more
option for your career.
• That you can make money or what makes you happy.
• You can grow up with no money, but grow up to own something of your own.
• About how he cares so much about our society.
• You can do anything if you try.
• If you like the job, it will not be hard.
• The most important thing I learned was to never give up.
 What was the most important idea you learned from the visit? (continued)
• Never give up, strive for the best, and always try to do better.
• No matter what kind of obstacles you fact you must continue to go on.
• That you have to earn to be able to get and to stay in school so that I could
get an education.

3

•
•
•
•
•
•
•
•
•
•

That not only could you be whatever you want to be, but everything you want
to be.
We can achieve anything we put our minds to.
That children represent everything.
That everyone can make it over every obstacle.
That he has his own business.
Do what you want to do.
I learned that if you have determination, you can do anything you try.
That you can make it over any hurdles.
No response.
To stay in school and get an education.

 Note any other comments on the back of the page.
• He was very helpful to all of us.

4

The HistoryMakers Student Session Report
Class Number: E10
Date: November 10, 2003
Name of HistoryMaker: Patricia L. Hill
 What is a theme that the HistoryMaker discussed?
• Her whole life story.
• The theme that the HistoryMaker discussed was to stay determined.
• She discussed how she got her jobs and what made her get her job.
• She discussed her life situations and what encouraged her and things like
that.
• She likes helping people and she does not want anything to happen.
• About her life and her jobs.
• A theme that the HistoryMaker discussed was that she was the first black
woman police officer.
• Pat Hill discussed her life and how she got her jobs.
• She discussed things about her life such as her jobs.
• She discussed a lot about herself and black people that was great.
• Her lifetime and everything she did during the past.
• That we all follow our dreams.
• She discussed her life and some reasons why she did the things in her life.
• The theme is how success for her came.
• She discussed about how her life was and is now.
• Her job and last careers she had.
• The HistoryMaker discussed what she did when she was a little child and
what colleges she went to, and how she became a police officer.
• The theme she discussed was about the jobs and life stories.
• She explained her organizations she attended like her elementary school.
• She discussed a lot of things when people asked her questions, but just
mainly about her life.
• Her life story.
• We discussed all of the jobs she had and how many children she has.
• The theme she discussed was about her living and growing up in life and how
she did it.
• Talked about her life.
 How does that theme relate to you and your life?
• It relates to me in a good way and the effect that it has on me and my life is to
build up the confidence to follow my dreams.
• This theme relates to me and my life because I don’t have to let anyone boss
me around. I can stand up for myself.
• It relates to me because she did very good things that made her life. I would
want to have a good job.
• It relates to me a lot because Patricia is a great role model to encourage her
young kids.

 How does that theme relate to you and your life? (continued)
• She really wants people to do the right thing and not go to jail.
• That I should do what she said, say no to gangs.
• That theme relates to my life because you might want to be picked first for a
country.
• I would like to be a police officer.
• One of the jobs she discussed is teaching and I want to be a teacher.
• It will relate to my life because I am trying to make my dreams come true.
• My life is interesting and her life was interesting.
• It relates to me that I will follow my dreams.
• She is interested in things like me.
• The theme relates to my life because I hope to be successful someday.
• The theme relates to my life because I never got arrested or did bad things.
• It relates that I could do the same with my life.
• It relates to my and my life because I want to do something good in my life, so
that’s why I am so good in things.
• She had a hard time through her lifetime and tried very hard to work them out.
• That theme relates to me because I am in elementary school and I want to go
to a lot of colleges.
• That theme relates to my life because she is telling me you can do anything,
just try it.
• She has had hard times and me too, and she like to run like me.
• I want to be a lot of things but my mom wants me to be something to, and I
only want 2 or 3 kids.
• That theme relates to me and my life because I want to do the things that she
did, and she helped me by talking to me.
• I know what is right and wrong.
 What did you find that you and the HistoryMaker have in common?
• We both have the same area code in her cell phone number. There is hardly
anything we have in common.
• Me and the HistoryMaker both like music.
• That she won’t mind helping anybody like me, she has good manners toward
people and she is nice to other people.
• That she went to Chicago State and she played basketball.
• She really loves sports.
• That we don’t like to kill people.
• What I found out that the HistoryMaker and I have in common is that she is an
African American, and she was in elementary school.
• Being a police officer, she’s black.
• She was inspired by Martin Luther King, and I am too.
• Me and my HistoryMaker have the same name.
• Patricia is already successful and I want to be successful some day.
• That she is nice.
• I wanted to be a police officer but she is already that. I had others jobs too.
 What did you find that you and the HistoryMaker have in common? (continued)
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I found that the HistoryMaker and I both have hope, determination and we are
both good people.
What we have in common is that I’m black and I will graduate from college.
She was a volleyball player and a basketball player. I am also that but not
professional.
What we have in common is running. We both like police officers and she
went to college which is what I want to do.
I found out that she has the car that I want to have when I grow up.
We both don’t like to answer long questions, we want the questions to be
short.
We are both smart and intelligent.
We like to keep the community safe.
We both like to race and play tennis and do what we have to do.
Me and Pat Hill have a lot in common but we also don’t like people on the
corner.
That I want to be a police officer.

 How did this visit make you feel? Check more than one—check each one that
tells how this visit made you feel.
19 interested in history 17 hopeful 16 positive 1 optimistic
12 determined 17supported 23 glad we had the visit
23 wanting to learn
more
 What was the most important idea you learned from the visit?
• The most important idea I learned from this visit is to never give up.
• The most important idea I learned from this visit was when someone messes
with you don’t try to fix the problem yourself, tell an adult.
• What I learned from the visit is that you must be truthful.
• That in 18 years, she only had to use her gun twice.
• When she told us about when she was a bodyguard.
• That she didn’t have to shoot at anybody.
• No response.
• How she kept trying to do her best.
• That a white lade got credit for something a black lady made up, “It takes a
whole village to raise a child.”
• How to believe in yourself and help each other to do well because we cannot
do it ourselves.
• She likes to do good things for kids. She would never hurt anybody.
• Always tell what is happening to you.
• I learned why she chose the jobs and who inspired her throughout her life.
• The most important idea I learned from the visit is to never give up my
dreams.
• I learned the most important idea was that she was a police officer.
• That if a person like that could make it, so could I.
 What was the most important idea you learned from the visit? (continued)
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What I learned from this visit is that some people do not learn as fast as
others.
The most important idea I learned from the visit was when she talked about
making the right decisions like making clubs to help people.
I learned that Patricia Hill taught in colleges, and became a police officer and
still is.
The most important idea I learned from the visit was to keep your head up.
Never give up, and never let other people put you down.
The most important idea I learned from the visit is you can be what you want
to be and never give up on your dreams.
The most important idea I learned from the visit is don’t let yourself down.
That you can be what you want to be, just put your mind to it.

 Note any other comments on the back of the page.
• Patricia Hill was nice and answered questions that we asked her, and I look
forward to meeting her again.
• It was great seeing Pat Hill come and talk to us.
• I thing that it was nice that you didn’t have to kill anybody. I think that you
were the best officer.
• She did a lot of jobs, such as teaching, being a bodyguard, tracker, basketball
player. She worked at colleges. I think she is special because she did a lot
of jobs.
• I have to say that she seems to be great and caring and I think she is one
great person. Someday, I hope to be like her.
• I want to know if Patricia Hill will come back and visit again.
• She was brave and I liked her.
• I think that Patricia Hill is smart, intelligent and she is the greatest police
officer ever!
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The HistoryMakers Student Session Report
Class Number: HS2
Date: November 24, 2003
Name of HistoryMaker: Useni Eugene Perkins
 What is a theme that the HistoryMaker discussed?
• Poverty and institution in the African American community.
• Poems, gang bangers and black women.
• Poetry and black rights.
• Poverty in the black community.
• Poverty in the black community.
• Poverty and the community.
• Life in the black community.
• He talked about the situation in the streets.
• He was discussing his poems and what they are about.
• No response.
• He was discussion his poem, “Hey Black Child.”
• He talked about his poem “Hey Black Child.” He also read some of his other
poems.
• All of the poems he wrote.
• Poverty in the African American community.
 How does that theme relate to you and your life?
• I live in an African American community.
• Because he told us how it was growing up black.
• Because I am an African American and I want to know my rights.
• It relates to me because I stay in the black community so whatever he talked
about that went on in the black community, I’ve either seen or heard.
• It relates to me because I have to live in the community and what goes down
in it affects me.
• It relates to me because it talks about my community.
• How it was when he was growing up and how it is now.
• It relates to me because all the things he was saying was a lot of things I did.
• It relates to me. When he was talking about the streets, it seems like he was
talking directly to me.
• No response.
• Because I’m a black child growing up in Chicago with all the gangs and gang
bangers.
• It doesn’t.
• We as black kids, and letting us know how it was back then.
• What happens in the poems and things we talked about are some of the
things that young teens go through.

 What did you find that you and the HistoryMaker have in common?
• Certain political opinions.
• We are both black and know what’s out on the streets.
• We both like to write and draw and talk.
• We’re both black, we both live in Chicago, we both grew up in the projects,
and we both like poems and poetry.
• We both like to write poems.
• That we are both black.
• He is black like me; he grew up in a black area like me; he likes and writes
poetry like me.
• Nothing.
• We both like to write.
• I like kids and he does too. I love to read good poems and he does too.
• That he’s black and he cares about his young black children and we both love
poetry.
• We are both from the west side of Chicago.
• We’re black; he loves his black people and he loves to write.
• We are both black and both of our birthday’s are in September.
 How did this visit make you feel? Check more than one—check each one that
tells how this visit made you feel.
8 interested in history 2 hopeful
8 positive
4 optimistic
3 determined
5 supported 8 glad we had the visit
7 wanting to learn
more
 What was the most important idea you learned from the visit?
• It’s all our fault.
• Stay in school.
• To follow my dreams and look to the future.
• That no matter what type of environment you grew up in you can still
accomplish your goals to become something in life.
• I learn that we women shouldn’t allow boys to have the right to disrespect us
by calling us out our names.
• That I can be what I want to be.
• How people take life for granted and that kids don’t know how important
school is.
• Keep a good head on your shoulders.
• That just because you are black, you are not below others.
• The most important thing that I learned that he said, “Hey black children, you
can be who you want to be. “ He told us that the streets cannot teach us
everything we want to know, and it is not always good.
• That you can do whatever you want to do with your life, all you have to do is
put your mind to it.
• That blacks can do whatever they want to do.
• That you can do a lot and help a lot of people.
• The difference of our life now from life then.

2

 Note any other comments on the back of the page.
No additional comments.
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Friday, February 13, 2004
Presenter: Mrs. Christine King Farris
Class Number: E7
Number of Respondents: 15
1. What was a theme that the HistoryMaker discussed?
• Determination (10 responses)
• Family (14 responses)
• Racism.
2. How does that theme relate to you and your life?
• It is history; our history. My mother strives for us to do better.
• My family and I help each other and have fun together. I am determined to
do my best in school.
• She puts her family first before anything and that is one thing that I do.
• It’s good to have a family that helps you and cares about you.
• I am determined to work hard. Also, my family is there for me.
• My family and I always do things that we know will get us into trouble.
• I want to leave Chicago. So I am determined to do whatever is necessary
to accomplish that goal.
• It explains how family members have determination to get through hard
times.
• I live with my parents, sister and brother. I am the second oldest. Whites
do not live in my community but I do have White friends.
• There are things that I want to accomplish in my life and the only thing I
have to do is have determination.
• Family is important and that they are there when you need them.
• I feel that family is important. It helps me to do the right things even when
I don’t want to.
• I have one brother and four sisters and we are very close.
• I don’t have any siblings to play with. I often play with my cousins. We
argue and fight over little things like Martin and his brothers and sisters.
• It made me think about my family. My sisters are adults and they don’t let
me follow them. I am the only teenager in the house. I am determined to
be somebody someday.
3. What did you find that you and the HistoryMaker have in common?
• Our childhood.
• I am the oldest. I have a younger sister who thins that she’s the oldest. She
likes to follow me around.
• There are more boys than girls in my family.
• Playing around and getting into trouble. (5 responses)
• The HistoryMaker and I both have a little brother. I also have a little sister.
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3. What did you find that you and the HistoryMaker have in common? (Continued)
• I have male relatives and often I want to do the things they do. They won’t
let me do some of the things they do. I am also the oldest.
• She loved her grandmother and I also have a brother that died.
• I believe that I can be what ever I want. I also want everyone to get along.
• Having helpful and caring parents. Also being determined. I also have a
deceased brother.
• I like playing tricks on people. I am the oldest of five children.
• My cousins breaking things that belong to me.
4. How did the visit make you feel? Check more than one-check each one that tells
how this visit made you feel.
Interested
in
History
10

Hopeful

Positive

Optimistic

Determined

Supported

4

10

2

10

5

Glad We
Had the
Visit
13

Wanting
to Learn
More
11

5. What was the most important idea you learned from the visit?
• Stay positive and determined.
• You have to be determined to make a change in your life and the world.
• You can learn things from your younger siblings.
• Always believe in yourself.
• Stay in school and be the best that I can be at all times.
• How Martin Luther King, Jr. changed the way it was back then. Back then
the black people were treated badly and it’s important to me that they were
changed.
• You can never dream too big or lose hope.
• Never give up on your dreams.
• We should all try to get along. I should have a dream and I can change the
world.
• If I have determination I can accomplish anything I want to.
• I was encouraged to stay in school and do my best. I learned that Dr. King
was a regular child just like me.
• You can do anything in life if you put your mind to it.
• Family is important and close.
• If I try to do my best I can be successful.
• I can achieve my goals if I am determined and have my family to support
me.
6. Comments:
• I appreciate the visit from Mrs. Christine King Farris. She put ideas in my
head (never to forget where you come from and that there is time to
change and that time is now).
• She was a very good speaker and she was very interesting.
• I wish she could come back. (2 responses)
6. Comments: (Continued)
• I want to learn more about her and her family.
Class Number E7 Student Evaluations: Mrs. King Farris
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Friday, February 13, 2004
Presenter: Mrs. Christine King Farris
Class Number: E8
Number of Respondents: 10
1. What is a theme that the HistoryMaker discussed?
• Her relationship with her family. (8 responses)
• Her relationship with her brother Martin Luther King, Jr. (2 responses)
2. How does that theme relate to you and your life?
• We both have a brother.
• She played games with her family. (4 responses)
• I relate to her because somebody close to her died and someone close to me
died, too.
• They enjoyed being around her brother.
• When she and Martin Luther did stuff together.
• My family respects each other.
• My aunt and I used to hang out together. But when she got older she wanted
me to stop being with her.
• She talked about her family and the way she grew up.
3. What did you find that you and the HistoryMaker have in common?
• We both had to look over our younger brothers and sisters.
• The life style she shared with her family.
• Both of us lose someone we were close to. (2 responses)
• We both have little brothers and sisters.
• That I like to play games with my sisters, like she played games with her
brothers. (2 responses)
• We both have brothers.
• She loved growing up with her brother Martin Luther King, Jr.
• We both have someone in our family that is younger than us.
4. How did the visit make you feel? Check more than one-check each one that tells
how this visit made you feel.
Interested
in
History
7

Hopeful

Positive

Optimistic

Determined

Supported

1

3

1

1

4

Glad We
Had the
Visit
7

Wanting
to Learn
More
9

5. What was the most important idea you learned from the visit?
• Anyone can change the world if you put your mind to it.
• How Martin was mad when the White kids treated him badly.
• Even though her brother died she is still doing well.
• I learned how to believe in myself and have faith in myself.
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5. What was the most important thing you learned from the visit? (Continued)
• That you shouldn’t try to be like Martin. Try to achieve your own dreams.
• You can do like her brother.
• I can be whatever I want to be and I could change the world.
• How you can turn the world around.
• She and her brother had a strong relationship with each other.
• Someday her brother Dr. King will turn the world up side down.
6. Comments:
• I will hope to see you someday. I wish you good luck. Nice seeing you. Thank
you for visiting our school and talking to me. I had a nice time taking pictures
with you. Thank you very much.
• I am very happy that Mrs. Farris came to our school to share about her
childhood and about her and Mr. King, Jr.
• She was very nice to the audience and she was so kind to visit us. Plus she
was kind to write something in the book that she wrote. I wish that she could
come and visit our school again.
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The HistoryMakers School Presentation Report
DePaul Center for Urban Education and Assessment
Class Number: HS5
Friday, February 13, 2004
Presenter: Mrs. Christine King Farris
Number of Respondents: 99 7th and 8th grade students
1. What was a theme that the HistoryMaker discussed?
• Love (90 responses)
• Education.
• Dr. King. (9 responses)
• Making wise choices. (3 responses)
• Peace (5 responses)
• How Dr. King loved everybody equally.
• To do what is right.
• Work to your best abilities.
• That you can be anything you want to be.
2. How does that theme relate to you and your life?
• Love is one way and the best way to solve problems.
• Love yourself and then love others. (2 responses)
• Love makes life worth living.
• The theme relates in my life because I love everyone. (6 responses)
• It relates to my life because I think everyone needs to be loved. (4 responses)
• If you love something or someone you should care for it.
• That I need to love more. (3 responses)
• By loving my family and friends a lot. (2 responses)
• The theme relates to my life by me loving my family a lot. (8 responses)
• To make you love thy neighbor, not hate. (2 responses)
• I love my peers and family.
• I am not mean very often.
• It means that I love my family and others. (3 responses)
• I love myself and girls.
• It relates to me by me not hating those who are mean to me but to love those who are
mean.
• I know for a fact that my life is filled with love which comes from my family.
• That we should not resort to violence in problems.
• The theme relates to me and my life by my family because I know my family loves me
even if they don’t show it.
• You have to love people in your life so that you can accomplish things.
• I love my family, myself, and boys.
• Love, not violence should be the key of life.
• You have to love your family and the things and people around you.
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2. How does that theme relate to your life? (Continued)
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The love that I should give to everyone and everything.
To love myself.
I’ve learned to love everyone even your enemies.
It was a wonderful message to spread and I think the world needs more of it. (2
responses)
It relates to me and my life because I love to love people. I also like to give and get love.
I didn’t always love all but now I do.
It relates to my life because my family and I don’t really have a close relationship. So,
her speech made me realize that love is very important in someone’s life.
My family. (4 responses)
The people around me.
Love in my life and people that I love.
It relates to me and my family because I have a big family and there is always love.
I have to learn how to love my fellow people of the world.
Everyone must love. (3 responses)
I love everyone that appreciates and loves me. I love myself a lot and that is another
reason why the theme relates to me and my life.
When you love someone you marry them.
People do need to show love to each other.
I have a lot of love.
Love keeps the world moving.
It relates to me because at Morgan Park High there are lots of different races and we have
to learn to get along with all of them.
I try to be nice to everyone.
Loving one another can make the world a better place.
Loving and appreciating one another. (3 responses)
Love each other as you would love yourself.
Eliminate all hate.
It shows me that I will have a hard time but if I learn to love I can get through it.
Even the people who sometimes get on my nerves, I should love instead of hate, and it’ll
make me a better person.
It relates to my life because I am a normal child and I can be something big just like him.
Everybody should learn to be more trusting and loving to one another.
It doesn’t really. I guess he was a normal child like I am. She seemed kind of jealous.
It guides me for what I should strive for and that I should have a lot of love in my life.
It shows that kids back then were more clever.
Making wise choices instead of bad ones. (2 responses)
Love and peace relates to everyone’s life, everywhere, anytime.
I try to be fair to everyone and love everyone equally to be nice.
Love my enemies.
I am a playful child. I don’t have a serious personality and I hope to become a doctor
which will help save the lives of all.
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2. How does that theme relate to your life? (Continued)
• I would also like love and peace in the world.
• The theme relates to my life because my mother always enforces that moral onto me. She
says to try to resolve any conflict with talking and understanding because you’ll never
know when you might see them again in life.
• I work hard.
• If you’re feeling like no one can help you, just love yourself and things will get better.
• It relates to me because of how Dr. King had helped change peoples futures. (2
responses)
• That when I work hard I can get places.
• It relates to my life by me trying to learn how to be peaceful to everyone.
• My parents support and love me.
3. What did you find that you and the HistoryMaker have in common?
• We both believe that love is good. (6 responses)
• We both love ourselves. (2 responses)
• She supported her brother in his actions.
• We both have a sense of humor. (2 responses)
• That we both love our sibling. (4 responses)
• Being nice to your fellow man.
• We were both alike when we were very little and that we love our family.
• She does not like to be mean to people and I don’t like to be mean.
• I learned that we both have brothers. (5 responses)
• We both had normal lives as kids. (2 responses)
• We both have siblings and strict parents and I play pranks on people also.
• That we both believe that loving one another is very vital.
• That we love and care deeply for our younger brothers.
• We are both African-American. (7 responses)
• Mrs. King Farris and I really didn’t have anything in common. (2 responses)
• We both love our families. (2 responses)
• She was the oldest and had 2 brothers.
• We think that Martin Luther King Jr. had a great dream.
• We believe in peach and love not violence of war.
• We both have brothers, play jokes, and like books.
• We both love people no matter what their race.
• Determination. (3 responses)
• That we are both normal people, that we both have brothers, and we both supported our
brother’s decisions.
• We both have and want to make a difference in history.
• She is just like me in many ways such as kind, loving, and she has a sense of humor.
• Her strength to overcome obstacles and love all.
• We both love a lot of things and people. (3 responses)
• I think positive and she is always positive.
• We both lost someone we love and we have normal lives.
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3. What did you and the HistoryMaker have in common? (Continued)
• What we had in common was that we both have brothers who always like to play tricks.
• We both liked to play pranks on people. (5 responses)
• We were both inspired by Dr. King. (2 responses)
• We all hoped to change the world. (2 responses)
• I have a brother.
• We are both some type of leaders and we have respect and appreciate a lot of people.
• We both try to make people see the brighter side in everything.
• We had hope.
• We have the same ideas.
• We both have a lot of love and know a lot about Dr. King.
• We fight for what we believe in.
• Some of the things that were going on then are going on now.
• She was a normal kid that was raised in a religious home.
• You should always be a leader.
• We will make history.
• We have leadership qualities.
• We both loved what Dr. King did for us.
• Love. (5 responses)
• We are both living in a racially and religiously divided world.
• We were both pranksters and troublemakers when we were young.
• We are both African-Americans trying to make people realize that we can achieve the
same things the white people can do.
• She had brothers and sisters.
• We both got off to a good start when we were going to school and we both made good
grades.
• We both have positive things to say about our family and people of all kinds.
• I found no similarities except that we both lost a brother. My oldest brother died after he
was born with collapsed lungs.
• We are intelligent speakers.
• We both live on the South Side.
• We are learning and have learned to love people surrounding us.
• We both want to show peace in our daily lives.
• I found out that she had fun when she was little and I’m having fun now.
4. How did the visit make you feel? Check more than one-check each one that tells how this visit
made you feel.
Interested
in History

Hopeful

Positive

Optimistic

31
22
73
26
Note: one student said “disappointed”

Determined

Supported

Glad We
Had the
Visit

Wanting
to Learn
More

22

29

77

30

5. What was the most important idea you learned from the visit?
• Love is good (6 responses)
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5. What was the most important idea you learned from the visit? (Continued)
• To love and try to be like Martin.
• Love is an important part in life. (3 responses)
• Stay in school and try your best. (2 responses)
• That Martin and her were as mischievous as I am. (2 responses)
• To love everyone. (38 responses)
• To love thy neighbors.
• Love yourself.(4 responses)
• To love everyone and everything. (2 responses)
• I love others and myself. (2 responses)
• I learned that love, or the love you have for a specific thing can take you far.
• That we should show more love.
• Not to hate people and be optimistic.
• Love your people.
• Interested in history.
• Anyone can make a difference.
• Love is power.
• Dr. Martin Luther King, Jr. (3 responses)
• We can do anything we put our minds to. (2 responses)
• That you shouldn’t give up
• You can have a regular childhood and still be a legend.
• To appreciate what you have because it might not always be there.
• She really loved her brother and they had a lot of fun together.
• Martin Luther King, Jr. was a regular person like everyone else who wanted to have fun.
• Not to judge people. I think we should get a chance to love each other for who we are.
• To live life to the fullest.
• She and her brothers are still regular people. (2 responses)
• The most important idea I learned from the visit is that you can be yourself, you can be a
positive and great leader and always trust in yourself.
• Love gets you through life.
• I learned the life of Dr. Martin Luther King and her experience with him.
• Dr. King was human inside just like everyone else.
• No person is a truly bad person.
• That she and her brothers used to play jokes on people.
• Everyone makes mistakes and you should never give up on your dreams.
• The power and importance of love.
• To be more trusting of people.
• I can be whatever I want to be.
• To be fair.
• To not describe somebody on how they look.
• That it is better to love people and forgive people. That was Dr. King’s way.
• I could be just like Dr. King.
• I should start being determined to reach my goals.
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5. What was the most important idea you learned from the visit? (Continued)
• I learned from the visit that you can overcome any obstacle with prayer, love and
understanding. Violence only starts violence and that is not the answer to anything in life.
• Work hard. (2 responses)
• Even through all the hard times she and her brothers were able to have fun with each
other.
• That Dr. Martin Luther King, Jr. was a great man.
• Respect people daily.
• The most important idea from the visit is that there doesn’t have to be violence in the
world with love.
6. Comments:
• She really didn’t talk about Martin.
• I appreciated her speech on love. It would be nice if she could talk about a few other
things. I enjoyed her stay.
• I have a question; Did you treat your other brothers differently than Martin?
• I think that was a speech that put things in your mind.
• Although love is important she kept repeating it over and over and it was kind of boring.
• I loved, loved, loved your speech. It was a delight to have you here at our school. I really
learned more about you and your brothers. Thanks a lot for the visit and time you gave us
to teach us about you and your brothers.
• It was a very nice experience.
• What did you do after your brother got married and had a baby?
• Mrs. Farris was repeating herself several times while answering the questions which was
kind of boring. Other than that, the overall presentation was wonderful.
• This is something I will never forget.
• Great speech.
• I learned a lot.
• She was great.
• I was very glad that you found the time to come to our school. You spoke about some
very enlightening things.
• Interesting information.
• Mrs. Farris was very nice and our school would love to have her back.
• She was pretty upbeat.
• I understood that her family all loved people.
• I was so pleased to have her here.
• You look great for your age.
• Mrs. King Farris was a good guest and I’m glad she came. But, I would have liked her to
talk more about her contribution to civil rights and what she’s done besides talking about
her brother.
• It was interesting that Dr. King’s sisters came to our school, but I liked that she has made
a name for herself.
• Excellent speech! (2 responses)
• She said the word “love” a lot. But she got her point across.
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6. Comments: (Continued)
• She said love a lot and really couldn’t relay her theme to the youth of today. She just kept
saying Dr. King was a normal child.
• She was very nice.
• I really enjoyed your visit and I hope you come to Morgan Park again. Thank you.
• I appreciated the visit.
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The HistoryMakers School Presentation Report
DePaul Center for Urban Education and Assessment
Tuesday, February 17, 2004
Presenters: Honorable Blanche M. Manning
Mr. Johnny Washington
Earl Calloway—didn’t show up.
Class Numbers: HS4 and HS5
Number of Respondents: 171 7th and 8th grade students
1. What was a theme that the HistoryMaker discussed?
• Making wise choices in life. (103 responses)
• Do what you have to do.
• Their lives and what they’ve accomplished. (25 responses)
• Following your dreams. (21 responses)
• Staying in school. (9 responses)
• Don’t give up. (13 responses)
• Playing baseball in the Negro League. (16 responses)
• Follow through with a career. (2 responses)
• He went through a lot to be where he is now.
• She talked about our futures and what we should do. (2 responses)
• Staying focused. (5 responses)
• Persevere.
• Justice.
• Respect.
• How important Black History is and what we should do to keep it alive.
• Anyone can accomplish anything.
• Know what your goals are. (11 responses)
• Be successful (3 responses) and to love and cherish your education.
• We should be ourselves and we can do whatever we want if we try.
• You can change your goals. (2 responses)
• If you stick to something you end up on top.
• Determination. (4 responses)
• Love. (2 responses)
• Decision making. (2 responses)
• We can do whatever we put our minds to. (2 responses)
• Dedication.
• We shouldn’t play around, and stay off the street.
• It’s not easy being a certain race or color.
• Anything is possible.
• To persuade us not to waste our time and to do something with our lives. You
should pursue all your dreams and be all that you can be.
• There is no end to what a person could do in their lifetime.
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1. What was a theme that the HistoryMaker discussed? (Continued)
• The army and how he wasn’t allowed to do things in the South that he could do in
the North.
• His career in the war and baseball and to stay strong.
• To fulfill your dreams like how he played pro-ball.
• His tour in Vietnam.
• His hardships becoming a pro. (3 responses)
• How long it took to accomplish something.
• Teaching and Judging.
• Working hard.
2. How does that theme relate to you and your life?
• You must make choices in life. (35 responses)
• I have already made my wise choice by wanting to go into the law profession. (4
responses)
• Sometimes I feel like, why should I be doing this (school)? Sometimes like she
said, you may not like school, but you have to do what you have to do.
• It makes me want to accomplish something in life. (3 responses)
• I have had a hard time trying to make wise choices. (6 responses)
• Without the right choices I could end up dead somewhere.
• Doing the right things and your life will benefit from it. (5 responses)
• It relates to my life because I will always have to make wise choices. The
information I got was invaluable.
• My mom always tells me to make the right choices.
• It will affect my life soon.
• I think I make mostly wise decisions.(2 responses)
• It would help me to go farther in life than if I didn’t make wise choices.
• It encouraged me to make the right choices.
• I will be following my dreams. (16 responses)
• Make wise choices so nobody will get hurt by your decisions.
• The choices I make now do make a difference. (2 responses)
• Trying to decide what to do in life and making it right for me.
• I am a young person and I have a lot of decisions and I want them to be wise
decisions. (3 responses)
• I haven’t always made the best choices and I should start to have a better life.
• I hope that I make wise decisions so I can succeed and go forward in my goal.
• They went through some of the problems I went through.
• It has taught me to think before I act and when I act think of all the consequences.
(4 responses)
• Making wise decisions, as they said, can make you or break you.
• It will help me to do what I should do and not something foolish.
• I try to make the right choices and I learned right from wrong. So because of this I
will try to be the best that I can be.
• My choices could be wiser.(2 responses)
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2. How does that theme relate to you and your life? (Continued)
• Basketball.
• Learn from my mistakes.
• I didn’t always make wise choices but now I do.
• It made me think about my future. (4 responses)
• I try to do my best. (4 responses)
• I think that they didn’t tell me something I didn’t already know. They just
enforced it using personal stories. I think it was a positive message.
• Everybody has choices.
• It relates to my life because my mother pushes me to that same moral in life. She
says never settle for good if you can be great. I apply that in school. I also try to
get more than just a B, I go for A’s only.
• It relates to the choices I make later in life.
• I’m going to go to law school and not drop out of school.
• In school, daily work and family.
• I made a good choice by continuing my education at Morgan Park and do my
homework.
• It made me know what to do in different problems.
• We all make decisions and we need the help.
• I am often forced to make wise decisions in my daily life.
• I’m trying to make all the right choices now. (3 responses)
• I want to get a good education. (2 responses)
• I want to be a lawyer and I set my goals high. (3 responses)
• It doesn’t because I have my mind set on one thing. (2 responses)
• It relates to me because I enjoy playing baseball and that my sister dances and it
looks fun.
• I chose to go to Morgan Park and to want to play in the NBA.
• This helped me by telling me to never stop and continue to be great.
• I was told that quote once in my life. My mother thought right choices make your
life so that’s why it was close to us.
• The theme relates to me because it teaches me to have perseverance in all that I
do. I should never give up. If something doesn’t work then I have to try
something else.
• It relates to my life because some people tell me I won’t accomplish my dreams,
but I am still going to try to accomplish them.
• I already know that I want to be famous when I grow up.
• I play baseball in an all African-American League.
• It relates to my decision to play sports and what I eat and how I behave.
• I want to play professional sports. (4 responses)
• I have had to deal with problems in my pursuit of a dream.
• If I reach for my dreams, I can do anything. (4 responses)
• Johnny and I both like baseball. Also, he acted like we did when we were
children.
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2. How does that theme relate to you and your life? (Continued)
• I want to be successful at something and keep doing it no matter what. I also want
to be a good example if I have a family some day.
• It relates to me because I want to stay focused and do well in school.
• When I play basketball, I can’t give up…I have to persevere.
• There are a lot of bad things going on and we need youth to keep the justice.
• I’m in school and she knows that staying in school is very important and without
education, this world would collapse.
• He was a baseball player.
• They made me feel like I could do anything. (2 responses)
• Sometimes I don’t like school but deep inside I know it’s good for me. I have
most of my goals mapped out but not all of them.
• I should stay in school to be what I choose to be. (A Pediatric Zoologist)
• I will set a goal and stick to it. (4 responses)
• I am confident that I’ll be successful and I do care very much about my education.
• I can achieve anything but I have to try.
• I used to want to be an astronomer, now I just don’t know what I want to be. I
have a hard time staying committed to anything.
• It relates to me because they told me I have to set goals and be determined in life
to be successful.
• I like debating people.
• I want to become a lawyer or a doctor.
• It relates to me by me trying to be successful already.
• Be nice to others. (2 responses)
• By earning good grades in school.
• He went to Morgan Park.
• I’m interested in sports.
• He told us about his obstacles and that let me know life was not going to be
perfect and I may run across obstacles in my life.
• If it relates to me in any way it would be how he’s an African-American who tried
to make something of his life.
• The goals that we have today build the foundation for achieving goals later in life.
(2 responses)
• He told us to stay in school which could encourage others and me to stay in
school.
• She said to stay determined to succeed, which could help someone who has
chosen a career they cannot follow, to not give up.
• I believe if people like him were not alive then I would not have things I do today.
• I should never give up trying to become a scientist.
• I shouldn’t play around and be serious about my work.
• I’m African-American and we have gone through a lot of struggles but we
continue to overcome.
• Her speech gave me inspiration to never let go of my dreams and don’t let anyone
tell me what I can and cannot do.

Class Numbers HS4 and HS5 Student Session Evaluations: Johnny Washington and
Judge Blanche Manning

4

2. How does that theme relate to you and your life? (Continued)
• Being an African American youth we (I) am sometimes considered
disenfranchised. The way he spoke to us was in a way a “wake up call”.
• It tells me how he went through trials but used it to his best advantage. (2
responses)
• I should stay focused.
• It influences me to broaden my horizons when it comes to planning my future.
• I play volleyball and I plan to use it to get farther in life (scholarships).
• She worked hard to get where she is, and her parents influenced her decisions a
lot.
• I am a strong minded person.
• I wanted to go into the military.
• It discourages me and my hopes of playing pro-ball.
• I couldn’t get something before and I wanted to quit. But I decided to stay with it
and not give up. (2 responses)
• I like sports and it’s a good thing to never give up.
• It told me to follow my dream career in the field of computer science. I’ll try to
get better grades.
• I want to play baseball in college.
• I want to be a judge.
• It took me a while to do something that I wanted to do.
• I can relate to the Black struggle and I can be grateful for people like him who set
a good example for Black people.
• It gave me a push.
• Encouragement.
• We both play sports and we are both very determined.
• It inspires me. She talked about never giving up and that helps young teens who
are very unsure of themselves.
3. What did you find that you and the HistoryMaker have in common?
• They have made decisions in their lifetime. (3 responses)
• Judge Manning wanted to pursue a career in law like I do. (8 responses)
• We like to take charge.
• We try hard in life.
• I talk a lot like Judge Manning and I like swimming like Mr. Washington.
• Blanche Manning: We both couldn’t figure out what we wanted to do as a career.
(3 responses) Johnny Washington: We both like to travel.
• They like sports. (39 responses)
• We all didn’t make good choices. (2 responses)
• We stay active.
• We know that education is the key. (2 responses)
• We are all African-Americans trying to make it in a world that stereotypes and
looks down on us sometimes.
• Johnny Washington went to Morgan Park. The Judge was kind of boring.
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3. What did you find that you and the HistoryMaker have in common? (Continued)
• Determination (17 responses)
• They had started their careers early in life like I plan to do.
• We all believe that you should make the right choices. (3 responses)
• We both experienced Black on Black crimes and violence.
• We want to make our lives better.
• We have a lot in common with career. (5 responses)
• Energy. (3 responses)
• We are entrepreneurs and aren’t very good at speaking in big audiences.
• We have a love for little children. (2 responses)
• We made good grades early on.
• Ethnicity. (13 responses)
• Making wise/smart decisions.
• We all want to make a positive change daily.
• They all had goals and I should too. (3 responses)
• We all had dreams of being someone in life.
• Hope.
• We attend the same school. (12 responses)
• I have had different thoughts about what I want to be when I grow up.
• We had confidence that we were going to accomplish everything we set out to do.
• We all wanted to exceed.
• They all had to work their way up and they made goals which I shall do.
• Judge Blanche and I wanted to be doctors when we were younger. I want to be a
doctor now and I study for that. (4 responses)
• We play baseball. (10 responses)
• Judge Blanche Manning and I are very strong determined women.
• We are good at making choices.
• I want to work in the law field so actually seeing a Judge helped me understand
that occupation.
• We both want to go or went to law school. (4 responses)
• They both started off wanting to be different things but were placed in a different
path.
• We all live normal lives.
• We both changed our dreams.
• We are athletic. (5 responses)
• We don’t want to end up on the street.
• We can be anything we want to be.
• We are struggling as African-Americans in the world to get an education and a
good job. But you got to do what you got to do and get your education because as
an African-American, it’s tough.
• She was a teacher and I want to be a teacher.
• They have all accomplished great things and I’m trying to do the same.
• We’re both optimistic and are very competitive. For example, I want to be a
professional dancer in the Alvin Ailey Dance Company.
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3. What did you find that you and the HistoryMaker have in common? (Continued)
• I wanted to become a judge. (2 responses)
• They wanted to get a good education, and I want to get a good education, too!
• We are very talkative.
• We grew up on the South Side of Chicago.
• We wanted to be good people when we got older.
• We tell people what to do.
• We have great influences on our lives.
• She was successful and I want to be successful.
• Johnny Washington and I never give up. When he had to find a job outside of the
marines, he didn’t give up. He ended up playing baseball. We both have
perseverance.
• We both are from Chicago and both attended Morgan Park High School.
• We are both female and we both love music. (2 responses)
• We both want to play a professional sport.
• We are both working hard to achieve our goals.
• I found that many obstacles stand in the way of your goals sometimes. This is
something that we had in common. (2 responses)
• We believe in our goals and future. (4 responses)
• We are the same sex (female). (5 responses)
• We both hated soccer.
• We liked the same things, baseball and law.
• We are able to overcome our bad choices.
• He had spunk and had a very interesting speech.
• She was very decisive.
• We like debating people and winning our case.
• They all had to strive for success like me.
• Intelligence.
• She is a woman who had to go through the things a woman has to go through in
the man’s world.
• We don’t mess around when it comes to work.
• She has achieved her dreams.
• We love music. (6 responses)
• Judge Manning and I both had/have many people around us pushing us to a
particular career.
• We want to uphold the law. (2 responses)
• We have the same birthday.
• We are both persistent in pursuing goals.
• We are successful.
• We love.
• We are both into law.
• We are both dedicated in the sports we play in.
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4. How did the visit make you feel? Check more than one-check each one that tells how
this visit made you feel.
Interested
in
History

Hopeful

Positive

Optimistic

72
91
162
64
NOTE: one student said “disappointed”
one student said “not interested”
two students said “bored”

Determined

Supported

Glad we
had the
Visit

Wanting
to learn
more

108

77

148

71

5. What was the most important idea you learned from the visit?
• You must make good choices. (34 responses)
• I learned how people have destroyed their futures by making mistakes that they
knew were wrong.
• That just because you are a woman, it doesn’t mean that you have to give up
hope. You can do anything you want.(2 responses)
• Don’t give up.(45 responses)
• To listen to your instincts and keep your parents by your side. Always have other
options and don’t settle on your first choice.
• You won’t always have the same job that you wanted as a kid.
• To keep on keeping on.
• Don’t rush into things.
• Realize the consequences of your decisions.
• Your choices stay with you the rest of your life.
• Be determined to do your best. (3 responses)
• Even the best choices are not wise ones.
• Don’t let anyone put you down.
• Make a difference in your society.
• You can do anything you put your mind to.(10 responses)
• That following your dreams can make them turn into realities. (3 responses)
• To make me decide what I want to be when I grow up.
• I learned to always be my own person.
• Wise choices get you very far if you believe.
• You don’t always have to know what you want to be when you grow up. (2
responses)
• What it was like to play in the Negro League.
• Johnny Washington told us never to give up. He was shot 7 times and still played
for the Red Sox. Just never give up.
• Don’t get caught up with the wrong people.
• I learned that choices can make or break my life. (2 responses)
• If you pay attention in school you can meet or pass high standards.
• To think twice before doing something. (4 responses)
• Do the best that you can do.
• Make the right choices no matter who you’re with.
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5. What was the most important idea you learned from the visit? (Continued)
• We should stay in school if we want to do something with our lives. (4 responses)
• About their lives and their accomplishments which are inspiring. (2 responses)
• Try my best. (3 responses)
• The past is not as different from the present as I thought.
• I learned to get an education and finish school so I can have a bright future and
make a difference.
• How to make the right choices. (2 responses)
• Try to make the best of life.
• To stay focused because I can do anything if I put my mind to it.
• A positive idea because I found out that you can be anything if you believe and
make wise choices.
• Stay in school. (8 responses)
• Stay positive.
• To believe in your dream! (8 responses)
• To learn more about history.
• To do what you believe.
• I learned about thinking about the choices I make in life.
• The only way to succeed is to put forth your greatest effort possible.
• If you strive for what you want you can get it.
• You have to continue to do the right thing. Don’t follow your friends by copying
them.
• He was a famous baseball player and he used to go to Morgan Park High School.
• Judge Manning is a judge but still plays in a band. She made a visit to our school
even though her husband is dying.
• I learned that you can still do what you want to once you have been injured.
• To stay doing what you want to do.
• A single decision could change your whole life.
• You must work hard to achieve athletic as well as any other goals.
• Have goals. (7 responses)
• I learned that you should stick with something and not let anything or anyone
keep you from doing whatever it is that you do. But, even though you do
something you love and are good at it, nothing comes before your family.
• Times get hard then you get tougher.
• Go to school and get an education.
• I can do anything. (4 responses)
• Don’t let anything get in your way or stop you.
• Setting goals can take you places.
• The older some people get they are still fun people to be with.
• Go to college.
• Success.
• Work hard.
• The sky is the limit. You can go very far with your goals.
• I don’t feel like I learned anything.
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5. What was the most important idea you learned from the visit? (Continued)
• Think big, do big.
• African-Americans can succeed in anything we put our minds to, and can take
discrimination and not worry about it.
• How he had a chance of playing for a White baseball team.
• To persevere
• If you are goal oriented, you have a better chance of achieving goals.
• Not to mess around.
• That you can achieve any dream. Times have changed and you should be more
mature about certain matters.
• That even though her husband is dying, she’s still by his side.
• Do not let yourself be limited. Do what you please and if you are unable to, you
should make an attempt to change.
• She was one of the first Black judges.
• You can achieve things even if people doubt you. (2 responses)
• To not let a minor setback determine your complete future. Always look for a
better approach to a bad solution.
• To always keep an open mind to different options/careers in the future.
• We are really blessed to be able to do the things that we can do now.
• You can start with one dream and end up somewhere better.
• I should stay true to myself.
• Accomplish your dreams and goals.
• Never be afraid to do something you want to do.
• Just because you don’t achieve childhood dreams doesn’t mean that you cant be
happy.
• Just because you aren’t the best doesn’t mean you won’t be later.
• Be brave.
• She was awarded an honor from Bill Clinton for being a Judge.
• His induction into the Negro Baseball Hall of Fame.
• Your dreams can’t happen without action. So do your part.
• How to deal with adversity.
• Even though he almost died, he still persevered.
• You don’t have to do what everyone else wants you to do. You can do what you
want to do.
6. Comments:
• Mr. Johnny Washington went to Morgan Park High School. Earl Calloway never
showed up.
• Mr. Earl Calloway was not present. (32 responses)
• I was very interested in the fact that she was one of the first women judges.
• I really enjoyed the assembly and I hope they can come back again. I would really
like to hear Mr. Calloway speak.
• I wanted to know what or who his favorite interview was.
• Earl Calloway was a no show!! He should have at least notified the school.
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6. Comments: (Continued)
• Judge Blanche Manning took too long and was boring. Johnny Washington was
the best.
• I was very disappointed in Earl Calloway for not being at our school. That was
very disrespectful. Johnny Washington, you have so much energy to be 74. You
acted like you were 25. Judge Blanche Manning, you were strictly business,
loosen up a bit. Don’t be so serious.
• Mr. Johnny Washington, although the oldest of the 2 HistoryMakers, had the most
energy.
• Johnny Washington was the oldest and the most interesting.
• Mr. Earl Calloway did not show, after we had studied about him and wrote down
questions. So, that was disappointing. The HistoryMakers did not have very
interesting topics that could relate to the youth of today. Johnny Washington was
the oldest and had the most energy. He was also the most interesting. We could
actually relate to him.
• I hope you come back again.
• Earl Calloway didn’t come and visit even though he was invited. I was
disappointed because I wanted to hear what he had to say.
• I was very disappointed when one HistoryMaker didn’t show up. (3 responses)
• For 74, Johnny had a lot of energy. The Judge was kind of boring. Earl Calloway,
you should have come.
• Earl Calloway didn’t show up at our assembly. I was really looking forward to
seeing him because I wanted to be an editor.
• Johnny Washington was very enthusiastic.
• Mr. Washington had a lot of energy to be 74. He reminds me of my Grandfather.
• I wish that Earl Calloway had come. (2 responses)
• I was upset that the last HistoryMaker did not come.
• Why didn’t Earl Calloway come to the assembly? (2 responses)
• I was interested but couldn’t understand.
• I really appreciate you all coming and I really hope that you enjoyed yourselves
and come back anytime.
• Mr. Earl Calloway, I wish you could have come to the assembly so that I could
get your autograph and learn a bit more about you.
• Earl Calloway didn’t show up and I wish he did. Judge Manning was good and
Johnny Washington was very interesting.
• Thank you for coming.
• The three of you are great role models.
• Disappointed because Mr. Calloway did not come. (2 responses)
• I was hurt that Mr. Calloway didn’t come.
• I have a question for Mr. Johnny Washington. What was your all time high in
homeruns?
• Mr. Calloway, I as really hoping you would come so that I could ask you my
question.
• He was very happy.
• She was talking a little bit too slowly.
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6. Comments: (Continued)
• The HistoryMaker should have visited with a smaller group. The visit would have
been more enjoyable if it was with a smaller group of students.
• I think she should have talked to each class separately.
• I think Johnny Washington should write an autobiography or be on TV for
Unsung Heroes because a lot of people don’t know his story, but they should.
• It would’ve been better if she told us more about her life and things she did.
Anyone could have told us to stay in school and don’t do drugs.
• Thanks a lot Earl Calloway.
• I think they are remarkable in the things they have done.
• Judge Manning was a very good motivational speaker, but she could be a little bit
more interesting. Capture people’s attention more.
• He was very funny.
• She was boring. (3 responses)
• It was boring because she kept on telling us what we should do and not what she
did. She didn’t give any interesting facts or anything. She just said what every
other adult says about success and how to get it.
• I think his speech was unclear but interesting and I wanted to learn more but I
think he needs to prepare his speeches better.
• She was very unclear. I really got lost in her speech and at times I did not
understand what she was talking about.
• Nice presentation.
• Interesting stories.
• I liked him. Johnny Washington is cool.
• I thought some of the things he talked about today were interesting.
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The HistoryMakers School Presentation Report
DePaul Center for Urban Education and Assessment
February 25, 2004
Presenter: Earl Strayhorn
Class Number: HS7
Number of Respondents: 23 students
1. What is a theme that the HistoryMaker discussed?
• Tuskegee Airmen.
• How he became a lawyer then a Judge. (2 responses)
• Never give up on education. (3 responses)
• Knowledge is power. (9 responses)
• Do something with your life.
• The story of his life. (3 responses)
• Do what is right in order to succeed. (2 responses)
• Never give up. (3 responses)
• What to become in life.
• Education, basically if you put your mind to work then you can do it. And
time is not to be wasted.
• Being focused.
• How important education is. Education is power and you can get what you
want out of life if you focus.
• History in the making.
2. How does that theme relate to you and your life?
• His words are encouraging and inspiring for me to determine if I want to
pursue my career in the medical field.
• It’s important to get an education and you will have the power to do anything.
(3 responses)
• I need to stay in school and do something positive with my life.
• I want to be a judge when I grow up.
• I know what I have to do in order to succeed. I also know how to do what’s
right to get to where I want to be.
• It relates to me because at this age it’s easy to do things that will mess up your
life.
• As he was growing up he really didn’t know what he wanted to be but he
knew he was going to college. He attended several schools, graduated from
elementary, and he made wise decisions.
• This theme doesn’t really relate to me. It inspires me to do better in school and
strive for the best.
• I got to use knowledge to get what I want.
• Education. (4 responses)

Class Number HS7 Student Session Report: Mr. Earl Strayhorn

1

2. How does that theme relate to you and your life? (Continued)
• I should do things right now, so I can go to college.
• Try hard in school
• It relates to my life by all the time that I wasted. Now I have to make it up,
and time waits on no one.
• It tells us to stay focused no matter what and complete your goals.
• I tell the same things to people (knowledge is power).
• It inspires me when people take their time to teach me something. Education
is very important to me. I was put here for a reason. I want to become
something in my life. I’m going to be successful. Graduating from high school
and college are my main goals but I must focus.
3. What did you find that you and the HistoryMaker have in common?
• Determination, leadership and we are both outspoken.
• We both live in Chicago.
• He went to the college that I want to attend. (2 responses)
• He practices the same law as one of my family members.
• I think that we both work hard for what we want and we don’t settle for less.
• I have thought about being a lawyer.
• I think we have ambition in common because whatever I need or want in life I
will try my very best to get it and he seems to be in this same category.
• We don’t or didn’t like school.
• He lived in Illinois.
• He was cutting class his freshman year, and that’s how I messed up my first
semester. (2 responses)
• Everyone should be well educated.
• We both stay focused and want to complete our goals. He’s a lawyer and I’m
interested in law.
• I also want to be a law major.
• We are both determined and we’ve both messed up in our lives but have
learned from our mistakes.
• Earl is very serious when it comes to education. He learns from mistakes and
he’s not afraid to make them. He’s very dedicated to his job, and I find those
characteristics in me.
• Being inner city youth, being black, yet being a minority has had dreams to
become successful.
• No matter how many times we’ve fallen we get back up and get on track in
completing something better than what we’ve thought.
4. How did this visit make you feel? Check more than one-check each one that tells
how this visit made you feel.
Interested
in History

Hopeful

Positive

Optimistic

Determined

Supported

Glad We
Had the
Visit

Wanting
to Learn
More

11

8

15

3

13

7

10

15
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5. What was the most important idea you learned from the visit?
• You can achieve some of the highest goals through determination and
persistence.
• No one is dumb. (2 responses)
• To stay in school and do your work.
• His most disliked case.
• Everyone is someone important.
• Never to give up and always try your best. (2 responses)
• Take school more serious than I do because it’s very important because it
affects you throughout your life.
• Go for anything I want in life.
• Ask questions from people who know more than me.
• Knowledge is power. (3 responses)
• Try hard in school.
• How he works as a Judge.
• Everyone is smart and all you have to do is just put your mind to it. Without
high school you won’t really have a nice job. In order to get a good job you
have to graduate from high school.
• Stay focused and you’ll go far. (3 responses)
• Even if you fail at something there’s a way of finishing it in the long run. Just
dust yourself off and try again.
• I learned that life is not a game. You can have fun but first you must earn it.
Be successful and love what you do. You can be anything you put your mind
to. NO ONE is a dummy.
5. Comments:
• Next time get more people out such as MediaMakers Diann Burns, Herbert
Kent or Oprah Winfrey. Take pictures.
• I was really interested in the case he told us about.
• I loved his visit a lot. I learned plenty of things and I hope to learn more about
his life as a Judge and more cases. They’re very interesting.
• I felt that the speaker made me determined in many ways to pursue my career
and dreams and to hope to be successful in my career and so forth. The
speaker is a big influence in my life.
• I really enjoyed his visit. He’s very positive and I love his attitude toward life.
He inspired me to do my best in everything I do.

Class Number HS7 Student Session Report: Mr. Earl Strayhorn

3

The HistoryMakers School Presentation Report
DePaul Center for Urban Education and Assessmwent
March 2, 2004
Presenter: Mrs. Christine King Farris
Class Number E3
Number of Respondents: 19 8th Grade Students
1. What is a theme that the HistoryMaker discussed?
• Childhood. (2 responses)
• Getting into trouble.
• Family. (14 responses)
• Martin Luther King, Jr. (3 responses)
• Her life. (2 responses)
2. How does that theme relate to you and your life?
• My brothers always get into trouble.
• I have a big family. Family is very important because family will b there for
you when your friends aren’t.
• How Dr. King made this world a better place to live in.
• My family plays a lot too. Some people did not like me.
• I have fun with my brothers like Mrs. King Farris had with hers.
• No matter what you do you have to remember your family.
• My family is very important to me.
• We are learning a lot about Dr. King.
• My brothers, sisters and I didn’t have anything to play with.
• My family and I always have fun together but no matter how big we get we
always remember.
• When my family and I first moved to the North Side of Chicago we really had
a hard time getting to know people around us and it was hard to find a nice
home to stay in.
• To have fun as a kid.
• Her family stuck through all they went through just like my family does.
• My life means a lot to me.
• Even though I didn’t live during the time she was growing up, I still struggle
to be treated the same and get respect from others.
• I live and communicate with my family.
• She inspired me to stay in touch with my family and to love my family
because they could be gone the next day.
3. What did you find that you and the HistoryMaker have in common?
• We have to watch our little brothers. (2 responses)
• Love for our family. Our love for our siblings is very strong. I love my family
just as much as she does.
• Caring and loving our family.
• She did not have all the things she wanted in life.
• We have our family in common because we like to play tricks on people, too.

3. What did you find that you and the HistoryMaker have in common? (Continued)
• We are both African-American and we both love our family and its history.
• Our brother. She talked about how she did things with her brother and I do
things with my brother.
• She has two siblings and so do I.
• She had a lot of fun with her brothers. This year my brothers and I are having
lots of fun helping my grandma out and taking care of her.
• The way she was always confident about things and really didn’t worry too
much when her brother was marching and speaking.
• We have a lot in common. Even when things start to get hard and tough we
would still get on with life and keep on going. (2 responses)
• Everyday life choices.
• Our family is very important to us. (2 responses)
4. How did the visit make you feel? Check more than one-check each one that tells
how this visit made you feel.
Interested
in
History
14

Hopeful

Positive

Optimistic

Determined

Supported

9

13

5

12

8

Glad We
Had the
Visit
16

Wanting
to Learn
More
14

5. What was the most important idea you learned from the visit?
• Do what you are supposed to do at all times and be clear about it.
• No matter how much trouble you are having in the world you can always find
joy somewhere.
• What you do now comes up later in life. If you do the right thing it will come
up good.
• All famous people had a childhood like everyone else and that they should
share some of their childhood memories.
• Even if you go somewhere, don’t forget where you came from.
• Family is the important thing is your life.
• I learned to be nice to everyone and heal the world.
• People asked her interesting questions and she was always talking about her
brother.
• I learned that no matter what force is trying to push you back, push back until
the force becomes weak and just keep pushing until you can’t push any more.
• How to treat people with kindness.
• You might go through hard times but you should never give up your hopes
and dreams.
• It is important to get an education.
• Family is very important.
6. Comments:
• I think that everyone loved her story and that she loved telling her story too.
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The HistoryMakers School Presentation Report
DePaul Center for Urban Education and Assessment
March 2, 2004
Presenter: Howard Brookins
Class Number: E3
Number of Respondents: 19 8th graders
1. What is a theme that the HistoryMaker discussed?
• Stay in school. (3 responses)
• Inspiration. (3 responses)
• Influence.
• Personal goals. (3 responses)
• Career and Jobs. (7 responses)
• His life. (4 responses)
• He talked about education.
• Family
2. How does that theme relate to you and your life?
• I am not ever going to drop out of school until I get done with my four
years of college to be an electrician.
• It made me think about how many people inspire me and I haven’t even
noticed.
• There are a lot of people who have a lot of influence on me like my
mother and father.
• In life I have a goal too. Most of my goals are about my family.
• He said you have to do a lot of things, like finish school.
• I want to have a good career like other people who want a career.
• I have goals and I want to achieve them.
• He helped me keep my dream and helped me keep caring so much about
my father.
• School has a big part in my life right now because I’m going into high
school.
• I have one person in my life that encourages me.
• He talked about his dad inspiring him. My mom inspires me.
• In a similar way my teacher inspires me because she tells me not to give
up like when I didn’t get accepted in a high school.
• It relates to me because I have a lot of different choices to make. I have to
choose a good high school to go to.
• He wanted to be successful too.
• He inspired me to keep reaching for my top goal career. He told us that
there will be people who will try to knock us down, but we have to keep
going for success.
• He lost someone who pushed him, and I lost someone who pushed me.
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3. What did you find that you and the HistoryMaker have in common?
• I am not ever dropping out of school.
• We had many dreams that we can fulfill and that nobody can stop you in
your tracks.
• My dad (like his dad) had a lot of influence on my life. (2 responses)
• Many people are going to get in the way of your goals.
• Goals in life.
• We both went to a public school.
• Someone encouraged him and I have someone in my life that encourages
me.
• We both lived with our fathers.
• We both had people in our life that inspired us to always look ahead.
• He had many careers, and I would like to have many careers in the future.
• We put our minds to something and stick to it until we accomplish it.
• We are both African-American males.
• We both strive for success.
• I would like to be a mortician because it would help a lot of people.
4. How did this visit make you feel? Check more than one-check each one that tells
how this visit made you feel.
Interested
in
History
7

Hopeful

Positive

Optimistic

Determined

Supported

7

12

5

9

8

Glad We
Had the
Visit
16

Wanting
to Learn
More
7

5. What was the most important idea you learned from the visit?
• He told me and my fellow classmates to do well in life, not throw it away.
• Even though you might not have what everybody around you has, you can
work hard for the things you want and need. You can be successful in the
world today.
• Never give up and remember that some people with good jobs were not
always smart. They had to work for it.
• In life there will be a lot of things in your way.
• I can do anything in life if I don’t let anything or anyone stand in my way.
• I learned that you can have as many careers as you want as long as you
have people that support you.
• Stay focused on my goal and don’t let anybody tell me I can’t do it.
• That you represent your father’s last name.
• Don’t let someone discourage you and make you give up your dreams.
• Don’t let other people tell you what you can or cannot do in life. (2
responsees)
• I learned that sometimes there might not be a lot of people but you would
at least have one person to tell you to keep going.
• He had many jobs. Even though people told him that he wasn’t going to
make it in life he still held his head up and kept going.
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5. What was the most important idea you learned from the visit? (Continued)
• His life and about how the Senate was run.
• If I put my mind to it, I can achieve anything.
6. Comments:
• Mr. Brookins made me feel hopeful, positive and determined. I am very
glad he came to my school.
• I think that Howard Brookins was great and he looked very excited.
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